
 

 
 

COMMONWEALTH of VIRGINIA 
Board of Education Agenda 
 
Date of Meeting:  June 28, 2006          Time: As Shown      
Location: Conference Rooms D & E, James Monroe State Office Building 
  101 North 14th Street, Richmond, Virginia 

    
 
 
 
 
 
 
 
 
 
9:00 a.m.  FULL BOARD CONVENES   `   
  
Moment of Silence 
 
Pledge of Allegiance 
 
Approval of Minutes of the May 24, 2006, Meeting of the Board 
 
Resolutions/Recognitions 
 

 Recognition of the 2006 Title I Distinguished Divisions: 
 Bath County Public Schools 
 Charles City County Public Schools 
 Chesterfield County Public Schools 
 Craig County Public Schools 
 Henrico County Public Schools 
 Highland County Public Schools 
 Prince George County Public Schools 
 Richmond County Public Schools 
 Town of Colonial Beach Public Schools 
 Town of West Point Public Schools 
 Buena Vista City Public Schools 
 Hopewell City Public Schools 
 Lexington City Public Schools 

 
Public Comment 
 
Consent Agenda 
 
A. Final Review of Financial Report on Literary Fund 
 
B. Final Review of Recommendations Concerning Applications for Literary Fund Loans 
 
C. Final Review of Recommendations Concerning Literary Fund Applications Approved for 

Release of Funds or Placement on a Waiting List 
 



 

 
 

 
Action/Discussion on Board of Education Regulations 
 
D. First Review of Emergency Regulations: Standards for Interdepartmental Regulation of 

Children’s Residential Facilities 
 
E. Second Review of Proposed Additional Revisions to the Regulations Governing the Review and 

Approval of Education Programs in Virginia (8 VAC 20-542-10 et seq.) 
 
F. Second Review of Additional Revisions to Proposed Regulations Governing the Licensure of 

School Personnel (8 VAC 20-22-10 et seq.) 
 
Action/Discussion Items  
 
G. First Review of a Request for Increased Graduation Requirements from a Local School Board 
 
H. First Review of Recommended Cut Scores for the Virginia Alternate Assessment Program 

 
I. First Review of Recommended Cut Scores for the Literacy and Numeracy Assessments Required 

for the Modified Standard Diploma 
 
J. First Review of Proposed Board of Education Meeting Dates for the 2007 Calendar Year 
 
Reports 
 
K. Annual Report: Virginia Advisory Committee for Career and Technical Education 
 
L. Annual Performance Report on Adult Education and Family Literacy 

 
M. Report on Status of Proposed Amendments to Virginia’s Consolidated State Application 

Accountability Plan under the No Child Left Behind Act of 2001 
 
N. Report on the Implementation of the Board of Education’s 2005-2006 Student Advisory 

Committee’s Recommendations 
 
O. Report on the National Association of State Boards of Education (NASBE) Early Childhood 

Education Grant Awarded to the Virginia Board of Education 
 
DISCUSSION OF CURRENT ISSUES - by Board of Education Members and Acting Superintendent 
of Public Instruction 
 
ADJOURNMENT 
 
BUSINESS MEETING OF THE VIRGINIA SCHOOLS FOR THE DEAF AND THE BLIND 
FOUNDATION 
 
 
 



 

 
 

 
 
 
 
 
 
 

PUBLIC NOTICE 
 
The Board of Education members will meet for dinner at 6:30 p.m. at the Crowne Plaza Hotel on Tuesday, June 27, 
2006.  Items for the Board agenda may be discussed informally at that dinner.  No votes will be taken, and it is open 
to the public.  The Board president reserves the right to change the times listed on this agenda depending upon the 
time constraints during the meeting.   
 

GUIDELINES FOR PUBLIC COMMENT 
 

1. The Board of Education is pleased to receive public comment at each of its regular monthly meetings.  In 
order to allow the Board sufficient time for its other business, the total time allotted to public comment 
will generally be limited to thirty (30) minutes.  Individuals seeking to speak to the Board will be allotted 
three (3) minutes each. 

 
2. Those wishing to speak to the Board should contact Dr. Margaret Roberts, Executive Assistant for Board 

Relations at (804) 225-2924.  Normally, speakers will be scheduled in the order that their requests are 
received until the entire allotted time slot has been used.  Where issues involving a variety of views are 
presented before the Board, the Board reserves the right to allocate the time available so as to insure that 
the Board hears from different points of view on any particular issue. 

 
3. Speakers are urged to contact Dr. Roberts in advance of the meeting.  Because of time limitations, those 

persons who have not previously registered to speak prior to the day of the Board meeting cannot be 
assured that they will have an opportunity to appear before the Board. 

 
4. In order to make the limited time available most effective, speakers are urged to provide multiple written 

copies of their comments or other material amplifying their views. 
 

 



Topic:   Final Review of Financial Report on Literary Fund 
 
Presenter:  Mr. Daniel S. Timberlake, Assistant Superintendent for Finance  
 
Telephone Number:  (804) 225-2025  E-Mail Address:  Daniel.Timberlake@doe.virginia.gov  
 
Origin: 

   Topic presented for information only (no board action required)  

 X  Board review required by 
 X  State or federal law or regulation 
____ Board of Education regulation 
  Other:   

 X  Action requested at this meeting    Action requested at future meeting:   (date) 

Previous Review/Action: 

 X  No previous board review/action 

   Previous review/action 
date   
action   

 
Background Information:  
 
In accordance with the provisions of the Code of Virginia, Chapter 10, Section 22.1-142, the Board of 
Education is responsible for the management of the Literary Fund.  This report reflects the status of the 
Literary Fund and the status of the Reserve Fund, which is in the custody of the Virginia Public School 
Authority (VPSA).  The report also reflects the total principal of the fund, as well as cash, investments, 
and all short-/long-term loans in both funds. 
 
Summary of Major Elements 
 
Attachment A reflects the financial position of the Literary Fund as of March 31, 2006.  The information 
presented in this report reflects the commitments against the Literary Fund as of March 31, 2006. 
 
Attachment B reflects the currently active projects as of March 31, 2006. 
 
Attachment C represents the projects that have closed and for which full payment from the Literary 
Fund has been made since the last Board meeting. 

 

Board of Education Agenda Item 
 
Item:                       A.         Date:       June 28, 2006      
 



 
Superintendent's Recommendation: 
 
The Acting Superintendent of Public Instruction recommends approval of the financial report (including 
all statements) on the status of the Literary Fund as of March 31, 2006. 
 
Impact on Resources: 
 
As funds become available in the Literary Fund, recommendations will be made to the Board for 
funding priority projects and those projects at the top of the First Priority Waiting List, with cash 
reduced as loan requests are processed. 
 
Timetable for Further Review/Action: 
 
The Department staff will prepare a quarterly financial report on this fund for Board approval.  
Information also will be presented each quarter, as part of another agenda item, regarding those projects 
on the two waiting lists. 
 



Attachment A

Line March 31, 2006 February 28, 2006 Increase/(Decrease)
Reference PRINCIPAL BALANCE

1. Cash and investments maintained by State Treasurer 229,890,542                             217,608,514                                12,282,028                            

2. Loans received from local school boards (secured by promissory notes) -                                            11,907,698                                  (11,907,698)                          

3. Cash and investments in custody of Virginia Public School Authority (VPSA) -                                            -                                               -                                        

4. Long-term loans in custody of Virginia Public School Authority (VPSA) 352,360,796                             344,609,514                                7,751,282                              

5.                                            Total Principal of Literary Fund 582,251,338                             574,125,726                                8,125,612                              

CURRENT COMMITMENTS AGAINST LITERARY FUND REVENUE
6. Balance due on active projects (Attachment B) 9,482,719                                 10,028,937                                  (546,218)                               

7. Debt service on VPSA equipment notes 1 58,617,335                               58,617,335                                  -                                        

8. Interest rate subsidy 2 -                                            -                                               -                                        

9. Trigon Reserve 5,657,429                                 5,657,429                                    -                                        

10. Transfer for Teacher Retirement 3 125,854,700                             125,854,700                                -                                        

11. Other Encumbrances held by Treasurer of Virginia 10,234                                      10,234                                         -                                        

12. Required Carry Forward 61,183,377                               61,183,377                                  -                                        

13.                      Total of Literary Fund Commitments 260,805,793                             261,352,011                                (546,218)                               

FUNDS AVAILABLE FOR CURRENT COMMITMENTS AND NEW LOANS
14. Cash and investments maintained by State Treasurer (Line 1) 229,890,542                             

15. Less commitments against Literary Fund Revenues (Line 13) (260,805,793)                            

16.      Balance Available to Fund New Projects Currently on Waiting List - (30,915,251)                              
    (Additional Funds Needed to Meet Commitments)

NOTES:
1 Chapter 2 approved June 9, 2006, requires $62,207,650 to be set aside for debt service on equipment notes.    (Payment of $3,590,315 made in October 2005.)
2 Chapter 2 approved June 9, 2006, requires $25,000,000 to be set aside for an interest rate subsidy program. (Subsidy sale complete; actual cost of $14,889,363.21.)
3 Chapter 2 approved June 9, 2006, requires $125,854,700 to be transferred from the Literary Fund to pay teacher retirement in fiscal year 2006. 

BOARD OF EDUCATION
STATEMENT OF THE FINANCIAL POSITION OF THE LITERARY FUND

(as of June 2006)



Attachment B

Application Funds Approved Actual Funds Balance Percent
  Number School Division School Release Date for Release Disbursed Due Drawn

------------------- ----------------------------- ---------------------------------------- ------------------ ------------------------- --------------------- ----------------------- ---------------
Literary Loans

10975 Clarke County Johnson Williams Middle 9/28/2000 7,500,000$             -$                  7,500,000$           0.00%

Subsidy
10999 Franklin City Franklin High School 1999 Subsidy 263,300                  (193,131)           70,169                  73.35%
11062 Chesapeake City Butts Road Intermediate 2001 Subsidy 85,594                    (77,881)             7,713                   90.99%
11102 Washington County Rhea Valley Elem 2001 Subsidy 168,673                  (165,235)           3,438                   97.96%
11111 Patrick County Woolwine Elementary 2002 Subsidy 50,763                    (44,263)             6,500                   87.20%
11105 Russell County Honaker Elementary 2002 Subsidy 325,917                  (321,276)           4,642                   98.58%
11131 Stafford County Stafford Elementary 2003 Subsidy 659,305                  (659,178)           127                      99.98%
11096 Washington County Abingdon High 2003 Subsidy 34,943                    (10,234)             24,709                  29.29%
11098 Washington County Holston High 2003 Subsidy 20,949                    -                    20,949                  0.00%
11097 Washington County John S. Battle High 2003 Subsidy 30,210                    -                    30,210                  0.00%
11099 Washington County Patrick Henry High 2003 Subsidy 30,181                    -                    30,181                  0.00%
11100 Washington County Valley Institute 2003 Subsidy 5,861                      -                    5,861                   0.00%
11151 Nottoway County Blackstone Primary 2004 Subsidy 54,632                    (40,393)             14,239                  73.94%
11150 Nottoway County Crewe Primary 2004 Subsidy 191,790                  (161,572)           30,218                  84.24%
11181 Grayson County Grayson Middle 2005 Subsidy 138,831                  -                    138,831                0.00%
11179 Accomack County Nandua Middle 2005 Subsidy 793,856                  -                    793,856                0.00%
11188 Roanoke City Fallon Park Elementary 2005 Subsidy 113,701                  (641)                  113,060                0.56%
11190 Hanover County Hanover Elementary 2005 Subsidy 152,269                  -                    152,269                0.00%
11208 Henry County Mt. Olivet Elementary 2005 Subsidy 535,747                  -                    535,747                0.00%

 ----------------------------------  ------------------------------  ------------------------------------ 
11,156,522$           (1,673,803)$       9,482,719$           

June, 2006

ACTIVE PROJECTS AS OF MARCH 31, 2006

Page 1 of 1



Attachment C

Application Funds Approved Actual Funds Funds Balance Percent
  Number School Division School Release Date for Release Disbursed Returned Due Drawn

--------------- -------------------- ---------------------------------- ----------------- ------------------------- --------------------- --------------------- ------------------- ---------------

11034 Sussex County Sussex Central High 9/28/2000 7,500,000               (7,225,403)$       274,597$           -$                100.00%
11071 Smyth County Chilhowie Elementary 9/26/2001 2,593,511               (2,418,692)        174,819$           -$                100.00%
11072 Smyth County Chilhowie Middle/High 9/26/2001 2,238,759               (2,146,934)        91,825$             -$                100.00%

 ----------------------------------  ------------------------------  ------------------------------  ------------------------------------ 
12,332,270$           (11,791,029)$     541,241$           -$                

June, 2006

PROJECT REIMBURSEMENTS COMPLETED AS OF MARCH 31, 2006

Page 1 of 1



 
Topic:  Final Review of Recommendations Concerning Applications for Literary Fund Loans 
 
Presenter:   Mr. Daniel S. Timberlake, Assistant Superintendent for Finance 
 
Telephone Number:   (804) 225-2025 E-Mail Address:  Daniel.Timberlake@doe.virginia.gov 
 

Origin: 

   Topic presented for information only (no board action required)  

 X  Board review required by 
 X  State or federal law or regulation 
  Board of Education regulation 
  Other:   

 X  Action requested at this meeting   Action requested at future meeting:   (date) 

Previous Review/Action: 

 X  No previous board review/action 

   Previous review/action 
date    
action    

 
Background Information:  
 
The recommendation for approval of the projects on Attachment A is in accordance with the Code of Virginia, 
Chapter 10, Section 22.1-146, which authorizes the Board of Education to make loans from the Literary Fund 
for the purpose of erecting, altering, or enlarging school buildings.  Approval of an application constitutes the 
first step in a two-step process to secure a loan from the Literary Fund.  The second step can occur only after 
Departmental receipt of final plans and specifications per Section 22.1-140 of the Code of Virginia, coupled 
with a written request to the Department for release of funds, with the latter request also requiring Board 
approval. 
 
Summary of Major Elements 
 
Attachment A reflects seven (7) applications that have been reviewed by the Department.  These applications 

Board of Education Agenda Item 
 
Item:                        B.          Date:       June 28, 2006 
 



have met all of the Board's requirements necessary to be approved for a Literary Fund loan and are currently 
under review by the Office of the Attorney General. 
 
Superintendent's Recommendation: 
 
The Acting Superintendent of Public Instruction recommends approval of seven (7) applications totaling 
$45,250,000 subject to review and approval by the Office of the Attorney General pursuant to Section 22.1-156, 
Code of Virginia (Attachment A). 
 
Impact on Resources: 
 
There will be no impact on the resources of the Literary Fund until a locality receives approval from the Board 
of Education for the release of funds, construction begins on the approved project, and a request for 
reimbursement is submitted. 
 
Timetable for Further Review/Action: 
 
Recommendations similar to Attachment A will be presented to the Board on a quarterly basis as needed, if found in 
proper order after review by the Department and the Office of the Attorney General. 
 
 
 



Attachment A

It is recommended that the following applications be approved:

School Division School Date Received Literary Fund # Amount Comment

Cumberland County Cumberland Middle School March 24, 2005 11239 7,500,000    New Construction (Plans Not Received)
New Kent County New Kent High School September 27, 2005 11209 7,500,000    New Construction (Plans Not Received)
Dinwiddie County New High School March 20, 2006 11240 7,500,000    New Construction (Plans Received)
Dinwiddie County New Elementary School March 20, 2006 11241 7,500,000    New Construction (Plans Received)
Nottoway County Nottoway Intermediate and Middle School Complex April 28, 2006 11242 3,000,000    Renovations (Plans Received)
King George County New High School May 18, 2006 11243 7,500,000    New Construction (Plans Received)
Galax City Galax High School May 22, 2006 11244 4,750,000    Renovations (Plans Not Received)

Total: $45,250,000

June, 2006

BOARD OF EDUCATION
APPLICATIONS PRESENTED FOR APPROVAL



Topic: Final Review of Recommendations Concerning Literary Fund Applications Approved for 
Release of Funds or Placement on a Waiting List 

 
Presenter:  Mr.  Daniel S. Timberlake, Assistant Superintendent for Finance 
 
Telephone Number:  (804) 225-2025 E-Mail Address: Daniel.Timberlake@doe.virginia.gov  
 

Origin: 

   Topic presented for information only (no board action required)  

 X  Board review required by 
_X__ State or federal law or regulation 
____ Board of Education regulation 
____ Other:             

 X  Action requested at this meeting   Action requested at future meeting:   (date) 

 
Previous Review/Action: 

 X  No previous board review/action 
   Previous review/action 

date   
action   

 
Background Information: 
 
The Literary Fund regulations of the Board establish two priorities for the Literary Fund Waiting Lists.  
These priorities are summarized as follows: 
 
Priority 1: Applications from localities having a composite index less than 0.6000 and indebtedness 

(including the application considered for release of funds) less than $20 million to the 
Literary Fund (Attachment A). 

 
Priority 2: Applications from localities having a composite index of 0.6000 or above or an 

indebtedness (including the application considered for release of funds) of $20 million or 
greater to the Literary Fund (Attachment B). 
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Attachment C is the Board of Education’s current Approved Application List.  This attachment 
identifies the Literary Fund applications that are approved as to form but are not included on either 
waiting list nor are they recommended for funding. 
 
Summary of Major Elements: 
 
To the extent funds are available, a recommendation for initial release of funds is presented for projects 
currently on the First Priority Waiting List or otherwise eligible for priority funding.  To the extent funds 
are not available, new requests for the initial release of Literary Funds cannot be approved.  As a result, 
such requests must be deferred and placed on either the First or Second Priority Waiting List in 
accordance with the Literary Fund regulations. 
 
This item consists of two elements that require action by the Board of Education.  These elements are: 
 
1. Four new projects, totaling $25,500,000, listed on Attachment A are eligible for placement on 

the First Priority Waiting List, subject to review and approval by the Office of the Attorney 
General pursuant to § 22.1-156, Code of Virginia. 

 
2. Three new projects, totaling $19,750,000, listed on Attachment C have Literary Fund 

applications, which are approved as to form, but the plans have not yet been finalized.  When the 
Department receives the plans, these projects will be eligible for placement on a waiting list, 
subject to review and approval by the Office of the Attorney General pursuant to § 22.1-156, 
Code of Virginia.  Until such time, these projects should remain on the Approved Application 
List. 

 
Superintendent’s Recommendation: 
 
No funds are available at this time to release loans for projects on the First Priority Waiting List. 
 
The Acting Superintendent of Public Instruction recommends that the Board of Education approve the 
actions described in the two elements listed under “Summary of Major Elements.” 
 
Impact on Resources: 
 
Current Board policy provides that, upon initial release of funds, Literary Fund cash is reduced in the 
total amount of the approved loan to assure that cash is available as required for project completion.  
The disbursement of funds is based on actual invoices or other evidence of bills due and payable from 
the Literary Fund. 
 
Timetable for Further Review/Action: 
 
The staff will prepare items for the Board on this subject as needed.  Based on the availability of funds, 
initial release of funds will be made or projects will be deferred and placed on the Waiting List. 
 



Attachment A

Date Placed on Interest Cumulative
Priority Waiting List School Division School Rate Amount Total Action/Status

              BOARD OF EDUCATION   -   FIRST PRIORITY WAITING LIST
The following projects have been placed or are recommended for placement on the First Priority Waiting List with the actions as indicated in the last column.  
Projects recommended for action at this meeting are presented in italics.

1 July, 2002 Newport News City General Stanford Elementary 1 2% 7,500,000 7,500,000 Funding Deferred
2 March, 2003 Franklin County Windy Gap Elementary 3% 7,500,000 15,000,000 Funding Deferred
3 June, 2003 Galax City Galax Elementary 3% 2,000,000 17,000,000 Funding Deferred
4 June, 2003 Sussex County Sussex Central Middle 3% 7,500,000 24,500,000 Funding Deferred
5 June, 2003 Alleghany County Falling Springs Elementary 2% 2,000,000 26,500,000 Funding Deferred
6 June, 2003 Alleghany County Callaghan Elementary 2% 1,000,000 27,500,000 Funding Deferred
7 June, 2003 Alleghany County Sharon Elementary 2% 1,000,000 28,500,000 Funding Deferred
8 June, 2003 Stafford County New Elementary 2004 3% 7,500,000 36,000,000 Funding Deferred
9 February, 2004 Mecklenburg County South Hill Elementary 3% 7,500,000 43,500,000 Funding Deferred

10 April, 2004 Greene County William Monroe High 1 3% 4,000,000 47,500,000 Funding Deferred
11 April, 2004 Greene County William Monroe Middle 1 3% 5,000,000 52,500,000 Funding Deferred
12 April, 2004 New Kent County G. W. Watkins Elementary 1 4% 7,500,000 60,000,000 Funding Deferred
13 June, 2004 Page County Page County High 2% 7,500,000 67,500,000 Funding Deferred
14 June, 2004 Page County Luray High 1 2% 7,500,000 75,000,000 Funding Deferred
15 September, 2004 Roanoke City Patrick Henry High 1 3% 7,500,000 82,500,000 Funding Deferred
16 January, 2005 Portsmouth City Park View Elementary 1 2% 7,500,000 90,000,000 Funding Deferred
17 January, 2005 Campbell County Yellow Branch Elementary 1 2% 7,500,000 97,500,000 Funding Deferred
18 January, 2005 Russell County Lebanon Primary 1 2% 4,000,000 101,500,000 Funding Deferred
19 January, 2005 Brunswick County Brunswick High 1 2% 7,500,000 109,000,000 Funding Deferred
20 June, 2005 Staunton City A. R. Ware Elem 1 3% 7,500,000 116,500,000 Funding Deferred
21 June, 2005 Staunton City T. C. McSwain Elem 1 3% 7,500,000 124,000,000 Funding Deferred
22 June, 2005 Wythe County Max Meadows Elem 1 3% 4,100,000 128,100,000 Funding Deferred
23 June, 2005 Warren County West Warren High 1 3% 7,500,000 135,600,000 Funding Deferred
24 June, 2005 Warren County East Warren High 1 3% 7,500,000 143,100,000 Funding Deferred
25 September, 2005 Halifax County Halifax Middle 1 2% 7,500,000 150,600,000 Funding Deferred
26 September, 2005 Henry County G. W. Carver Elementary 1 2% 3,500,000 154,100,000 Funding Deferred



Attachment A

Date Placed on Interest Cumulative
Priority Waiting List School Division School Rate Amount Total Action/Status

              BOARD OF EDUCATION   -   FIRST PRIORITY WAITING LIST
The following projects have been placed or are recommended for placement on the First Priority Waiting List with the actions as indicated in the last column.  
Projects recommended for action at this meeting are presented in italics.

27 March, 2006 Colonial Beach Colonial Beach Middle 1 2% 4,000,000      158,100,000 Funding Deferred
28 March, 2006 Martinsville City Patrick Henry Elementary 1 2% 2,500,000      160,600,000 Funding Deferred
29 March, 2006 Waynesboro City Kate Collins Middle 1 3% 7,500,000      168,100,000 Funding Deferred
30 March, 2006 Rockingham County Hillyard Middle 1 3% 7,500,000      175,600,000 Funding Deferred
31 March, 2006 Rockingham County Wilbur S. Pence Middle 1 3% 7,500,000      183,100,000 Funding Deferred
32 March, 2006 Halifax County South Boston Elementary 1 2% 3,633,159      186,733,159 Funding Deferred
33 March, 2006 Culpeper County Culpeper County High 1 3% 7,500,000      194,233,159 Funding Deferred
34 March, 2006 Henry County Campbell Court Elementary 1 2% 4,000,000      198,233,159 Funding Deferred
35 March, 2006 Augusta County Stuarts Draft High School 1 3% 7,500,000 205,733,159 Funding Deferred
36 March, 2006 Augusta County Wilson Memorial High School 1 3% 7,500,000 213,233,159 Funding Deferred

New projects to be added with funding deferred until funds are approved for release by separate action by the Board of Education

37 June, 2006 Dinwiddie County New High School  1 2% 7,500,000 220,733,159 Add/Funding Deferred

38 June, 2006 Dinwiddie County New Elementary School  1 2% 7,500,000 228,233,159 Add/Funding Deferred

39 June, 2006 Nottoway County Nottoway Intermediate and Middle School 1 2% 3,000,000 231,233,159 Add/Funding Deferred

40 June, 2006 King George County New High School  1 3% 7,500,000 238,733,159 Add/Funding Deferred

1 Pending approval by the Attorney General's Office
June, 2006



Attachment B

Date Placed on Interest Cumulative
Priority Waiting List School Division School Rate Amount Total Action/Status Comments

BOARD OF EDUCATION - SECOND PRIORITY WAITING LIST

June, 2006

NO PROJECTS

The following projects have been placed or are recommended for placement on the Second Priority Waiting List with the actions as indicated in the 
last column.  Projects recommended for action at this meeting are presented in italics.



Attachment C

Date Placed on Interest Application Cumulative
Priority Application List School Division School Rate Amount Total Action/Status

1 March, 2006 Washington County Abingdon Elementary 1 3% 1,211,924 1,211,924 Pending receipt of plans
2 March, 2006 Washington County High Point Elem 1 3% 986,356 2,198,280 Pending receipt of plans
3 March, 2006 Washington County Valley Institute Elementary 1 3% 735,613 2,933,893 Pending receipt of plans
4 March, 2006 Washington County E. B. Stanley Middle 1 3% 931,273 3,865,166 Pending receipt of plans
5 March, 2006 Essex County Essex Intermediate School 1 4% 7,500,000 11,365,166 Pending receipt of plans
6 March, 2006 Caroline County Ladysmith Elementary 1 3% 7,500,000 18,865,166 Pending receipt of plans
7 March, 2006 Hanover County Hanover Elementary 1 4% 7,500,000 26,365,166 Pending receipt of plans
8 March, 2006 Hanover County Trades Based Center 1 4% 7,500,000 33,865,166 Pending receipt of plans
9 March, 2006 Roanoke County William Byrd High School 1 3% 7,500,000 41,365,166 Pending receipt of plans
10 March, 2006 Roanoke County Northside High School 1 3% 7,500,000 48,865,166 Pending receipt of plans
11 March, 2006 Patrick County Blue Ridge Elementary School 1 2% 151,618 49,016,784 Pending receipt of plans
12 March, 2006 Patrick County Hardin Reynolds Memorial School 1 2% 105,406 49,122,190 Pending receipt of plans
13 March, 2006 Patrick County Meadows of Dan Elementary 1 2% 105,217 49,227,407 Pending receipt of plans
14 March, 2006 Patrick County Patrick County High School 1 2% 275,324 49,502,731 Pending receipt of plans
15 March, 2006 Patrick County Patrick Springs Primary 1 2% 195,976 49,698,707 Pending receipt of plans
16 March, 2006 Patrick County Stuart Elementary School 1 2% 304,878 50,003,585 Pending receipt of plans
17 March, 2006 Patrick County Woolwine Elementary School 1 2% 361,581 50,365,166 Pending receipt of plans

New projects to be added to the approved application list.

18 June, 2006 Cumberland County Cumberland Middle School 1 2% 7,500,000 57,865,166 Pending receipt of plans
19 June, 2006 New Kent County New Kent High School 1 4% 7,500,000 65,365,166 Pending receipt of plans
20 June, 2006 Galax City Galax High School  1 2% 4,750,000 70,115,166 Pending receipt of plans

1 Pending approval by the Attorney General's Office
*Reflects only those applications not on waiting lists
Note:  Per 8VAC20-100-90, applications which remain on the approved application list for three years shall be removed from the list.

LITERARY FUND OF VIRGINIA
APPROVED APPLICATION LIST

June, 2006
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Topic: First Review of Emergency Regulations: Standards for Interdepartmental Regulation of 

Children’s Residential Facilities 
 
Presenter:   Mr. H. Douglas Cox, Assistant Superintendent, Division of Special Education and  
          Student Services                                                                                                            
                               
Telephone Number:  (804) 225-3252                    E-Mail Address: Doug.Cox@doe.virginia.gov  
  
Origin: 

____ Topic presented for information only (no board action required)  

  X    Board review required by 

  X    State or federal law or regulation 
____ Board of Education regulation 
         Other:                    

   X     Action requested at this meeting ____ Action requested at future meeting: __________ (date) 

 

Previous Review/Action: 

   X   No previous board review/action 

____ Previous review/action 
date        
action              

 
Background Information:  
 
Emergency regulations to address community concerns regarding children’s residential facilities 
are required by House Bill No. 577 (2006) and Senate Bill No. 190 (2006). These emergency 
regulations would amend 22 VAC 42-10-10 et seq., Standards for Interdepartmental Regulation 
of Children’s Residential Facilities (Interdepartmental Standards).  The state Boards of 
Education; Mental Health, Mental Retardation and Substance Abuse Services; Juvenile Justice; 
and Social Services are the promulgating entities for the proposed regulation.  The Office of 
Attorney General has provided written correspondence, dated June 2, 2006, that these boards 
have the authority to adopt the regulations pursuant to the Code of Virginia §§ 16.1-309.9, 22.1-
321, 22.1-323, 22.1-323.2, 37.23, 37.2-408, 63.217, 63.2-1737, 66-10, and 66-24. 
 
The Code of Virginia § 2.2-4011 states that an “emergency situation” is:  (i) a situation involving 

mailto:Doug.Cox@doe.virginia.gov


an imminent threat to public health or safety; or (ii) a situation in which Virginia statutory law, 
the Virginia appropriation act, or federal law requires that a regulation shall be effective in 280 
days or less from its enactment, or in which federal regulation requires a regulation to take effect 
no later than 280 days from its effective date. 
 
The state Boards of Juvenile Justice and Social Services have approved the emergency 
regulations.  A review of these emergency regulations is on the August 2006 board agenda for 
the Department of Mental Health, Mental Retardation and Substance Abuse Services.   
 
The Code of Virginia § 22.1-323 authorizes the Board of Education to issue licenses to 
residential schools for students with disabilities.  The Code states that no person shall open, 
operate or conduct any school for students with disabilities in this Commonwealth without a 
license to operate such school issued by the Board of Education.  A license shall be issued for a 
school if it is in compliance with the regulations of the Board pursuant to Chapter 16, Schools 
for Students with Disabilities, of the Code of Virginia.   
 
An application to operate a school for children with disabilities within a residential facility is 
submitted to the Department of Education.   The Standards for Interdepartmental Regulation of 
Children’s Residential Facilities, 22 VAC 42-10-850, is applied in determining approval of the 
educational program. The Superintendent of Public Instruction signs the residential facility’s 
license to operate a school for children with disabilities. Once a facility is licensed to operate a 
school for children with disabilities, it may enroll residents without disabilities if the program 
meets the child’s needs.   
 
The Office of Interdepartmental Regulation coordinates the children’s residential regulatory 
activities conducted by the four agencies.  It assigns a lead regulatory agency to conduct all 
licensing activities.  The lead regulatory agency is assigned according to the primary focus of the 
residential program, the services to be provided, the qualifications of the staff, and the 
population to be served.  More than one agency may have regulatory authority for a facility, but 
the lead agency is responsible for facilitating licensing visits, investigating complaints, and 
issuing the license.  The Office of Interdepartmental Regulation also facilitates the development 
of regulations and conducts training for regulatory personnel and providers of children’s 
residential services on a variety of topics.  That office also processes background checks for 
residential facilities licensed by the four regulatory agencies.   
 
Currently the four agencies regulate 300 residential facilities for children.  Of these residential 
facilities, 125 offer educational programs for their residents. The Department of Education 
serves as lead regulatory authority over 32 of these facilities. The department monitors all 125 
educational programs for compliance through announced and unannounced visits, and where the 
department serves as lead regulatory authority, its monitoring responsibility includes not only 
educational programs, but oversight of the entire facility including administration, residential 
environment, programs and services, and disaster or emergency planning, and the investigation 
of reported complaints and serious incidents. If an existing facility is found in substantial 
compliance or exceeds the requirements, a triennial license may be issued.  An annual or 
provisional license may be issued when it is determined that systemic deficiencies have occurred 
during the licensure period, and the facility has not taken appropriate action for correction.  
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The four licensing agencies and representatives of residential facilities developed the Standards 
for Interdepartmental Regulations of Children’s Residential Facilities for use in regulating 
children’s residential facilities.  The standards establish the minimum level of regulation that is 
necessary to provide protection and treatment/programming to vulnerable children in out-of-
home care.   
 
Summary of Major Elements 
 
Substantive changes to the regulations include the following: 
 
• Requires that the regulatory authority for a facility notify relevant local governments and 

funding agencies including the Office of Comprehensive Services, of multiple health and 
safety or human rights violations (p. 16) 

 
• Requires that the facility self report all lawsuits against or settlements with residential facility 

operators (p. 18) 
 
• Allows the license or certificate of a children's residential facility to be changed during the 

term of the license or certificate based on compliance (p. 21) 
 
• Allows the lead regulatory authority to issue an order of summary suspension when 

conditions or practices exist in a children’s residential facility that pose an immediate and 
substantial threat to the health, safety and welfare of the residents (pp. 21-24) 

 
• Requires that the applicant for licensure be interviewed by the regulatory authority to 

determine the applicant’s qualifications and that the applicant show evidence of training on 
appropriate siting of children’s residential facilities (p. 29) 

 
• Requires that as part of the admission procedures, the facility have exclusion criteria to 

define those behaviors that the facility cannot manage (p. 34) 
 
• Requires compliance with locally imposed curfews (p. 39) 
 
• Requires that each facility name a community liaison; develop and implement written 

policies and procedures for promoting positive relationships with neighbors; and that staff 
have been trained on good neighbor policies and community relations (p. 60) 

 
Superintendent's Recommendation: 
 
The Acting Superintendent of Public Instruction recommends that the Board of Education waive 
first review and approve the emergency regulations and authorize the staff of the Department of 
Education to proceed with the next steps required by the Administrative Process Act. 
 
 
 
Impact on Resources: 
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The proposed changes will have a modest impact on Department of Education staff 
responsibilities. No direct fiscal impact for the Department is anticipated. 
 
Timetable for Further Review/Action:  
 
Permanent regulations to replace the emergency regulation will be presented to the Board at a 
later date. 
 
Note:  Some technical edits will be made to the proposed emergency regulations prior to 
submitting them for publication under the APA. 
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Agency name Boards of Education; Juvenile Justice; Mental Health, Mental 
Retardation and Substance Abuse Services; and Social Services 

Virginia Administrative Code 
(VAC) citation  

 22 VAC42-10 

Regulation title Standards for Interdepartmental Regulation of Children’s Residential 
Facilities 

Action title Emergency regulation to address community concerns regarding 
children’s residential facilities 

Date this document prepared June 14, 2006 
 
This information is required for executive branch review and the Virginia Registrar of Regulations, pursuant to the 
Virginia Administrative Process Act (APA), Executive Orders 21 (2002) and 58 (1999), and the Virginia Register 
Form, Style, and Procedure Manual. 
 

Preamble 
 
The APA (Code of Virginia § 2.2-4011) states that an “emergency situation” is:  (i) a situation involving an 
imminent threat to public health or safety; or (ii) a situation in which Virginia statutory law, the Virginia 
appropriation act, or federal law requires that a regulation shall be effective in 280 days or less from its 
enactment, or in which federal regulation requires a regulation to take effect no later than 280 days from 
its effective date. 
 
1) Please explain why this is an “emergency situation” as described above.  
2) Summarize the key provisions of the new regulation or substantive changes to an existing regulation.   
              
 
This emergency regulation is necessitated by Chapters 168 and 781 of the 2006 Acts of Assembly, 
requiring that regulations to implement provisions of the chapters be effective within 280 days of 
enactment.  
 
Substantive changes to the regulation include provisions to issue an order of summary suspension when 
conditions or practices exist in a children’s residential facility that pose an immediate and substantial 
threat to the health, safety and welfare of the residents of a children’s residential facility (CRF); a 
requirement that each facility name a community liaison; the addition of requirements regarding curfews 
and study; requirements that the applicant for licensure to operate a children’s residential facility be 
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personally interviewed by licensing/certification staff to determine the applicant’s qualifications, provide 
evidence that operators have prior relevant experience and education, that staff have participated in 
training on appropriate siting of the residential facility, good neighbor policies and community relations, 
and that residents are screened prior to admission to exclude individuals with behavioral issues that 
cannot be managed in the residential facility.  In addition, requirements were added that the regulatory 
authority for a CRF must notify relevant local governments including the Office of Comprehensive 
Services of multiple health and safety or human rights violations when the violations result in a provisional 
license for the facility; the regulatory authority must post on the Department’s web site information 
regarding licensure of children’s residential facilities; and that the children’s residential facility must show 
proof of staff expertise and to self-report all lawsuits against or settlements with residential facility 
operators relating to the health and safety or human rights of residents and any criminal charges that may 
have been made relating to the health and safety or human rights of residents.  The regulation will now 
allow the license or certificate of a children’s residential facility to be changed during the term of the 
license or certificate based on compliance. Changes were also made to ensure that services are provided 
in children’s residential facilities to ensure the health, education and safety of children.      
 

Legal basis  
 
Other than the emergency authority described above, please identify the state and/or federal legal 
authority to promulgate this proposed regulation, including: 1) the most relevant law and/or regulation, 
including Code of Virginia citation and General Assembly chapter number(s), if applicable, and 2) the 
promulgating entity, i.e., agency, board, or person.  Describe the legal authority and the extent to which 
the authority is mandatory or discretionary.   
              
 
§§ 22.1-321, 22.1-323, 22.1-323.2, 16.1-309.9, 66-10, 66-24, 37.1-182, 37.1-183.1, 37.1-189.1, 63.2-217, 
63.2-1701, 63.2-1703, 63.2-1737 and 63.2-203 of the Code of Virginia.  
 
The Boards of Education; Mental Health, Mental Retardation and Substance Abuse Services; Juvenile 
Justice; and Social Services are the promulgating entities.  Regulation of children’s residential facilities is 
mandatory. 
 

Substance  
 
Please detail any changes that are proposed.  Please outline new substantive provisions, all substantive 
changes to existing sections, or both where appropriate.  Set forth the specific reasons the agency has 
determined that the proposed regulatory action is essential to protect the health, safety, or welfare of 
Virginians.   
               
 
For changes to existing regulations, use this chart:   
 

Current 
section 
number 

Proposed 
new section 
number, if 
applicable 

Current requirement Proposed change and rationale 

10 NA Definitions Adds a definition of behavior support 
assessment as a requirement for a behavior 
support assessment is being added to the 
application section as a protection to 
children and to ensure facility staff can 
manage the children they accept. 
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NA 15 NA Adds a requirement that DOE, DJJ, 

DMHMRSAS and DSS assist and cooperate 
with each other in the licensing and 
certification of children’s residential facilities. 
Consistent regulation of children’s 
residential facilities will promote the health, 
safety and welfare of the residents. 

30 NA Visitation of facilities Adds a requirement that the regulatory 
authority shall notify relevant local 
governments and placing and funding 
agencies including CSA of multiple health 
and safety or human rights violations in 
children’s residential facilities when the 
violations result in a provisional license. This 
requirement will give placing agencies 
information to make appropriate placement 
decisions. 

NA 32 NA Adds requirements for posting information 
on a web site regarding children’s residential 
facilities.  This will give the public, as well as 
placing agencies, information about facilities 
and facilities in application. 

35 NA General requirements  Adds a requirement that facilities self-report 
within 72 hours lawsuits or settlements with 
residential facility operators relating to health 
and safety or human rights of residents and 
any criminal charges against staff that may 
have been made relating to the health and 
safety or human rights of residents. This 
requirement will allow others to have this 
information when making decisions. 

40 NA Licenses/certificates Allows the facility’s license or certificate to 
be modified during the licensure or 
certification period if there is a change in 
compliance.  This will allow the licensure 
period to be reduced if a facility is not in 
compliance with standards. 

NA 85 NA Adds the procedures for summary 
suspension.  In egregious situations this will 
allow the lead regulatory agency to remove 
the residents during the pendency of the 
revocation, denial, or other action. 

180 NA Health information Updates the procedures for tuberculosis 
evaluations for staff as advised by the 
Department of Health.  Allows for risk 
assessments. Protects children from TB and 
protects staff from unnecessary medical 
procedures. 

200 NA Qualifications Updates the name of the Virginia 
Department of Personnel and Training to 
Human Resource Management. 

210 NA Job descriptions Adds the requirements that education and 
experience be added to job descriptions.  
This requirement will help to ensure that 
staff are qualified to work with residents. 
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220 NA Written personnel policies 

and procedures  
Requires policies and procedures to make 
sure that staff are qualified.  Adds 
requirements to assess education and 
experience for potential employees.  Deletes 
requirements regarding child abuse and 
neglect, because they are in section 960 of 
the current regulation.  

230 NA Personnel records Adds two additional items to keep in a 
personnel record – documentation of 
educational degrees and professional 
certification/licensure and documentation of 
all training.  This will help determine staff 
qualifications. 

NA 255 NA Adds requirements for the applicant.  The 
applicant must be trained on the siting of a 
facility, the applicant must be interviewed in 
person by the regulatory authority to 
determine qualifications and the applicant 
must hire someone with the required 
qualifications to be chief administrative 
officer if the applicant is not qualified.  This 
will better ensure that the person making 
administrative decisions at the facility is 
qualified. 

260 NA Qualifications of the chief 
administrative officer 

• Adds duties of the chief 
administrative officer, as these 
duties are critical to the successful 
operation of the facility and involve 
decisions that need to be made by 
qualified staff. 

• Updates the qualification 
requirements of the CAO to include 
a Master’s degree in social work, 
psychology, or counseling, and 3 
years experience of full time work 
experience in a children’s residential 
facility and 2 years experience in an 
administrative or supervisory 
capacity for a total of 5 years 
experience; or a baccalaureate 
degree in social work, psychology, 
and 5 years full time work 
experience  with children at least 3 
of which were in a children’s 
residential facility and an additional 
2 years of administrative or 
supervisory experience for a total of 
7 years experience; or a degree in 
education may be accepted for a 
chief administrative officer of a 
program whose lead regulatory 
agency is the Department of 
Education; or a degree and 
experience in human services as 
approved by the lead regulatory 
authority. 
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• Adds that the chief administrative 
officer must provide transcripts 
within 30 days of hire certified by the 
college or university of attendance 
and documentation of prior relevant 
experience to ensure the program 
director is qualified to work with the 
residents. 

 
270 NA Program direction • Changes the title of the section to 

Program Director. 
• Adds the duties of overseeing 

assessments, service planning, staff 
scheduling and supervision to clarify 
who should be performing these 
critical functions. 

• Updates the requirements to a 
master’s degree in social work, 
psychology, or counseling and 3 
years of full time paid work 
experience as an employee working 
with children one of which needs to 
be in a children’s residential 
program; or a baccalaureate degree 
in social work or psychology and 5 
years full time paid experience as 
an employee working with children, 
2 of which must be in a children’s 
residential facility; or a degree and 
experience in human services as 
approved by the lead regulatory 
authority. 

• Adds that the program director must 
provide transcripts within 30 days of 
hire certified by the college or 
university of attendance and 
documentation of prior relevant 
experience to ensure the program 
director is qualified to work with the 
residents. 

 
330 NA Buildings, inspections and 

building plans 
• Adds to the requirement that 

buildings provide adequate space 
and be of a design suitable to house 
the programs and services provided, 
that physical environment also shall 
provide adequate space and design.  
Also adds the requirement that 
buildings and physical environment 
meet the specialized needs of the 
residents. This will ensure that the 
residential environment will be 
suitable for the population served. 
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530 NA Admission procedures • Adds exclusion criteria and a 

description of how educational 
services will be provided to the 
population served to the admission 
criteria requirements to better 
determine that the facility is serving 
a population they can manage. 

• Adds a requirement that each facility 
shall provide documentation 
showing proof of contractual 
agreements or staff expertise to 
provide educational services, 
counseling services, psychological 
services, medical services or any 
other services needed to serve the 
resident.  This requirement better 
ensures that staff are qualified to 
work with the residents. 

570 NA Emergency and self 
admissions 

• Deletes item 3, as this requirement 
is a repeat of the first requirement. 

• Adds a requirement to justify why a 
child was admitted on an 
emergency basis to ensure that 
admissions are assessed 
appropriately. 

• Adds a requirement that there must 
be documentation that an 
emergency admission meets the 
facility’s admission criteria to ensure 
that the facility is only accepting 
residents they can manage. 

580 NA Applications for admissions • Adds to the requirement that 
facilities gather health information 
during the admission process that   
immunization requirements also be 
obtained to better ensure that health 
needs are met for each resident. 

• Adds a requirement that each facility 
develop and implement policies and 
procedures to assess each 
application for admission to ensure 
that each resident is suitable for the 
program. 

600 NA Written placement 
agreement 

Adds a requirement that the placement 
agreement address the education plan 
of the resident to ensure that the 
resident’s educational needs are 
addressed in a timely manner. 

690 NA Structured program of care Adds a requirement that the daily routine 
complies with any facility or locally 
imposed curfews.   
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700 NA Health care procedures Clarifies what health information is 

needed for emergencies by asking for all 
information regarding allergies -  not just 
medication allergies, information about 
substance abuse and use and 
significant past and present medical 
problems. 

710 NA Medical examinations and 
treatment 

• Clarifies that the health report form 
should include immunizations given 
at the time of the exam. 

• Requires that all staff be trained 
within 30 days of employment and 
annually thereafter regarding 
universal precautions. 

720 NA Medication • Clarifies that over-the counter drugs 
can only be initiated by a person 
authorized by law to prescribe 
medication.  This is currently a 
standard.   

• Specifies what elements should be 
included in a medication log. 

• Specifies how medication refusals 
are to be handled. 

• Requires policies and procedures 
for documenting medication errors, 
preventing further errors, disposing 
of medication, storing of controlled 
substances and the distributing 
medication off campus.  The policy 
must be approved by a health care 
professional and documentation of 
this approval must be kept by the 
facility. 

• The requirements for syrup of 
ipecac and activated charcoal were 
deleted as new information has 
been received that these 
substances may not be the best 
substances to use in a medical 
emergency. 

740 NA Staff supervision of 
residents 

Amends the requirements for 
supervision policies to include 
contingency plans for resident illnesses, 
emergencies, off campus activities, and 
resident preferences.  This requirement 
will better ensure that residents are 
appropriately supervised in all situations.

750 NA Emergency telephone 
numbers 

• Requires that the facility have an 
emergency telephone number 
where a staff person can be 
reached 24 hours a day. 

• The emergency number shall be 
made available to residents who are 
away from the facility and to the 
adults responsible for their care. 
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780 NA Management of resident 

behavior 
• Clarifies that the facility shall 

develop and implement written 
policies and procedures for behavior 
management that shall define and 
list techniques that are used and are 
available for use in the order of their 
relative degree of restrictiveness. 

• Must specify staff members who 
may authorize the use of each 
technique. 

• Must specify the processes for 
implementation of policies and 
procedures.   

• These requirements are to insure 
that inappropriate and possibly 
harmful behavior management 
techniques are not applied to 
residents. 

• Adds the requirement that all direct 
care staff receive annual retraining 
on the facility’s behavior 
management policies and 
procedures. 

790 NA Confinement Reduces the time between staff checks 
on residents in confinement from 30 to 
15 minutes to ensure better supervision 
of the resident. 

800 NA Prohibitions • Revises the prohibition on limitation 
on contacts and visits to include 
regulators.  This will allow residents 
to have contact with regulators. 

• Corrects the title of the Department 
for Rights of Virginians with 
Disabilities to the Virginia Office of 
Protection and Advocacy. 

820 NA Physical restraints • Revises the requirement regarding 
physical restraint to include the staff 
person who will write the report and 
timeframes, the staff person who will 
review the report and timeframe and 
the methods to be followed should 
physical restraint, less intrusive 
interventions or measures permitted 
by other applicable state regulations 
prove unsuccessful in calming and 
moderating the resident’s behavior. 

• Adds a requirement that all incidents 
of physical restraint be reviewed 
and evaluated to plan for continued 
staff development for performance 
improvement. 

• Revises the elements that should be 
documented after a physical 
restraint to include justification for 
the restraint, the signature of the 
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person completing the report and 
date and the reviewer’s signature 
and date. 

• Revises requirements of what staff 
can implement, monitor or 
discontinue physical restraint to only 
staff who have been trained in the 
proper and safe use of restraint, 
including hands on techniques.  
Training must be provided by an 
individual experienced in training 
staff in the management of behavior 
for the population served.  

850 NA Education • Adds a requirement that 
documentation of the enrollment 
process be kept in the resident’s 
record. 

• Adds a requirement that 
documentation of contact with the 
resident’s home school locality shall 
be kept in the resident’s record. 

870 NA Recreation • To ensure that extended trips are 
properly planned and that 
appropriate decisions are made, 
adds requirements that for all 
extended recreational trips away 
from the facility, the provider  will 
document trip planning to include:  
  
o A supervision plan for the entire 

duration of the activity including 
awake and sleeping hours; 

o Plan for safekeeping and 
distribution of medication; 

o Overall emergency, safety, and 
communication plan for the 
activity including emergency 
numbers of facility 
administration; 

o Staff training and experience 
requirements for each activity; 

o Resident preparation for each 
activity; 

o Plan to ensure that all 
necessary equipment for the 
activity is in good repair and 
appropriate for the activity; 

o Trip schedule giving addresses 
and phone numbers of locations 
to be visited and how the 
location was chosen/evaluated; 

o Plan to evaluate residents’ 
physical health throughout the 
activity and to ensure that the 
activity is conducted within the 
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boundaries of the resident’s 
capabilities, dignity and respect 
for self-determination;  

o Plan to ensure that if residents 
are to participate in an aquatic 
activity, a certified lifeguard will 
supervise the activity; and 

o Plan to ensure that any variation 
from the trip plans and the 
reason for the variation are 
documented.   

“Extended trips” means all-day or overnight 
trips – not short trips to the mall or to the 
movies.  The expectations of trip planning 
will change depending on the facility size, 
the population served, the number of 
residents, and the type of trip. 

 
880 NA Community relationships • Adds a requirement that each facility 

shall have a community liaison that 
will be responsible for facilitating 
cooperative relationships with 
neighbors, the school system, local 
law enforcement, local government 
officials, and the community at large 

• Adds a requirement that each facility 
shall develop and implement 
policies and procedures for 
promoting positive relationships with 
the neighbors that shall be approved 
by the regulatory authority. 

• Adds a requirement that each facility 
shall show evidence that staff have 
been trained on good neighbor 
policies and community relations. 

970 NA Emergency and evacuation 
procedures 

• Adds a requirement to develop an 
emergency preparedness and 
response plan for all locations with 
consultation of the local emergency 
coordinator. 

• Adds a requirement that the 
provider develop and implement 
emergency preparedness and 
response training for all employees, 
contractors, students, and 
volunteers within 14 days of begin 
date or before an individual is alone 
supervising residents and annually 
thereafter. 

• Evacuation drills still required. 
 

980,990, 
and 1000 

  • Sections were deleted as 
requirements were moved to 970. 
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Initial 
Application 

  Added to the certifications that the 
applicant has received and read 
information regarding the siting of a 
children’s residential facility. 

 

Alternatives 
 
Please describe all viable alternatives to the proposed regulatory action that have been considered to 
meet the essential purpose of the action.   
              
 
No other action was considered, as it is required by the 2006 Acts of Assembly.  
 

Family impact 
 
Please assess the impact of the emergency regulatory action on the institution of the family and family 
stability including to what extent the regulatory action will: 1) strengthen or erode the authority and rights 
of parents in the education, nurturing, and supervision of their children; 2) encourage or discourage 
economic self-sufficiency, self-pride, and the assumption of responsibility for oneself, one’s spouse, and 
one’s children and/or elderly parents; 3) strengthen or erode the marital commitment; and 4) increase or 
decrease disposable family income. 
               
 
The changes to the regulation will better assure families that must place their children in a residential 
facility that safeguards exist to protect their child and that adequate care and education are provided by 
qualified staff. 
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RESIDENTIAL FACILITIES  
 
 
22 VAC 42-10-10. Definitions.  

The following words and terms, when used in this chapter, shall have the following 

meanings, unless the context clearly indicates otherwise: 

"Adaptive behavior" means the effectiveness or degree with which individuals with 

diagnosed mental disabilities meet the standards of personal independence and social 

responsibility expected of their age and cultural group. 

"Allegation" means an accusation that a facility is operating without a license or 

receiving public funds for services it is not certified to provide. 

“Applicable state regulation” means any regulation which the promulgating state agency 

determines applies to the facility.  The term includes, but is not necessarily limited to 

modules, standards, and other regulations promulgated by the Departments of 

Education; Health; Housing and Community Development; Juvenile Justice; Mental 

Health, Mental Retardation and Substance Abuse Services; or other state agency. 

"Applicant" means the person, corporation, partnership, association or public agency 

which has applied for a license or certificate. 

“Application” means a document completed by the facility to furnish the regulatory 

authority details about the facility’s operations and includes certifications that the facility 

understands and intends to comply with regulatory requirements.  An application 

includes inspection reports necessary to verify compliance with applicable requirements  
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of other state agencies.  An application is complete when all required information is 

provided and the application is signed and dated by the individual legally responsible for 

operation of the facility. 

"Aversive stimuli" means physical forces (e.g., sound, electricity, heat, cold, light, water, 

or noise) or substance (e.g., hot pepper, pepper sauce, or pepper spray) measurable in 

duration and intensity which when applied to a client are noxious or painful to the client, 

but in no case shall the term "aversive stimuli" include striking or hitting the client with 

any part of the body or with an implement or pinching, pulling, or shaking the client. 

“Behavior management” means those principles and methods employed by a licensee 

to help a child achieve positive behavior and to address and correct a child’s 

inappropriate behavior in a constructive and safe manner, in accordance with written 

policies and procedures governing program expectations, treatment goals, child and 

staff safety and security, and the child’s service plan. 

“Behavior support assessment” means identification of a resident’s behavior triggers, 

successful intervention strategies, anger and anxiety management options for calming, 

techniques for self-management, and specific goals that address the targeted behaviors 

that lead to emergency safety interventions. 

"Body cavity search" means any examination of a resident's rectal or vaginal cavities 

except the performance of medical procedures by medical personnel. 
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“Boot Camp” means a facility specifically approved to operate with highly structured 

components including, but not limited to, military style drill and ceremony, physical 

labor, education and rigid discipline and no less than six months of intensive aftercare. 

"Case record" or "Record" means up-to-date written or automated information relating to 

one resident.  This information includes social and medical data, agreements, all 

correspondence relating to care of the resident, service plan with periodic revisions, 

aftercare plans and discharge summary, and any other data related to the resident. 

"Chemical restraint" means use of any pharmacological substance for the sole purpose 

of controlling a resident's behavior in the absence of a diagnosed medical or psychiatric 

condition.  Chemical restraint does not include the appropriate use of medications 

ordered by a licensed physician for treating medical or psychiatric conditions. 

"Child" means any person legally defined as a child under state law.  The term includes 

residents and other children coming in contact with the resident or facility (e.g., visitors).  

When the term is used, the requirement applies to every child at the facility regardless 

of whether the child has been admitted to the facility for care (e.g., staff/child ratios 

apply to all children present even though some may not be residents). 

"Child placing agency" means any person licensed to place children in foster homes or 

adoptive homes or a local board of public welfare or social services authorized to place 

children in foster homes or adoptive homes. 
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"Child with special needs" means a child in need of particular services because the child 

has mental retardation, a developmental disability, mental illness, emotional 

disturbance, a substance abuse problem, is in need of special educational services, or 

requires security services. 

"Child with a visual impairment" means one whose vision, after best correction, limits 

the child’s ability to profit from a normal or unmodified educational or daily living setting. 

"Client" means a person receiving treatment or other services from a program, facility, 

institution or other entity regulated under these standards whether that person is 

referred to as a patient, resident, student, consumer, recipient, family member, relative, 

or other term.  When the term is used, the requirement applies to every client of the 

facility.  Some facilities operate programs in addition to the children's residential facility; 

the requirement applies only to the clients of the children's residential facility and not to 

clients participating in other programs. 

"Complaint" means an accusation against a licensed or certified facility regarding an 

alleged violation of standards or law. 

“Compliance Plan” means violations documented by the regulatory authority and the 

facility’s corrective action to the documented violations within a specified time frame. 

“Confined in detention with a suspended commitment to the Department of Juvenile 

Justice” means that a court has committed the juvenile to the Department of Juvenile 
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Justice but has suspended the commitment and ordered the juvenile confined in a local 

detention home for a period not to exceed six months as found in §16.1-284.1.B in the 

Code of Virginia. 

"Confinement" means staff directed temporary removal of a resident from contact with 

people through placing the resident alone in his bedroom or other normally furnished 

rooms.  Confinement does not include timeout or seclusion. 

"Contraband" means any item prohibited by law or by the rules and regulations of the 

agency, or any item which conflicts with the program or safety and security of the facility 

or individual residents. 

"Corporal punishment" means punishment administered through the intentional inflicting 

of pain or discomfort to the body through (i) actions such as, but not limited to, striking 

or hitting with any part of the body or with an implement; (ii) pinching, pulling, or 

shaking; or (iii) any similar action which normally inflicts pain or discomfort. 

“Day” means calendar day unless the context clearly indicates otherwise. 

“Detention home” or “secure detention” means a local, regional or state, publicly or 

privately operated secure custody facility which houses juveniles who are ordered 

detained pursuant to the Code of Virginia. The term does not include juvenile 

correctional centers.  
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"DMHMRSAS" means the Department of Mental Health, Mental Retardation and 

Substance Abuse Services. 

"DOE" means the Department of Education. 

"DSS" means the Department of Social Services. 

"Emergency" means a sudden, generally unexpected occurrence or set of 

circumstances demanding immediate action.  Emergency does not include regularly 

scheduled time off for permanent staff or other situations which should reasonably be 

anticipated. 

"Emergency admission" means the sudden, unplanned, unexpected admittance of a 

child who needs immediate care except self-admittance to a temporary care facility or a 

court ordered placement. 

“Goal” means expected results or conditions that usually involve a long period of time 

and which are written in behavioral terms in a statement of relatively broad scope.  

Goals provide guidance in establishing specific short-term objectives directed toward 

the attainment of the goal. 

“Good character and reputation” means findings have been established and 

knowledgeable and objective people agree that the individual maintains business or 

professional, family and community relationships which are characterized by honesty, 

fairness, truthfulness, and dependability, and has a history or pattern of behavior that 
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demonstrates that the individual is suitable and able to care for, supervise, and protect 

children.  Relatives by blood or marriage, and persons who are not knowledgeable of 

the individual, such as recent acquaintances, shall not be considered objective 

references. 

"Human research" means any systematic investigation utilizing human subjects which 

may expose such human subjects to physical or psychological injury as a consequence 

of participation as subjects and which departs from the application of established and 

accepted therapeutic methods appropriate to meet the subjects' needs. 

“Immediately” means directly without delay. 

"Independent living program" means a program that is specifically approved to provide 

the opportunity for the residents to develop the skills necessary to live successfully on 

their own following completion of the program.  

"Individualized service plan" means a written plan of action developed, and modified at 

intervals, to meet the needs of a specific resident.  It specifies short- and long-term 

goals, the methods and time frames for reaching the goals and the individuals 

responsible for carrying out a plan. 

"Interdepartmental standards" means the standards for residential care which are 

common to the departments and which must be met by a children’s residential facility in 

order to qualify for a license or certificate. 
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"Intrusive aversive therapy" means a formal behavior management technique designed 

to reduce or eliminate severely maladaptive, violent, or self-injurious behavior through 

the application of aversive stimuli contingent upon the exhibition of such behavior.  

Intrusive aversive therapy does not include verbal therapies, seclusion, physical or 

mechanical restraints used in conformity with the applicable human rights regulations 

promulgated pursuant to the Code of Virginia, or psychiatric medications which are used 

for purposes other than intrusive aversive therapy. 

“Juvenile correctional center” means a secure custody facility operated by, or under 

contract with, the Department of Juvenile Justice to house and treat persons committed 

to the department. 

"Legal guardian" means the natural or adoptive parents or other person, agency, or 

institution who has legal custody of a child. 

"License or certificate" means a document verifying approval to operate a residential 

facility for children and which indicates the status of the facility regarding compliance 

with applicable state regulations. 

“Licensee” means the person, corporation, partnership, association, or public agency to 

whom a license or certificate is issued and who is legally responsible for compliance 

with the standards and statutory requirements relating to the facility. 
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"Live in staff" means staff who are required to be on duty for a period of 24 consecutive 

hours or more during each work week. 

"Living Unit" means the space in which a particular group of children in care of a 

residential facility reside.  A living unit contains sleeping areas, bath and toilet facilities, 

and a living room or its equivalent for use by the residents of the unit.  Depending upon 

its design, a building may contain one living unit or several separate living units. 

"Mechanical restraint" means use of devices to restrict the movement of an individual or 

the movement or normal function of a portion of the individual's body, but does not in-

clude the appropriate use of those devices used to provide support for the achievement 

of functional body position or proper balance and those devices used for specific 

medical and surgical treatment or treatment for self-injurious behavior. 

“Medication error” means that an error has been made in administering a medication to 

a resident when any of the following occur: (i) the wrong medication is given to a 

resident; (ii) the wrong resident is given the medication; (iii) the wrong dosage is given 

to a resident; (iv) medication is given to a resident at the wrong time or not at all; and (v) 

the proper method is not used to give the medication to a resident. 

“Objective” means expected short-term results or conditions that must be met in order to 

attain a goal.  Objectives are stated in measurable, behavioral terms and have a 

specified time for achievement. 
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"On duty" means that period of time during which a staff person is responsible for the 

supervision of one or more children. 

"Parent" means a natural or adoptive parent or a surrogate parent appointed pursuant 

to DOE’s regulations governing special education programs for students with 

disabilities.  "Parent" means either parent unless the facility has been provided evidence 

that there is a legally binding instrument, a state law or a court order governing such 

matters as divorce, separation, or custody, which provides to the contrary. 

"Pat down" means a thorough external body search of a clothed resident. 

"Physical restraint" means the restraint of a resident's body movements by means of 

physical contact by staff members.  Physical restraint does not include physical prompts 

or guidance used with individuals with diagnosed mental disabilities in the education or 

training of adaptive behaviors. (See definition of "adaptive behavior.") 

"Placement" means an activity by any person which provides assistance to a parent or 

legal guardian in locating and effecting the movement of a child to a foster home, 

adoptive home, or to a residential facility for children. 

"Premises" means the tracts of land on which any part of a residential facility for 

children is located and any buildings on such tracts of land. 

"Program" means a combination of procedures or activities carried out in order to meet 

a specific goal or objective. 
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"Public funding" means funds paid by, on behalf of, or with the financial participation of 

the state Departments of Education; Juvenile Justice; Mental Health, Mental 

Retardation and Substance Abuse Services; or Social Services. 

"Regulatory authority" means the department or state board that is responsible under 

the Code of Virginia for the licensure or certification of a residential facility for children. 

"Resident" means a person admitted to a children's residential facility for supervision, 

care, training or treatment on a 24-hour per day basis.  Resident includes children 

making preplacement visits to the facility.  When the term is used, the requirement 

applies only to individuals who have been admitted to the facility and those making 

preplacement visits. 

"Residential facility for children" or “facility” means a publicly or privately operated 

facility, other than a private family home, where 24-hour per day care is provided to 

children separated from their legal guardians and which is required to be licensed or 

certified by the Code of Virginia except: 

1. Any facility licensed by the Department of Social Services as a child-caring institution 

as of January 1, 1987, and which receives no public funds; and 

2. Private psychiatric hospitals serving children that are licensed by the Department of 

Mental Health, Mental Retardation and Substance Abuse Services under Rules and 
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Regulations for the Licensure of Facilities and Providers of Mental Health, Mental 

Retardation and Substance Abuse, 12 VAC 35-102-10 et seq. 

Group homes are included under this definition of residential facility for children.  Group 

home means a community-based, home-like single dwelling, or its acceptable 

equivalent, other than the private home of the operator, and serves up to 12 residents. 

"Respite care facility" means a facility that is specifically approved to provide short-term, 

periodic residential care to children accepted into its program in order to give the legal 

guardians temporary relief from responsibility for their direct care. 

"Responsible adult" means an adult, who may or may not be a staff member, who has 

been delegated authority and responsibility to make decisions and to take actions to 

manage the safety and well-being of children.  The term implies that the facility has 

reasonable grounds to believe that the responsible adult has sufficient knowledge, 

judgment and maturity to handle the situation. 

"Rest day" means a period of not less than 32 consecutive hours during which a staff 

person has no responsibility to perform duties related to the facility.  Two successive 

rest days means a period of not less than 48 consecutive hours during which a staff 

person has no responsibility to perform duties related to the facility.  Each successive 

rest day immediately following the second shall consist of not less than 24 additional 

consecutive hours. 
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"Right" is something to which one has a legal or contractual claim. 

"Routine admission" means the admittance of a child following evaluation of an 

application for admission, completion of preplacement activities, and execution of a 

written placement agreement. 

"Rules of conduct" means a listing of rules or regulations which is maintained to inform 

residents and others about behaviors which are not permitted and the consequences 

applied when the behaviors occur. 

 “Sanitizing agent” means a laundry bleach with an active ingredient of 5.25% sodium 

hypochlorite.   

"Seclusion" means placing a resident in a room with the door secured in any manner 

that prevents the resident from opening it. 

"Secure custody facility" means a detention home or a juvenile correctional center.  

"Self-admission" means the admittance of a child who seeks admission to a temporary 

care facility as permitted by Virginia statutory law without completing the requirements 

for "routine admission." 

"Severe weather" means extreme environment or climate conditions which pose a 

threat to the health, safety or welfare of residents. 

"Shall" means an obligation to act is imposed. 

"Shall not" means an obligation not to act is imposed. 
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"Standard" means a statement which describes in measurable terms a required 

minimum performance level. 

“Strategies” means a series of steps and methods used to meet goals and objectives. 

"Strip search" means a visual inspection of the body of a resident when that resident's 

outer clothing or total clothing is removed and an inspection of the removed clothing. 

Strip searches are conducted for the detection of contraband. 

“Student/intern” means an individual who simultaneously is affiliated with an educational 

institution and a residential facility.  Every student/intern who is not an employee is 

either a volunteer or contractual service provider depending upon the relationship 

among the student/intern, educational institution, and facility. 

"Systemic deficiency" means violations documented by the regulatory authority which 

demonstrate defects in the overall operation of the facility or one or more of its 

components.  

“Target population" means individuals with a similar, specified characteristic or disability. 

"Temporary care facility" means a facility or an emergency shelter specifically  

approved to provide a range of services, as needed, on an individual basis not to 

exceed 90 days except that this term does not include secure detention facilities. 
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“Therapy” means provision of direct diagnostic, preventive and treatment services 

where functioning is threatened or affected by social and psychological stress or health 

impairment. 

"Timeout" means temporarily removing a resident and placing the resident alone in a 

special timeout room that is unfurnished or sparsely furnished and which contains few 

reinforcing environmental stimuli. 

"Treatment" means any action which helps a person in the reduction of disability or 

discomfort, the amelioration of symptoms, undesirable conditions or changes in specific 

physical, mental, behavioral or social functioning. 

“Variance” means temporary or permanent waiver of compliance with a standard or 

portion of a standard, or permission to meet the intent of the standard by a method 

other than that specified in the standard, when the regulatory authority, in its sole 

discretion, determines: (i) enforcement will create an undue hardship; (ii) the standard is 

not specifically required by statute or by the regulations of another government agency; 

and (iii) resident care will not be adversely affected.  The denial of a request for a 

variance is appealable when it leads to the denial or revocation of a license or 

certificate. 

"Wilderness camp" means a facility specifically approved to provide a primitive camping 

program with a nonpunitive environment and an experience curriculum for residents 
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nine years of age and older who cannot presently function in home, school, and 

community.  In lieu of or in addition to dormitories, cabins or barracks for housing 

residents, primitive campsites are used to integrate learning and therapy with real living 

needs and problems for which the resident can develop a sense of social responsibility 

and self worth. 

22 VAC 42-10-15.  Interdepartmental cooperation. 

The Departments of Education; Juvenile Justice; Mental Health, Mental Retardation and 

Substance Abuse Services; and Social Services shall assist and cooperate with each 

other in the licensing and certification of children’s residential facilities. 

22 VAC 42-10-30. Visitation of facilities. 

A. Representatives of the departments shall make announced and unannounced visits 

during the effective dates of the license/certificate.  The purpose of these visits is to 

monitor compliance with applicable standards. 

B. The regulatory authority shall notify relevant local governments and placing and 

funding agencies, including the Office of Comprehensive Services, of multiple health 

and safety or human rights violations in children’s residential facilities when such 

violations result in the lowering of the license or certificate to provisional status. 

22 VAC 42-10-32.  Posting of information. 
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A. Information concerning the application for initial licensure of children’s residential 

facilities shall be posted to the Interdepartmental Regulation Web site, by locality. 

B. An accurate listing of all licensed or certified facilities including information on 

renewal, denial or provisional licensure, services and identification of the lead regulatory 

authority shall be posted to the Interdepartmental Regulation Web site, by locality. 

22 VAC 42-10-35. General requirements.  

A. The facility shall demonstrate full compliance with sufficient applicable standards to 

clearly demonstrate that its program and physical plant can provide reasonable safe 

and adequate care while approved plans of action to correct findings of noncompliance 

are being implemented and there are no noncompliances which pose an immediate and 

direct danger to residents.  

B. Corporations sponsoring residential facilities for children shall maintain their 

corporate status in accordance with Virginia law.  Corporations not organized and 

empowered solely to operate residential facilities for children shall provide for such 

operations in their charters. 

C. The facility shall comply with the terms of its license or certificate. 

D. A license or certificate is not transferable and automatically expires when there is a 

change of ownership or sponsorship. 
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E. The current license or certificate shall be posted at all times in a place conspicuous 

to the public. 

F. A license or certificate shall not be issued to a facility when noncompliance poses an 

immediate danger to the resident’s life, health or safety. 

G. Intermediate sanctions authorized by statute may be imposed at the discretion of the 

regulatory authorities in addition to the sanctions specified in this chapter. 

H. Each facility shall self-report within 72 hours, to the lead regulatory agency, lawsuits 

against or settlements with residential facility operators relating to the health and safety 

or human rights of residents and any criminal charges against staff that may have been 

made relating to the health and safety or human rights of residents. 

22 VAC 42-10-40. Licenses/certificates.  

A. The Board of Juvenile Justice shall issue a certificate to each facility regulated by the 

board, indicating the facility’s certification status when the facility is in compliance with 

these interdepartmental standards, other applicable regulations issued by the board, 

and applicable statutes.  The certificate shall be effective for the period specified by the 

board unless it is revoked or surrendered sooner. 

B. Facilities Regulated by DOE, DMHMRSAS, or DSS. 

1. A triennial license or certificate shall be issued when the facility (i) applies for renewal 

while holding an annual or triennial license or certificate and (ii) substantially meets or 



STATE BOARDS OF EDUCATION; JUVENILE JUSTICE; Page 19 of 69 
MENTAL HEALTH, MENTAL RETARDATION AND SUBSTANCE  
ABUSE SERVICES; AND SOCIAL SERVICES 
 
STANDARDS FOR INTERDEPARTMENTAL REGULATION OF CHILDREN'S 
RESIDENTIAL FACILITIES  
 
 
exceeds the requirements of the interdepartmental standards and other applicable 

regulations and statutes. 

2. Annual Licenses/Certificates. 

a. An annual license or certificate shall be issued when the facility: 

(1) Applies for renewal while holding a conditional or provisional license or certificate 

and substantially meets or exceeds the requirements of the interdepartmental standards 

and other applicable regulations and statutes; or 

(2) Applies for renewal while holding an annual or triennial license or certificate and one 

systemic deficiency has been identified during the licensure or certification period 

without the facility taking acceptable, documented corrective action; 

b. An annual license or certificate may be issued to a facility whose sponsor requests 

establishment of a new facility to serve the same target population as that currently 

being served by the sponsor in facilities regulated through the Interdepartmental 

Regulatory Program. 

c. An annual license or certificate may be renewed, but an annual license or certificate 

and any renewals thereof shall not exceed a period of 36 successive months for all 

annual licenses and renewals combined. 

3. Provisional Licenses/Certificates. 

a. A provisional license or certificate shall be issued when the facility: 
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(1) Applies for renewal while holding an annual or triennial license or certificate, and 

during the licensure or certification period there have been two or more occasions when 

systemic deficiencies have been identified without the facility taking acceptable, 

documented corrective action; or 

(2) Applies for renewal while holding a conditional license or certificate and, during the 

licensure or certification period, has demonstrated that its programs and services do not 

substantially comply with the interdepartmental standards or other applicable 

regulations or statutes. 

b. A provisional license or certificate may be renewed, but a provisional license or 

certificate and any renewals thereof shall not exceed a period of six successive months 

for all provisional licenses and renewals combined. 

c. A facility holding a provisional license or certificate shall demonstrate progress toward 

compliance. 

4. Conditional Licenses/Certificates. 

a. A conditional license or certificate shall be issued to a facility which demonstrates an 

acceptable level of compliance and is: 

(1) Beginning initial operation and whose sponsor is not operating one or more 

additional facilities regulated through the Interdepartmental Regulatory Program; or 
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(2) Sponsored by a currently established Interdepartmental Regulatory Program 

sponsor who is beginning operation, at a new or currently regulated site, of a program 

serving a different target population than that being served by the sponsor. 

b. A facility holding a conditional license or certificate shall demonstrate progress toward 

compliance. 

c. A conditional license or certificate may be renewed, but a conditional license or 

certificate and any renewals thereof shall not exceed a period of six successive months 

for all conditional licenses and renewals combined. 

C. The term of a facility’s license or certificate may be modified at any time during the 

licensure or certification period based on a change in the facility’s compliance with this 

regulation. 

22 VAC 42-10-85.  Summary suspension. 

A. In conjunction with any proceeding for revocation, denial, or other action, when 

conditions or practices exist that pose an immediate and substantial threat to the health, 

safety, and welfare of the residents, the lead regulatory authority agency head may 

issue an order of summary suspension of the license or certificate to operate a 

children’s residential facility when he believes the operation of the facility should be 

suspended during the pendency of such proceeding. 
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B. Prior to the issuance of an order of summary suspension, the regulatory authority 

shall contact the Executive Secretary of the Supreme Court of Virginia to obtain the 

name of a hearing officer.  The lead regulatory authority shall schedule the time, date, 

and location of the administrative hearing with the hearing officer. 

C. The order of summary suspension shall take effect upon its issuance.  It shall be 

delivered by personal service and certified mail, return receipt requested, to the address 

of record of the facility as soon as practicable.  The order shall set forth: 

1. The time, date, and location of the hearing; 

2. The procedures for the hearing; 

3. The hearing and appeal rights; and 

4.  Facts and evidence that formed the basis for the order of summary suspension. 

D. The hearing shall take place within three business days of the issuance of the order 

of summary suspension. 

E.  The regulatory authority shall have the burden of proving in any summary 

suspension hearing that it had reasonable grounds to require the facility to cease 

operations during the pendency of the concurrent revocation, denial, or other 

proceeding. 

F. The administrative hearing officer shall provide written findings and conclusions, 

together with a recommendation as to whether the license or certificate should be 
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summarily suspended, to the lead regulatory agency head within five business days of 

the hearing. 

G. The lead regulatory agency head shall issue a final order of summary suspension or 

make a determination that the summary suspension is not warranted based on the facts 

presented and the recommendation of the hearing officer within seven business days of 

receiving the recommendation of the hearing officer. 

H. The lead regulatory agency head shall issue and serve on the children’s residential 

facility or its designee by personal service or by certified mail, return receipt requested 

either: 

1.  A final order of summary suspension including (i) the basis for accepting or rejecting 

the hearing officer’s recommendations, and (ii) notice that the children’s residential 

facility may appeal the lead regulatory agency head’s decision to the appropriate circuit 

court no later than 10 days following issuance of the order; or 

2. Notification that the summary suspension is not warranted by the facts and 

circumstances presented and that the order of summary suspension is rescinded. 

I. The facility may appeal the lead regulatory agency head’s decision on the summary 

suspension to the appropriate circuit court no more than ten days after issuance of the 

final order. 
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J. The outcome of concurrent revocation, denial, and other proceedings shall not be 

affected by the outcome of any hearing pertaining to the appropriateness of the order of 

summary suspension. 

K. At the time of the issuance of the order of summary suspension, the lead regulatory 

authority shall contact the appropriate agencies to inform them of the action and the 

need to develop relocation plans for residents, and ensure that parents and guardians 

are informed of the pending action. 

22 VAC 42-10-180. Health information.  

A. Health information required by this section shall be maintained for each staff member 

and for each individual who resides in a building occupied by residents, including each 

person who is not a staff member or resident of the facility. 

B.  Initial Screening for tuberculosis Tuberculosis Evaluation. 

1. At the time of hire, Each each individual shall obtain submit the results of an 

evaluation a risk assessment documenting the absence of tuberculosis in a 

communicable form as evidenced by the completion of a current screening form 

published by the Virginia Department of Health.  no earlier than The risk assessment 

shall be no older than 30 days before or no later than seven days after employment or 

contact with residents. 
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2. Each individual shall annually submit the results of a Mantoux tuberculin skin test, 

chest x-ray or bacteriological examination, as deemed appropriate by the examining 

physician, risk assessment, documenting that the individual is free of tuberculosis in a 

communicable form as evidenced by the completion of a current screening form 

published by the Virginia Department of Health. 

3. The documentation shall include all information contained on a “Report of 

Tuberculosis Screening” form recommended by the Virginia Department of Health. 

4. An evaluation shall not be required for an individual who (i) has separated from 

employment with a facility licensed or certified by the Commonwealth of Virginia, (ii) has 

a break in service of six months or less, and (iii) submits the a copy of the original 

statement of tuberculosis screening to his new employer. 

C. Subsequent Evaluations for Tuberculosis. 

1. An individual who comes in contact with a known case of infectious tuberculosis shall 

be screened as determined appropriate based on consultation with the local health 

department. 

2. An individual who develops chronic respiratory symptoms of three weeks duration 

shall be evaluated immediately for the presence of infectious tuberculosis. 
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D. An individual suspected of having infectious tuberculosis shall not be permitted to 

return to work or have contact with staff or residents until a physician has determined 

that the individual is free of infectious tuberculosis. 

E.  The facility shall report any active case of tuberculosis developed by a staff member 

to the local health department. 

22 VAC 42-10-200. Qualifications.  

A. Standards establishing minimum position qualifications shall be applicable to all 

facilities.  In lieu of the minimum position qualifications contained in this chapter, 

facilities subject to (i) the rules and regulations of the Virginia Department of Personnel 

and Training Human Resource Management, or (ii) the rules and regulations of a local 

government personnel office may develop written minimum entry level qualifications in 

accord with the rules and regulations of the supervising personnel authority. 

B. A person who assumes or is designated to assume the responsibilities of a position 

or any combination of positions described in these standards shall: 

1. Meet the qualifications of the position or positions; 

2. Fully comply with all applicable standards for each function; and 

3. Demonstrate a working knowledge of the policies and procedures that are applicable 

to his specific position or positions. 
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C. When services or consultation are obtained on a contractual basis they shall be 

provided by professionally qualified personnel. 

22 VAC 42-10-210. Job descriptions.  

A. There shall be a written job description for each position which, at a minimum, 

includes the: 

1. Job title; 

2. Duties and responsibilities of the incumbent; 

3. Job title of the immediate supervisor; and 

4. Minimum education, experience, knowledge, skills and abilities required for entry 

level performance of the job. 

B. A copy of the job description shall be given to each person assigned to a position at 

the time of employment or assignment. 

22 VAC 42-10-220. Written personnel policies and procedures.  

A. The licensee shall approve written personnel policies and make its written personnel 

policies readily accessible to each staff member. 

B. The facility shall develop and implement written policies and procedures to assure 

that persons employed in or designated to assume the responsibilities of each position 

possess the education, experience, knowledge, skills and abilities specified in the job 

description for the position. 
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C. Written policies and procedures related to child abuse and neglect shall be 

distributed to all staff members.  These shall include procedures for: 

1. Handling accusations against staff; and 

2. Promptly referring, consistent with requirements of the Code of Virginia, suspected 

cases of child abuse and neglect to the local child protective services unit;  and  

3. Cooperating with the unit during any investigation. 

22 VAC 42-10-230. Personnel records.  

A. Separate up-to-date written or automated personnel records shall be maintained for 

each employee and volunteer and contractual service provider for whom background 

investigations are required by Virginia statute.  Content of personnel records of 

volunteers and contractual service providers may be limited to documentation of 

compliance with requirements of Virginia laws regarding child protective services and 

criminal history background investigations. 

B. The records of each employee shall include: 

1. A completed employment application form or other written material providing the 

individual’s name, address, phone number, and social security number; 

2. Educational background and employment history; 

3. Written references or notations of oral references; 

4. Reports of required health examinations; 
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5. Annual performance evaluations; 

6. Date of employment and separation; and

7. Documentation of compliance with requirements of Virginia laws regarding child 

protective services and criminal history background investigations; 

8. Documentation of educational degrees and of professional certification or licensure; 

and 

9. Documentation of all training required by this regulation and any other training 

received by individual staff. 

C. Personnel records shall be retained in their entirety for three years after separation 

from employment, contractual service, or volunteer service. 

22 VAC 42-10-255.  The applicant. 

A. Each applicant shall show evidence that they have been trained on appropriate siting 

of children’s residential facilities. 

B.  The applicant shall be interviewed in person by the regulatory authority to determine 

the qualifications of the owner or operator as set out in this regulation. 

C. Should the applicant not be qualified to perform the duties of the chief administrative 

officer, the applicant shall hire an individual with the qualifications as set out in this 

regulation to perform the duties of the chief administrative officer. 

22 VAC 42-10-260. The chief administrative officer.  
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A. The chief administrative officer shall have the following responsibilities: 

1. Responsibility for the compliance with the Standards for Interdepartmental Regulation 

of Children’s Residential Facilities; 

2. Responsibility for all personnel; 

3. Overseeing facility operation in its entirety, including the approval of the design of the 

structured program of care and its implementation; and 

4. Responsibility for the facility’s financial integrity. 

B.  A chief administrative officer appointed after July 1, 2000 the effective date of these 

standards shall have at least: 

1. A baccalaureate degree from an accredited college or university in the field of human 

services, institutional management, social work, education or other allied discipline; or A 

master’s degree in social work, psychology, or counseling and three years of full-time 

paid work experience in a children’s residential facility and two years full-time 

experience in an administrative or supervisory capacity for a total of five years 

experience; or 

2. A baccalaureate degree from an accredited college or university with two years of 

successful work experience with children in the field of institutional management, social 

work, education or other allied profession. A baccalaureate degree in social work, 

psychology, or counseling and five years full-time paid work experience with children, at 
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least three of which were in a children’s residential facility and an additional two years of 

administrative or supervisory experience for a total of seven years experience; or 

3. A degree in education may be accepted for a chief administrative officer of a program 

whose lead regulatory agency is the Department of Education; or 

4. A degree and experience in human services as approved by the lead regulatory 

authority. 

C. Any applicant for the chief administrative officer position shall submit the following to 

demonstrate compliance with the qualifications required by this regulation for the chief 

administrative officer: 

1. Official transcripts by the college or university of attendance within 30 days of hire; 

and 

2. Documentation of prior relevant experience. 

22 VAC 42-10-270. Program direction director.  

A. The facility’s program shall be directed by one or more qualified persons. 

B. Persons directing programs shall be responsible for the development and 

implementation of the programs and services offered by the facility including overseeing 

assessments, service planning, staff scheduling, and supervision. 

C. Persons directing programs of a facility licensed or certified to care for 13 or more 

residents shall be full-time, qualified staff members. 
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D. A person appointed after July 1, 1981 the effective date of these standards, to direct 

programs shall have at least: 

1.  A baccalaureate degree from an accredited college or university with two years of 

successful work experience with children in the field of institutional management, social 

work, education or other allied discipline; A master’s degree in social work, psychology, 

or counseling and three years of full-time paid work experience with children, one of 

which needs to be in a children’s residential facility; or 

2. A graduate degree from an accredited college or university in a profession related to 

child care and development; or A baccalaureate degree in social work, psychology, or 

counseling and five years full-time paid experience as an employee working with 

children, two of which must be in a children’s residential facility; or  

3. A license or certificate issued by the Commonwealth of Virginia as a drug or 

alcoholism counselor/worker if the facility's purpose is to treat drug abuse or alcoholism; 

or

4.  A degree and experience in human services as approved by the lead regulatory 

authority. 

E. Any applicant for the program director position shall submit the following to 

demonstrate compliance with the qualifications required by this regulation for the 

program director: 
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1. Official transcripts by the college or university of attendance within 30 days of hire; 

and 

2. Documentation of prior relevant experience. 

22 VAC 42-10-330. Buildings, inspections and building plans.  

A. All buildings and building-related equipment shall be inspected and approved by the 

local building official.  Approval shall be documented by a certificate of occupancy 

indicating that the building is classified for its proposed use. 

B. The facility shall document at the time of its original application and annually 

thereafter that buildings and equipment are maintained in accordance with the Virginia 

Statewide Fire Prevention Code (13 VAC 5-51-10 et.seq.). 

C. At the time of the original application and at least annually thereafter the buildings 

shall be inspected and approved by state or local health authorities, whose inspection 

and approval shall include: 

1. General sanitation; 

2. The sewage disposal system; 

3. The water supply; 

4.  Food service operations; and 

5.  Swimming pools. 
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D. The buildings and physical environment shall provide adequate space and shall be of 

a design that is suitable to house the programs and services provided and meet 

specialized needs of the residents. 

E. Building plans and specifications for new construction, change in use of existing 

buildings, and any structural modifications or additions to existing buildings shall be 

submitted to and approved by the licensure or certification authority and by other 

appropriate regulatory authorities. 

22 VAC 42-10-530. Admission procedures.  

A. The facility shall have written criteria for admission which shall include: 

1. A description of the population to be served;  

2. A description of the types of services offered; and 

3. Intake and admission procedures; 

4.  Exclusion criteria to define those behaviors or problems that the  facility does not 

have the staff with experience or training to manage; and 

5. Description of how educational services will be provided to the population being 

served. 

B. The facility's criteria for admission shall be accessible to prospective residents, legal 

guardians, and placing agencies. 
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C. The facility shall accept and serve only those children whose needs are compatible 

with the services provided through the facility unless a child's admission is ordered by a 

court of competent jurisdiction. 

D. Acceptance of a child as eligible for respite care by a facility approved to provide 

residential respite care is considered admission to the facility.  Each individual period of 

respite care is not considered a separate admission. 

E. Each facility shall provide documentation showing proof of contractual agreements or 

staff expertise to provide educational services, counseling services, psychological 

services, medical services, or any other services needed to serve the residents in 

accordance with the facility’s program description as defined by the facility’s criteria of 

admission.

22 VAC 42-10-570. Emergency and self-admissions.  

Facilities accepting emergency or self-admissions shall: 

1. Have and implement written policies and procedures governing such admissions 

which shall include procedures to make and document prompt efforts to obtain (i) a 

written placement agreement signed by the legal guardian or (ii) the order of a court of 

competent jurisdiction; 
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2. Place in each resident's record the order of a court of competent jurisdiction, a written 

request for care, or documentation of an oral request for care; and justification of why 

the resident is to be admitted on an emergency basis; and 

3. Have and implement written policies and procedures for obtaining (i) a written 

placement agreement signed by the legal guardian or (ii) the order of a court of 

competent jurisdiction. Clearly document in written assessment information gathered for 

the emergency admission that the individual meets the facility’s criteria for admission. 

22 VAC 42-10-580. Application for admission.  

A. Admission, other than an emergency or diagnostic admission, shall be based on 

evaluation of an application for admission.  The requirements of this section do not 

apply to (i) temporary care facilities, (ii) court ordered placements, or (iii) transfer of a 

resident between residential facilities located in Virginia and operated by the same 

sponsor. 

B. Facilities accepting routine admissions shall develop, and fully complete prior to 

acceptance for care, an application for admission which is designed to compile 

information necessary to determine: 

1. The physical needs of the prospective resident; 

2. The educational needs of the prospective resident; 

3. The mental health, emotional and psychological needs of the prospective resident; 
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4. The physical health needs, including the immunization needs, of the prospective 

resident; 

5. The protection needs of the prospective resident; 

6. The suitability of the prospective resident's admission; 

7. Whether the prospective resident's admission would pose any significant risk to (i) the 

prospective resident or (ii) the facility's residents or staff The behavior support needs of 

the prospective resident; and 

8. Information necessary to develop a service plan. 

C. The resident's record shall contain a completed application for admission at the time 

of a routine admission or within 30 days after an emergency admission. 

D. Each facility shall develop and implement written policies and procedures to assess 

each prospective resident as part of the application process to ensure that: 

1. The needs of the prospective resident can be addressed by the facility’s services;  

2. The facility’s staff are trained to meet the prospective resident’s needs; and 

3. The admission of the prospective resident would not pose any significant risk to (i) 

the prospective resident or (ii) the facility’s residents or staff. 

22 VAC 42-10-600. Written placement agreement.  

A. The facility, except a facility which accepts admission only upon receipt of the order 

of a court of competent jurisdiction, shall develop a written placement agreement which: 
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1. Authorizes the resident's placement; 

2. Addresses acquisition of and consent for any medical treatment needed by the 

resident; 

3. Addresses the rights and responsibilities of each party involved; 

4. Addresses financial responsibility for the placement; 

5. Addresses resident absences from the facility; and

6. Addresses visitation with the resident; and 

7. Addresses the education plan for the resident and the responsibilities of all parties. 

B. Each resident's record shall contain, prior to a routine admission, a completed 

placement agreement signed by the legal guardian or placing agency, except as 

permitted for temporary emergency shelters pursuant to § 63.1-204 63.2-1817 of the 

Code of Virginia. 

C.The record of each person admitted based on a court order shall contain a copy of 

the court order. 

22 VAC 42-10-690. Structured program of care.  

A. There shall be evidence of a structured program of care designed to: 

1. Meet the residents’ physical and emotional needs; 

2. Provide protection, guidance and supervision; and 

3. Meet the objectives of any required service plan. 
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B. There shall be evidence of a structured daily routine designed to ensure the delivery 

of program services. 

C. A daily activity log shall be maintained to inform staff of significant happenings or 

problems experienced by residents. 

D.  Health and dental complaints and injuries shall be recorded and shall include the (i) 

resident’s name, complaint, and affected area and (ii) time of the complaint. 

E. The identity of the individual making each entry in the daily activity log shall be 

recorded. 

F. Routines shall be planned to ensure that each resident receives the amount of sleep 

and rest appropriate for his age and physical condition. 

G. Staff shall promote good personal hygiene of residents by monitoring and 

supervising hygiene practices each day and by providing instruction when needed. 

H. The structured daily routine shall comply with any facility and locally imposed 

curfews. 

22 VAC 42-10-700. Health care procedures.  

A. The facility shall have and implement written procedures for promptly: 

1. Providing or arranging for the provision of medical and dental services for health 

problems identified at admission;  
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2. Providing or arranging for the provision of routine ongoing and follow-up medical and 

dental services after admission; 

3. Providing emergency services for each resident as provided by statute or by the 

agreement with the resident's legal guardian, and 

4. Providing emergency services for any resident experiencing or showing signs of 

suicidal or homicidal thoughts, symptoms of mood or thought disorders, or other mental 

health problems. 

B. The following written information concerning each resident shall be readily accessible 

to staff who may have to respond to a medical or dental emergency: 

1. Name, address, and telephone number of the physician and dentist to be notified; 

2. Name, address, and telephone number of a relative or other person to be notified; 

3. Medical insurance company name and policy number or Medicaid number; 

4. Information concerning: 

a. Use of medication; 

b. Medication All allergies, including medication allergies; 

c. Substance abuse and use; and 

d. Significant past or and present medical problems; and 

5. Written permission for emergency medical care, dental care, and obtaining 

immunizations or a procedure and contacts for obtaining consent; and  
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6. Subsections 3 and 5 do not apply to secure detention facilities except when a 

resident is confined in detention with a suspended commitment to the Department of 

Juvenile Justice. 

C. Facilities approved to provide respite care shall update the information required by 

subsection B of this section at the time of each stay at the facility. 

22 VAC 42-10-710. Medical examinations and treatment.  

A. Each child accepted for care shall have a physical examination by or under the 

direction of a licensed physician no earlier than 90 days prior to admission to the facility 

or no later than seven days following admission except (i) the report of an examination 

within the preceding 12 months shall be acceptable if a child transfers from one 

residential facility licensed or certified by a state agency to another, (ii) a physical 

examination shall be conducted within 30 days following an emergency admission if a 

report of physical examination is not available, and (iii) this requirement does not apply 

if a child is admitted to a secure detention facility or to a temporary care facility. 

B. Each resident’s record shall include written documentation of (i) the initial physical 

examination, (ii) an annual physical examination by a licensed physician including any 

recommendation for follow up care, and (iii) documentation of the provision of follow-up 

medical care recommended by the physician or as indicated by the needs of the 

resident. 
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C. Each physical examination report shall include: 

1. Information necessary to determine the health and immunization needs of the 

resident, including: 

a. Immunizations administered at the time of the exam; 

b. Vision exam; 

c. Hearing exam; 

d. General physical condition, including documentation of apparent freedom from 

communicable disease including tuberculosis;  

e. Allergies, chronic conditions, and handicaps, if any; 

f. Nutritional requirements, including special diets, if any; 

g. Restrictions on physical activities, if any; and 

h. Recommendations for further treatment, immunizations, and other examinations 

indicated; 

2. Date of the physical examination; and 

3. Signature of a licensed physician, the physician's designee, or an official of a local 

health department. 

D. A child with a communicable disease shall not be admitted unless a licensed 

physician certifies that: 



STATE BOARDS OF EDUCATION; JUVENILE JUSTICE; Page 43 of 69 
MENTAL HEALTH, MENTAL RETARDATION AND SUBSTANCE  
ABUSE SERVICES; AND SOCIAL SERVICES 
 
STANDARDS FOR INTERDEPARTMENTAL REGULATION OF CHILDREN'S 
RESIDENTIAL FACILITIES  
 
 
1. The facility is capable of providing care to the child without jeopardizing residents and 

staff; and 

2. The facility is aware of the required treatment for the child and the procedures to 

protect residents and staff. 

The requirements of this subsection shall not apply to temporary emergency shelters 

and secure detention facilities. 

E. Each resident’s record shall include written documentation of (i) an annual 

examination by a licensed dentist and (ii) documentation of follow-up dental care 

recommended by the dentist or as indicated by the needs of the resident.  This 

requirement does not apply to secure detention facilities, temporary care facilities, and  

respite care facilities. 

F. Each resident's record shall include notations of health and dental complaints and 

injuries and shall summarize symptoms and treatment given. 

G. Each resident's record shall include, or document the facility’s efforts to obtain, 

treatment summaries of ongoing psychiatric or other mental health treatment and 

reports, if applicable.  This subsection does not apply to secure detention facilities 

except when a juvenile is confined in detention with a suspended commitment to the 

Department of Juvenile Justice. 
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H. Written policies and procedures, which include use of universal precautions, shall be 

developed and implemented to address communicable and contagious medical 

conditions. 

I. All staff shall be trained within 30 days of employment and annually thereafter on the 

facility’s policies and procedures regarding universal precautions. 

J. A well stocked first-aid kit shall be maintained and readily accessible for minor injuries 

and medical emergencies. 

22 VAC 42-10-720. Medication.  

A. All medication shall be securely locked and properly labeled. 

B. All staff responsible for medication administration shall have successfully completed 

a medication training program approved by the Board of Nursing or be licensed by the 

Commonwealth of Virginia to administer medications. 

C. Medication shall be administered only by staff authorized to do so by the director. 

D. Staff authorized to administer medication shall be informed of any known side effects 

of the medication and the symptoms of the effects. 

E. A program of medication, including over-the-counter medication, shall be initiated for 

a resident only when prescribed in writing by a licensed physician person authorized by 

law to prescribe medication. 
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F. Medication prescribed by a licensed physician person authorized by law shall be 

administered as prescribed. 

G. A daily log medication administration record shall be maintained of all medicines 

received by each resident and shall identify the individual who administered the 

medication. include:  

1. Date the medication was prescribed; 

2. Drug name; 

3. Schedule for administration; 

4. Strength; 

5. Route; 

6. Actual time administered; 

7. Identity of the individual who administered the medication; and 

8. Dates the medication was discontinued or changed. 

H. In the event of a medication error or an adverse drug reaction, first aid shall be 

administered if indicated.  Staff shall promptly contact a poison control center, 

pharmacist, nurse, or physician and shall take actions as directed.  If the situation is not 

addressed in standing orders, the attending physician shall be notified as soon as 

possible and the actions taken by staff shall be documented. 
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I. Medication refusals shall be documented including action taken by staff.  The 

prescribing professional shall be contacted unless the refusal is addressed in standing 

orders.  

J. At least one unexpired 30 cc bottle of Syrup of Ipecac and one unexpired container of 

activated charcoal shall be available on the premises of the facility for use at the 

direction of the poison control center or physician and shall be kept locked when not in 

use The provider shall develop and implement written policies and procedures for 

documenting medication errors, reviewing medication errors and reactions and making 

any necessary improvements, the disposal of medication, the storage of controlled 

substances, and the distribution of medication off campus.  The policy must be 

approved by a health care professional.  The provider shall keep documentation of this 

approval. 

K. The telephone number of a regional poison control center shall be posted on or next 

to each nonpay telephone that has access to an outside line in each building in which 

children sleep or participate in programs. 

L. Syringes and other medical implements used for injecting or cutting skin shall be 

locked. 

22 VAC 42-10-740. Staff Supervision of Children.  
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A. No member of the child care staff shall be on duty more than six consecutive days 

without a rest day except in an emergency. 

B. Child care staff shall have an average of at least two rest days per week in any four-

week period.  Rest days shall be in addition to vacation time and holidays. 

C. Child care staff other than live-in staff shall not be on duty more than 16 consecutive 

hours except in an emergency. 

D. There shall be at least one trained child care worker on the premises, on duty and 

actively supervising children at all times that one or more children are present. 

E. Supervision Policies 

1. The facility shall develop and implement written policies and procedures which 

address staff supervision of children including contingency plans for resident illnesses, 

emergencies, off campus activities, and resident preferences. 

2. Written policies and procedures governing supervision of children shall be reviewed 

and approved by the regulatory authority prior to implementation. 

3. The supervision policies or a summary of the policies shall be provided, upon 

request, to the placing agency or legal guardian prior to placement. 

F. During the hours that children are scheduled to be awake there shall be at least one 

child care staff member awake, on duty and responsible for supervision of every 10 
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children, or portion thereof, on the premises or participating in off-campus, facility- 

sponsored activities except: 

1. Independent living programs shall have at least one child care staff member awake, 

on duty and responsible for supervision of every 15 children on the premises or 

participating in off-campus, facility-sponsored activities; 

2. For children under four years of age, there shall be at least one child care staff 

member awake, on duty and responsible for supervision of every three children who are 

on the premises or participating in off-campus, facility-sponsored activities except that 

this requirement does not apply to severely multi-handicapped, nonambulatory children; 

3. For severely multi-handicapped, nonambulatory children, there shall be at least one 

child care staff member awake, on duty and responsible for supervision of every six 

children; 

4. Programs that accept mothers and their children shall have at least one child care 

staff member awake, on duty and responsible for supervision of every six children 

(counting both mothers and their children); and 

5. Except when exempted by the regulatory authorities, programs that are licensed or 

certified by the Department of Mental Health, Mental Retardation and Substance Abuse 

Services to provide treatment services for children with diagnosed mental illness or 

diagnosed severe emotional or behavioral problems where close supervision is 
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indicated shall have at least one child care staff member awake, on duty and 

responsible for supervision of every eight children. 

G. During the hours that residents are scheduled to sleep there shall be no less than 

one child care staff member on duty and responsible for supervision of every 16 

children, or portion thereof, on the premises, except for programs that accept mothers 

and their children, there shall be at least one child care staff member in the building, on 

duty and responsible for every 10 residents. 

H. There shall be at least one child care staff member on duty and responsible for the 

supervision of residents in each building where residents are sleeping. When there are 

16 or more residents in a building, the staff person shall remain awake, and the ratio of 

one staff person to every 16 residents or portion thereof shall be maintained. For less 

than 16 residents in the building, the staff person may sleep but shall be on duty and 

responsible for supervision. This requirement does not apply to approved independent 

living programs. 

I. On each floor where children are sleeping, there shall be at least one child care staff 

member awake and on duty for every 30 children or portion thereof.  

22 VAC 42-10-750. Emergency telephone numbers.  

A. Residents who are away from the facility and the adults responsible for their care 

during the absence shall be furnished with a telephone number where a responsible 
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facility staff member or other responsible adult may be reached at all times.  This 

subsection does not apply to residents of secure detention facilities. There shall be an 

emergency telephone number where a staff person may be immediately contacted 24 

hours a day. 

B. When children are on the premises of the facility, the staff on duty shall be furnished 

with a telephone number where the administrator or his designee may be reached at all 

times.  Residents who are away from the facility and the adults responsible for their care 

during the absence shall be furnished with the emergency phone number. 

22 VAC 42-10-780. Management of resident behavior.  

A. The facility shall have develop and implement written policies and procedures for 

behavior management and for documenting and monitoring the management of resident 

behavior.  Rules of conduct, if any, shall be included in the written policies and 

procedures. These policies and procedures shall: 

1. Define and list techniques that are used and are available for use in the order of their 

relative degree of restrictiveness; 

2. Specify the staff positions who may use each technique; 

3. Specify the processes for implementing such policies and procedures. 

B. Written information concerning management of resident behavior shall be provided 

prior to admission to prospective residents, except those with diagnosed mental 
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disabilities resulting in the loss of the cognitive ability to understand the information, 

legal guardians, and referral agencies.  For court ordered and emergency admissions, 

this information shall be provided to: 

1. Residents, except those with diagnosed mental disabilities resulting in the loss of the 

cognitive ability to understand the information, within 12 hours following admission; 

2. Referral agencies within 72 hours following the resident's admission; and 

3. Legal guardians within 72 hours following the resident's admission except that this 

requirement does not apply: 

a. To secure detention facilities except when a juvenile is confined in detention with a 

suspended commitment to the Department of Juvenile Justice; 

b. When a facility is providing temporary care of 30 days or less while conducting a 

diagnostic evaluation to identify the most appropriate long-term placement for a child 

who has been committed to the Department of Juvenile Justice; and 

c. When a state mental hospital is evaluating a child's treatment needs as provided by 

the Code of Virginia. 

C. When substantive revisions are made to policies governing management of resident 

behavior, written information concerning the revisions shall be provided to: 

1. Residents prior to implementation, except for those residents with diagnosed mental 

disabilities resulting in the loss of the cognitive ability to understand the information; and 
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2. Legal guardians and referral agencies except that this requirement does not apply: 

a. To secure detention facilities; 

b. When a facility is providing temporary care of 30 days or less while conducting a 

diagnostic evaluation to identify the most appropriate long-term placement for a child 

who has been committed to the Department of Juvenile Justice; and 

c. When a state mental hospital is evaluating a child's treatment needs as provided by 

the Code of Virginia. 

D. Only trained staff members may manage resident behavior. 

E. All direct care staff shall receive annual retraining on the provider’s behavior 

management policies and procedures. 

22 VAC 42-10-790. Confinement.  

A. The facility shall have and implement written policies and procedures governing the 

conditions under which a resident may be confined and the maximum period of 

confinement.  The conditions and maximum period of confinement shall be based on 

the resident’s chronological and developmental level. 

B. The room in which a resident is confined shall not be locked nor the door secured in 

a manner that prevents the resident from opening it, except that this subsection does 

not apply to secure custody facilities. 

C. A confined resident shall be able to communicate with staff. 
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D. Staff shall check on the resident in the room at least every 30 15 minutes and more 

often depending on the nature of the resident’s disability, condition and behavior. 

E. Use of confinement and staff checks on the residents shall be documented when 

confinement is used for managing resident behavior. 

22 VAC 42-10-800. Prohibitions.  

The following actions are prohibited: 

1. Deprivation of drinking water or food necessary to meet a resident's daily nutritional 

needs except as ordered by a licensed physician for a legitimate medical purpose and 

documented in the resident's record; 

2. Limitation on contacts and visits with the resident’s attorney, a probation officer, 

regulators or placing agency representative; 

3. Bans on contacts and visits with family or legal guardians except as permitted by 

other applicable state regulations or by order of a court of competent jurisdiction; 

4. Delay or withholding of incoming or outgoing mail except as permitted by other 

applicable state and federal regulations or by order of a court of competent jurisdiction; 

5. Any action which is humiliating, degrading, or abusive; 

6. Corporal punishment; 

7. Subjection to unsanitary living conditions; 
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8. Deprivation of opportunities for bathing or access to toilet facilities except as ordered 

by a licensed physician for a legitimate medical purpose and documented in the 

resident's record; 

9. Deprivation of health care; 

10. Deprivation of appropriate services and treatment; 

11. Application of aversive stimuli except as permitted pursuant to other applicable state 

regulations; 

12. Administration of laxatives, enemas, or emetics except as ordered by a licensed 

physician or poison control center for a legitimate medical purpose and documented in 

the resident's record; 

13. Deprivation of opportunities for sleep or rest except as ordered by a licensed 

physician for a legitimate medical purpose and documented in the resident's record; and 

14.  Limitation on contacts and visits with regulators and advocates employed by the 

Department of Mental Health, Mental Retardation and Substance Abuse Services or the 

Department for Rights of Virginians with Disabilities Virginia Office of Protection and 

Advocacy. 

22 VAC 42-10-820. Physical restraint.  

A. The facility shall have develop and implement written policies and procedures 

governing use of physical restraint which shall include: 
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1. The staff position who will write the report and timeframe;  

2. The staff position who will review the report and timeframe; and 

3. Methods to be followed should physical restraint, less intrusive interventions, or 

measures permitted by other applicable state regulations prove unsuccessful in calming 

and moderating the resident's behavior. 

B. The facility's procedures shall include methods to be followed should physical 

restraint, less intrusive interventions, or measures permitted by other applicable state 

regulations prove unsuccessful in calming and moderating the resident's behavior.  All 

physical restraints shall be reviewed and evaluated to plan for continued staff 

development for performance improvement. 

C. Use of physical restraint shall be limited to that which is minimally necessary to 

protect the resident or others. 

D. Trained staff members may physically restrain a resident only after less intrusive 

restrictive interventions have failed or when failure to restrain would result in harm to the 

resident or others. 

E. Each application of physical restraint shall be fully documented in the resident's 

record including: 

1. Date; 

2. Time; 
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3. Staff involved; 

4. Circumstances; Justification for the restraint; 

5. Reasons for using physical restraint; Less intrusive restrictive interventions which 

were unsuccessfully attempted prior to using physical restraint. 

6. Duration; 

7. Method Description of method or methods of physical restraint techniques used; and

8. Signature of the person completing the report and date; and 

9. Reviewer’s signature and date. 

F. Each staff member responsible for supervision of children shall receive basic 

orientation to the facility's behavior management policies, physical restraint procedures 

and techniques and to less intrusive restrictive interventions within seven days following 

employment. 

1. Physical restraint shall be applied only by staff who have been trained in the facility’s 

physical restraint procedures and techniques. Providers shall ensure that restraint may 

only be implemented, monitored, and discontinued by staff who have been trained in the 

proper and safe use of restraint, including hands-on techniques, if applicable, by an 

individual experienced in training staff in the management of behavior for the population 

served. 
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2. Staff shall review the facility’s training in physical restraint and less intrusive 

restrictive interventions at least annually.  

22 VAC 42-10-850. Education.  

A. Each resident of compulsory school attendance age shall be enrolled in an 

appropriate educational program as provided in the Code of Virginia.  Documentation of 

the enrollment process shall be kept in the resident’s record.

B. The facility shall ensure that educational guidance and counseling in selecting 

courses is provided for each resident and shall ensure that education is an integral part 

of the resident's total program. 

C. Facilities operating educational programs for children with disabilities shall operate 

those programs in compliance with applicable state and federal statutes and 

regulations. 

D. When a child with disabilities has been placed in a residential facility without the 

knowledge of school division personnel in the resident's home locality, the facility shall 

contact the division superintendent of public schools in that locality in order to effect 

compliance with applicable state and federal requirements relative to the education of 

children with disabilities.  Documentation regarding the contact with the resident’s home 

school locality shall be kept in the resident’s record.
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E. A facility which has an academic or vocational program that is not certified or 

approved by the Department of Education shall document that teachers meet the 

qualifications to teach the same subjects in the public schools. 

F. Each facility shall develop and implement written policies and procedures to ensure 

that each resident has adequate study time. 

22 VAC 42-10-870. Recreation.  

A. The facility shall have a written description of its recreation program which describes 

activities which are consistent (i) with the facility's total program and (ii) with the ages, 

developmental levels, interests, and needs of the residents. 

B. The facility shall have and implement a recreation program which is consistent with 

the written description and which includes: 

1. Opportunities for individual and group activities; 

2. Free time for residents to pursue personal interests which shall be in addition to a 

formal recreation program except this subsection does not apply to secure custody 

facilities; 

3. Use of available community recreational resources and facilities except this 

subsection does not apply to secure custody facilities; 

4. Scheduling of activities so that they do not conflict with meals, religious services, 

educational programs or other regular events; and 
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5. Regularly scheduled indoor and outdoor recreational activities that are structured to 

develop skills and attitudes. 

C. Recreational programs and field trips shall be directed and supervised by adults who 

are knowledgeable in the safeguards required for the activities. 

D. For all extended recreational trips away from the facility the provider shall document 

trip planning to include:   

1. A supervision plan for the entire duration of the activity including awake and sleeping 

hours; 

2. Plan for safekeeping and distribution of medication; 

3. Overall emergency, safety, and communication plan for the activity including 

emergency numbers of facility administration; 

4. Staff training and experience requirements for each activity; 

5. Resident preparation for each activity; 

6. Plan to ensure that all necessary equipment for the activity is in good repair and 

appropriate for the activity; 

7. Trip schedule giving addresses and phone numbers of locations to be visited and 

how the location was chosen/evaluated; 
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8. Plan to evaluate residents’ physical health throughout the activity and to ensure that 

the activity is conducted within the boundaries of the resident’s capabilities, dignity and 

respect for self-determination; 

9. Plan to ensure that a certified life guard supervises all aquatic activities in which 

residents participate; and

10. Documentation of any variations from trip plans and reason for the variation. 

22 VAC 42-10-880. Community relationships.  

A. Opportunities shall be provided for the residents to participate in activities and to 

utilize resources in the community except this section does not apply to secure custody 

facilities. 

B. The facility shall have and implement written procedures for evaluating persons or 

organizations in the community who wish to associate with residents on the premises or 

take residents off the premises.  The procedures shall cover how the facility will 

determine if participation in such community activities or programs would be in the 

residents’ best interest. 

C. Each facility shall have a staff community liaison who shall be responsible for 

facilitating cooperative relationships with neighbors, the school system, local law 

enforcement, local government officials, and the community at large. 
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D. Each facility shall develop and implement written policies and procedures for 

promoting positive relationships with the neighbors that shall be approved by the 

regulatory authority. 

E. Each facility shall show evidence that staff have been trained on good neighbor 

policies and community relations. 

22 VAC 42-11- 970  Emergency and evacuation procedures.  

A.  Written procedures shall be developed and implemented for responding to 

emergencies including, but not necessarily limited to:  

1. Severe weather; 

2.  Loss of utilities; 

3. Missing persons; 

4. Severe injury; and 

5. Emergency evacuation, including alternate housing. 

The provider shall develop a written emergency preparedness and response plan for all 

locations.  The plan shall address: 

1.  Documentation of contact with the local emergency coordinator to determine local 

disaster risks and communitywide plans to address different disasters and emergency 

situations; 
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2.  Analysis of the provider’s capabilities and potential hazards, including natural 

disasters, severe weather, fire, flooding, work place violence or terrorism, missing 

persons, severe injuries, or other emergencies that would disrupt the normal course of 

service delivery; 

3.  Written emergency management policies outlining specific responsibilities for 

provision of administrative direction and management of response activities, 

coordination of logistics during the emergency, communications, life safety of 

employees, contractors, students, volunteers, visitors and residents, property protection, 

community outreach, and recovery and restoration; 

4.  Written emergency response procedures for assessing the situation; protecting 

residents, employees, contractors, students, volunteers, visitors, equipment and vital 

records; and restoring services. Emergency procedures shall address: 

a. Communicating with employees, contractors and community responders; 

b.  Warning and notification of residents; 

c. Providing emergency access to secure areas and opening locked doors; 

d. Conducting evacuations of emergency shelters or alternative sites and accounting for 

all residents; 

e.  Relocating residents, if necessary; 

f.  Notifying family members and legal guardians; 
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g.  Alerting emergency personnel and sounding alarms; 

h.  Locating and shutting off utilities when necessary; 

5.  Supporting documents that would be needed in an emergency, including emergency 

call lists, building and site maps necessary to shut off utilities, designated escape 

routes, and list of major resources such as local emergency shelters; and 

6.  Schedule for testing the implementation of the plan and conducting emergency 

preparedness drills. 

B. Written procedures shall address responsibilities of staff and residents regarding: 

1. Sounding of an alarm; 

2.  Emergency evacuation including assembly points, head counts, primary and 

secondary means of egress, evacuation of children with special needs, and verifying 

complete evacuation of the buildings; 

3. Alerting emergency authorities; and 

4. Use of emergency equipment. 

The provider shall develop and implement emergency preparedness and response 

training for all employees, contractors, students, and volunteers within 14 days of begin 

date or before an individual is alone supervising residents and annually thereafter.  

Training shall cover responsibilities for: 

1. Alerting emergency personnel and sounding alarms; 
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2.  Implementing evacuation procedures, including evacuation of residents with special 

needs (i.e., deaf, blind, non-ambulatory); 

3.  Using, maintaining, and operating emergency equipment; 

4.  Accessing emergency information for residents including medical information; and 

5.  Utilizing community support services. 

C.  Emergency procedures shall address the handling of residents with special needs. 

The provider shall document the review of the emergency preparedness plan annually 

and make necessary revisions.  Such revisions shall be communicated to employees, 

contractors, students, and volunteers and incorporated into training for employees, 

contractors, students and volunteers and orientation of residents to services. 

D. In the event of a disaster, fire, emergency or any other condition that may jeopardize 

the health, safety and welfare of residents, the provider shall take appropriate action to 

protect the health, safety and welfare of the residents and take appropriate action  to 

remedy the conditions as soon as possible. 

E. Employees, contractors, students, and volunteers shall be knowledgeable in and 

prepared to implement the emergency preparedness plan in the event of an emergency.   

F. In the event of a disaster, fire, emergency, or any other condition that may jeopardize 

the health, safety and welfare of residents, the provider should first respond and 

stabilize the disaster/emergency.  After the disaster/emergency is stabilized, the 
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provider shall report the disaster/emergency to the parent or guardian and the placing 

agency as soon as possible of the conditions at the facility and report the 

disaster/emergency to the lead regulatory authority as soon as possible, but no later 

than 72 hours after the incident occurs.

DG. Floor plans showing primary and secondary means of egress shall be posted on 

each floor in locations where they can easily be seen by staff and residents. 

EH. The procedures and responsibilities reflected in the emergency procedures shall be 

communicated to all residents within seven days following admission or a substantive 

change in the procedures. 

F.  The telephone numbers of the authorities to be called in case of an emergency shall 

be prominently posted on or next to each telephone.  

GI. At least one evacuation drill (the simulation of the facility’s emergency procedures) 

shall be conducted each month in each building occupied by residents.  

HJ. Evacuation drills shall include, at a minimum: 

1. Sounding of emergency alarms;  

2. Practice in evacuating buildings;  

3. Practice in alerting emergency authorities; and 

4. Simulated use of emergency equipment; and 

5. Practice in securing resident emergency information. 
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IK.  During any three consecutive calendar months, at least one evacuation drill shall be 

conducted during each shift. 

J.  The facility shall assign at least one staff member responsibility for conducting and 

documenting evacuation drills.   

KL.  A record shall be maintained for each evacuation drill and shall include the 

following: 

1. Buildings in which the drill was conducted;  

2. The date and time of drill;  

3. The amount of time to evacuate the buildings;  

4. Specific problems encountered;  

5. Staff tasks completed including:  

a. Head count, and 

b. Practice in notifying emergency authorities; 

6. A summary; and  

7. The name of the staff members responsible for conducting and documenting the drill 

and preparing the record. 

LM. The record for each evacuation drill shall be retained for three years after the drill. 
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MN. The facility shall assign one staff member responsibility for the evacuation drill 

program at the facility who shall : ensure that all requirements regarding the emergency 

preparedness and response plan and the evacuation drill program are met.

1. Ensure that evacuation drills are conducted at the times and intervals required by 

these interdepartmental standards and the facility's emergency procedures; 

2. Review evacuation drill reports to identify problems in conducting the drills and in 

implementing the requirements of the emergency procedures; 

3. Consult with the local emergency authorities, as needed, and plan, implement and 

document training or other actions taken to remedy any problems found in implementing 

the emergency procedures; and   

4. Consult and cooperate with local emergency authorities to plan and implement an 

educational program for facility staff and residents on topics in safety.  

22 VAC 42-11-980.  Notifications.  

In the event of a disaster, fire, emergency or any other condition at the facility that may 

jeopardize the health, safety or well-being of the children, the facility shall: 

1. Take appropriate action to protect the health, safety and well-being of the children; 

2. Take appropriate actions to remedy the conditions as soon as possible, including 

reporting to and cooperating with local health, fire, police or other appropriate officials; 

and 
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3. Notify the regulatory authorities as soon as possible of the conditions at the facility 

and the status of the residents. 

22 VAC 42-11-990. Written fire plan.  

A. The facility shall develop a written plan to be implemented in case of a fire. 

B. Procedures and responsibilities reflected in the written fire plan shall be 

communicated to all residents within seven days following admission or a substantive 

change in the plan. 

C. The telephone number of the fire department to be called in case of fire shall be 

prominently posted on or next to each telephone.  

22 VAC 42-11-1000.  Staff training.  

A. Each staff member shall be trained in fire procedures in accordance with the Virginia 

Statewide Fire Prevention Code (13 VAC 5-51-10 et. seq.).   

B. Each new staff member shall be trained in emergency and evacuation procedures 

and their implementation prior to working alone while supervising one or more children 

and within seven days of employment. 

 

FORMS 

Initial Application for a Virginia State License/Certificate to Operate a Residential Facility 

for Children, 032-05-5535 (effective 7/1/00 revised 05/2006). 
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I certify that this regulation is full, true and correctly dated. 
 
       ________________________________ 
       Wallace G. Harris, Chairman 
       Coordinating Committee 



Topic: Second Review of  Proposed Additional Revisions to the Regulations Governing the Review and 
Approval of Education Programs in Virginia (8 VAC 20-542-10 et seq)                             

 
Presenter:  Dr. Thomas A. Elliott, Assistant Superintendent, Division of Teacher Education, 

Licensure, and Professional Practice 
                                                                                
Telephone Number:  (804) 371-2522      E-Mail Address:  Thomas. Elliott@doe.virginia.gov 
 

Origin: 

____ Topic presented for information only (no board action required)  

    X   Board review required by 

   X   State or federal law or regulation 
         Board of Education regulation 
         Other:                    

   X    Action requested at this meeting:  Accept additional proposed revisions and authorize personnel 
in the Department of Education to continue the Administrative Process Act. 

 
____   Action requested at future meeting:  __________ (date) 

Previous Review/Action: 

            No previous board review/action 

   X  Previous review/action 
date:   September 21, 2005    
action:   Authorization to continue the Administrative Process Act approved by the Board 

 
Background Information:  
 
As stipulated in Section 22.1-298 of the Code of Virginia, the Board of Education prescribes the 
requirements for the licensure of teachers and establishes other requirements for teacher preparation.  On 
September 21, 2005, the Board of Education received for first review the proposed revisions to the 
Regulations Governing the Review and Approval of Education Programs in Virginia                             
(8 VAC 20-542 –10 et seq.), and authorized Department of Education personnel to continue the 
requirements of the Administrative Process Act (APA).  The 2006 General Assembly passed Senate Bill 
(SB) 687 that “prohibits the Board of Education from conditioning full approval of teacher education 
programs provided by an institution of higher education on (i) the number of students in individual 
licensure programs, such as, but not limited to, prekindergarten-three, Spanish, music education, high 
school physics, or other disciplines, or (ii) documented efforts to increase enrollment in such 
programs.”   
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Summary of Major Elements: 
 
Senate Bill 687 that “prohibits the Board of Education from conditioning full approval of teacher 
education programs provided by an institution of higher education on (i) the number of students in 
individual licensure programs, such as, but not limited to, prekindergarten-three, Spanish, music 
education, high school physics, or other disciplines, or (ii) documented efforts to increase enrollment in 
such programs,” resulted in a revision to the proposed regulations.  During the regulatory review 
required by the Office of the Secretary of Education it was determined that the revision required by     
SB 687 would be presented to the Board of Education prior to the regulations continuing the APA.  
Below is a chart that provides a description of the proposed additional revisions to the Regulations 
Governing the Review and Approval of Education Programs in Virginia (8 VAC 20-542 –10 et seq.). 
 

 
PAGE NUMBER 

 
SECTION OF THE 

REGULATION 

 
ADDITIONAL REVISION 

REQUESTED  
 

 
PROPOSED REVISED 

LANGUAGE 

 
10 
 

 
8 VAC 20-542-40 

 
Delete Item 8. 

 
None 

 
11 

 
8 VAC 20-542-50 

 
Delete Item D., 1. and 2. 

 
The education program 
shall develop biennial 
accountability measures 
to be reviewed and 
approved by the Board 
of Education for 
partnerships and 
collaborations based on 
prek-12 school needs. 
 

 
Superintendent's Recommendation: 
 
The Acting Superintendent of Public Instruction recommends that the Board of Education accept the 
proposed additional revisions to the Regulations Governing the Review and Approval of Education 
Programs in Virginia for second review and authorize personnel in the Department of Education to 
continue the Administrative Process Act.  
 
Impact on Resources: 
 
If an on-site review of education programs is required, the host professional education program will 
fund expenses.  
 
Timetable for Further Review/Action:  
 
The Administrative Process Act calls for a public comment period.  Following the comment period, 
amended regulations will be developed and presented to the Board of Education for final review and 
approval. 
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Virginia Administrative Code 
 

CHAPTER 542 
 

REGULATIONS GOVERNING THE REVIEW AND APPROVAL OF 
EDUCATION PROGRAMS IN VIRGINIA 

 
Part I 

Definitions 
 
8 VAC 20-542-10. Definitions. 
 
The following words and terms when used in this chapter shall have the meanings 
indicated unless the context implies otherwise: 
 
“Accreditation” means a process for assessing and improving academic and educational 
quality through voluntary peer review. This process informs the public that an institution 
has a professional education unit that has met national standards of educational quality. 
 
“Accredited institution” means an institution of higher education accredited by a regional 
accrediting agency recognized by the United States Department of Education. 
 
“Accredited program” means a professional education program accredited by the 
National Council for the Accreditation of Teacher Education (NCATE), the Teacher 
Education Accreditation Council (TEAC), or a process approved by the Board of 
Education. 
 
“Biennial accountability measures” means those specific benchmarks set forth in Part IV,  
8 VAC 20-542-40 to meet the standards required to obtain or maintain program approval 
status.  
  
“Biennial report” means the report submitted to the Virginia Department of Education 
every two years by approved education programs.  
 
“Candidates” means individuals enrolled in education programs. 
 
“Candidates completing a program” means individuals who have successfully completed 
all coursework, required assessments, including those prescribed by the Board of 
Education, and supervised student teaching or required internship.  
 
“Candidates exiting a program” means individuals who have successfully completed all 
coursework, regardless of whether the individuals attempted, passed, or failed required 
assessments, including those prescribed by the Board of Education, and/or who may not 
have completed supervised student teaching or required internship. 
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“Distance learning” means a formal educational process in which the majority of the 
instruction occurs when the learner and the instructor are not in the same place at the 
same time. In this process, information or distributed learning technology is the likely 
connector between the learner, the instructor, or the site of program origin. 
 
“Diversity” means the wide range of differences among groups of people and individuals 
based on ethnicity, race, socioeconomic status, gender, exceptionalities, language, 
religion, and geographical area. 
 
“Education program” means a planned sequence of courses and experiences leading to a 
degree, a state license, or preparation to provide professional education services in 
schools.  
 
“Exceptionalities” means physical, mental, sensory, and emotional disabilities or 
differences, including gifted/talented abilities. 
 
“Field experiences” means program components that are conducted in off-campus 
settings. They include classroom observations, tutoring, assisting teachers and school 
administrators, student teaching, and internships. 
 
“Full-time faculty” means employees of a higher education institution with full-time 
assignments within the education program as instructors, professors, administrators, or 
other professional support personnel (e.g., student teaching supervisor or advisor). 
 
“General education” means courses and other learning experiences in the liberal arts and 
sciences that candidates in baccalaureate programs typically complete in the first two or 
three years of their programs for the purpose of becoming liberally educated college 
students. 
 
“Governance” means the system and structure for defining policy and administering 
procedures for the professional education program. 
 
“Indicators” means operational definitions that suggest the kinds of evidence that 
professional education programs shall provide to demonstrate that a standard is met.  
 
“Instructional technology” means the theory and practice of design, development, 
utilization, management, and evaluation of processes and resources for learning and the 
use of computers and other technologies. 
 
“Licensing” means the official recognition by a state governmental agency that an 
individual has met state requirements and is, therefore, approved to practice as a licensed 
professional.  
 
“Part-time faculty” means employees of a higher education institution who have less than 
a full-time assignment in the education program. Some part-time faculty are full-time 
employees of the college or university with a portion of their assignments in the 
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education program. Other part-time faculty are not full-time employees of the institution 
and are commonly considered adjunct faculty. 

 
“Pedagogical studies” means courses and other learning experiences in which candidates 
study and apply concepts, theories, and research about effective teaching. 
 
“Professional education faculty” means those individuals who teach one or more courses 
meeting essential competencies in endorsement areas, provide services to education 
students (e.g., advising or supervising student teaching) or administer some portion of the 
education program.  
 
“Professional education program” means the institution, college, school, department, or 
other administrative body within a Virginia institution of higher education, or another 
entity for a defined educator preparation program that is primarily responsible for the 
preparation of teachers and other professional school personnel.  
 
“Professional studies” means courses and other learning experiences to teach candidates 
the historical, economic, sociological, philosophical, and psychological foundations of 
schooling and education. 
 
“Program approval” means the process by which a state governmental agency reviews an 
education program to determine if it meets the state's standards for the preparation of 
school personnel. 
 
“Regional accrediting agency” means one of the six accrediting associations, including 
New England Association of Schools and Colleges; Middle States Association of 
Colleges and Schools; North Central Association of Colleges and Schools; Northwest 
Association of Schools and Colleges; Southern Association of Colleges and Schools; and 
Western Association of Schools and Colleges, recognized by the United States 
Department of Education. 
 
“Scholarly activities” means the active involvement in an individual’s area of 
specialization as demonstrated through such faculty activities as research, articles 
published in refereed journals, program evaluation studies, documentation of ongoing 
activities, grant-seeking, and presentations at professional meetings. 
 
“School faculty” means licensed practitioners in prek-12 schools who provide on-site 
instruction, supervision, and direction for candidates during field-based assignments. 
 
“Standards of Learning for Virginia public schools” means the commonwealth’s 
expectations for student learning and achievement in grades K-12 in English, 
mathematics, science, history/social science, technology, the fine arts, foreign language, 
health, and physical education, and driver education. 
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Part II 
 

Administering the regulations 
 

8 VAC 20-542-20.  Administering the regulations. 
 
A. Professional education programs shall obtain national accreditation from the National 
Council for the Accreditation of Teacher Education (NCATE), the Teacher Education 
Accreditation Council (TEAC), or a process approved by the Board of Education. 
 
B. Teacher candidates shall complete academic degrees in the arts and sciences (or 
equivalent), except in health, physical, and career and technical education. Candidates in 
early/primary education (pre-K-6), middle education (6-8), and special education 
programs may complete a major in interdisciplinary studies or its equivalent.   
  
C. Professional studies coursework and methodology, excluding field experiences, are 
limited to 24 semester hours for any baccalaureate degree program (or equivalent thereof) 
in early/primary education (prek-3), elementary education (prek-6), and special 
education. All other baccalaureate degree programs (or equivalent thereof) shall not 
exceed 18 semester hours of professional coursework and methodology, excluding field 
experiences.  
 
D. Institutions of higher education seeking approval of an education program shall be 
accredited by a regional accrediting agency. 
  
E. If a professional education program fails to maintain accreditation, enrolled candidates 
shall be permitted to complete their programs of study. Professional education programs 
shall not admit new candidates. Candidates shall be notified of program approval status.   
  
F. Education programs shall ensure that candidates demonstrate proficiency in the use of 
educational technology for instruction and complete study in child abuse recognition and 
intervention. 
 
G. Standards and procedures for the review and approval of each education program shall 
adhere to procedures for administering the regulations as defined in Part II, 8 VAC 20-
542-20, Part IV, 8 VAC 20-542-40, Part V, 8 VAC 20-542-50, and Part VII, 8 VAC 20-
542-70. These procedures shall result in biennial recommendations to the Board of 
Education for one of the following three ratings: “approved,” “approved with 
stipulations,” or “approval denied.”   
 
H. Education programs shall be approved under these regulations biennially based on 
compliance with the criteria described in 8 VAC 20-542-40. 
 
I. Education programs shall submit to the Department of Education, on behalf of each 
education program under consideration, a Program Compliance Certification Affidavit in 
accordance with Department procedures and timelines.  
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J. The education program administrator shall maintain copies of approved programs and 
required reports. 

 
K. The Department of Education may conduct on-site visits to review programs and verify 
data.  
 
L. The Advisory Board on Teacher Education and Licensure (ABTEL) is authorized to 
review and make recommendations to the Board of Education on approval of programs for 
school personnel. The Board of Education has final authority on program approval. 
 
M. Modifications may be made by the Superintendent of Public Instruction in the 
administration of these regulations. Proposed modifications shall be made in writing to 
the Superintendent of Public Instruction, Commonwealth of Virginia.  
 
 
 
 

Part III 
 

 Accreditation or a Process Approved by the Board of Education  
 

8 VAC 20-542-30. Options for Accreditation or a Process Approved by the Board of 
Education.  
 
A. Each professional education program shall obtain and maintain national accreditation 
from the National Council for the Accreditation of Teacher Education (NCATE), the 
Teacher Education Accreditation Council (TEAC), or a process approved by the Board of 
Education.  
 
B. Each professional education program seeking accreditation through a process 
approved by the Board of Education shall be reviewed. A report of the review shall be 
submitted to the Board of Education in accordance with established timelines and 
procedures and shall include one of the following recommendations: 1) accredited; 
2) accredited with stipulations; or 3) accreditation denied. 

 
1. Accredited – The professional education program meets standards outlined in Part 
VI, 8 VAC 20-542-60. 
 
2. Accredited with Stipulations – The professional education program has met the 
standards minimally, but significant weaknesses have been identified. Within a two 
year period, the professional education program shall fully meet standards as set forth 
in Part VI, 8 VAC 20-542-60.    
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3. Accreditation Denied – The professional education program has not met standards 
as set forth in Part VI, 8 VAC 20-542-60. The State Council of Higher Education for 
Virginia (SCHEV) shall be notified of this action by the Department of Education.    
 

C. Professional education program accreditation that has been denied may be considered 
by the Board of Education after two years if a written request for review is submitted to 
the Department of Education.        
 
D. Professional education programs seeking accreditation through NCATE, TEAC, or an 
accreditation process approved by the Board of Education shall adhere to the following 
requirements: 
 

1. Accredited professional education programs shall be aligned with standards in Part 
VI, 8 VAC 20-542-60; and 

 
2. Accredited professional education programs shall be aligned with competencies in 
Part VII, 8 VAC 20-542-70 of these regulations. 

 
E. Professional education programs seeking accreditation through a process approved by 
the Board of Education shall follow procedures and timelines as prescribed by the 
Department of Education.  
 
 

Part IV 
 

Standards for Biennial Approval of Education Programs 
 

8 VAC 20-542-40. Standards for Biennial Approval of Education Programs. 
 

Approved education programs in Virginia shall have national accreditation or be 
accredited by a process approved by the Board of Education and demonstrate 
achievement biennially of the following accountability measures:   

 
1. Candidate progress and performance on prescribed Board of Education licensure 
assessments. 

 
Candidate passing rates, reported by percentages, shall not fall below 70 percent 
biennially for individuals completing and exiting the program. Achievement of an 
80 percent biennial passing rate shall be required by  July 1, 2010. Candidates 
completing a program shall have successfully completed all coursework, required 
assessments, including those prescribed by the Board of Education, and 
supervised student teaching or internship. Candidates exiting a program shall have 
successfully completed all coursework, regardless of whether the individuals 
attempted, passed, or failed required assessments, including those prescribed by 
the Board of Education, and/or who may not have completed supervised student 
teaching or required internship. 
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2. Candidate progress and performance on an assessment of basic skills as prescribed 
by the Board of Education for individuals seeking entry into an approved education 
preparation program. 

            
Indicators of the achievement of this standard shall include the following:  
 
a.  results on Board of Education prescribed entry level assessments; and  
 
b.  documentation of tutorial assistance. 

 
3. Structured and integrated field experiences to include student teaching 
requirements. 
 
 Indicators of the achievement of this standard shall include the following: 

 
a. evidence that candidates receive quality structured and integrated field 
experiences that prepare them to work in diverse educational environments; and    

 
b. evidence that at least 500 clock hours of field experiences for initial programs 
(including early exposure to prek-12 classroom experiences) to include a 
minimum of 300 clock hours of directed student teaching requirements are 
provided. Programs in administration and supervision shall provide at least 440 
clock hours of field experiences with a minimum of 320 clock hours as part of a 
deliberately structured internship over the duration of a preparation program. The 
majority of the school level supervised experience shall take place during the 
school day in concentrated blocks of time when prek-12 students are present. 

 
4. Evidence of opportunities for candidates to participate in hard-to-staff schools 
throughout the program experiences. 
 

The indicator of the achievement of this standard shall include evidence that the 
professional education programs provide opportunities for candidates to have 
program experiences in hard-to-staff schools within each biennial period.  
 

5. Evidence of contributions to prek-12 student achievement by candidates 
completing and exiting the program.  
 

Indicators of the achievement of this standard shall include the following: 
 
a. evidence to show that candidates know about, create, and use appropriate and 
effective assessments in teaching that shall provide dependable information about 
student achievement; 
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b. evidence to document faculty have made provisions for evaluating effects that    
candidates have on prek-12 student learning in the context of teaching as they 
design unit assessment systems and assessments for each program.  
 
c. the education program assesses candidates’ mastery of exit criteria and 
performance proficiencies, including the ability to affect student learning, through 
the use of multiple sources of data such as a culminating experience, portfolios, 
interviews, videotaped and observed performance in schools, standardized tests, 
and course grades. 

 
6. Evidence of employer job satisfaction with candidates completing and exiting the 
program. 

 
The indicator of the achievement of this standard shall include documentation that 
the education program has two years of evidence regarding candidate 
performance based on employer surveys.  

 
7. Partnerships and collaborations based on prek-12 school needs. 

 
 Indicators of the achievement of this standard shall include the following: 
 

a. documented evidence that the education program has established partnerships 
reflecting collaboratively designed program descriptions based on identified needs 
of the prek-12 community.  

 
b. documented evidence that the administration and supervision program 
collaborates with partnering schools to identify and select candidates for school 
leadership programs who meet local needs, demonstrate both potential for and 
interest in school leadership, and meet the qualifications for admission to advanced 
programs. 

 
8. Evidence of increased candidate enrollment. 
 

The indicator of the achievement of this standard shall include documented 
evidence that the education program makes efforts to increase candidate enrollment. 

 
 
 
 

Part V 
 

Application of Standards for Biennial Approval of Education Programs 
 

8VAC 20-542-50. Application of the Standards. 
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A. As a prerequisite to program approval, the professional education program shall have 
national accreditation or be accredited by a process approved by the Board of Education 
as prescribed in Part III, 8 VAC 20-542-30 and Part IV, 8 VAC 20-542-60 Failure to do 
so will result in the education program being designated as “Approval Denied.” 
 
B. The education program’s candidate passing rates shall not fall below 70 percent 
biennially for individuals completing and exiting the program. Achievement of an 80 
percent biennial passing rate for individuals completing and exiting the program shall be 
required by July 1, 2010. 
 
C. The education program is responsible to certify documented evidence that the 
following standards as set forth in Part IV, 8 VAC 20-542-40 have been met: 

 
1. The education program shall demonstrate candidate progress and performance on 
an assessment of basic skills as prescribed by the Board of Education for individuals 
seeking entry into an approved education preparation program. 
 
2. The education program shall provide structured and integrated field experiences. 

 
3. The education program shall provide evidence of opportunities for candidates to 
participate in hard-to-staff schools throughout the program experiences. 

 
4. The education program shall provide evidence of contributions to prek-12 student 
achievement by candidates completing and exiting the program.  

 
5. The education program shall provide evidence of employer job satisfaction with 
candidates completing and exiting the program. 

 
D. The education program shall develop biennial accountability measures to be reviewed 
and approved by the Board of Education for the following standards [partnerships and 
collaborations based on prek-12 school needs.] 
 

1.  Partnerships and collaborations based on prek-12 school needs. 
 
2.  Evidence of increased candidate enrollment. 

 
E. After submitting to the Department of Education the information contained in Part V, 
8 VAC 20-542-50, the education program shall receive one of the following three ratings: 
 

1. Approved – The education program has met all standards set forth in Part IV, 8 
VAC 20-542-40.  
 
2. Approved with Stipulations – The education program has met standards A and B 
and is making documented progress toward meeting standards in C and D set forth in 
Part V, 8 VAC 20-542-50.   
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3. Approval Denied – The education program has not met standards A and B set forth 
in Part V, 8 VAC 20-542-50.  The program shall be denied and the public notified.  
The program may resubmit a request for approval at the end of the next biennial 
period. 

 
 

 
Part VI 

 
Standards for Board of Education Approved Accreditation Process 

 
 

8VAC 20-542-60. Standards for Board of Education Approved Accreditation 
Process. 

 
 

A. Standard 1: Program Design: The professional education program shall develop and 
maintain high quality programs that are collaboratively designed and based on identified 
needs of the prek-12 community.  

 
Indicators of the achievement of this standard shall include the following:  

 
1. The program design includes a statement of program philosophy, purposes and 
goals. 

 
2. The program design incorporates the specific knowledge and skills that are 
necessary for competence at the entry level for educational professionals. 

 
3. The program design includes a knowledge base that reflects current research, best 
educational practice and the Virginia Standards of Learning. 

 
4. The program is designed from a framework that is knowledge-based, evidenced- 
based and articulated and that has been collaboratively developed with various  
stakeholders. 

 
5. The professional education programs for teachers, school leaders, and 
other school personnel shall develop the essential entry-level competencies 
needed for success in prek-12 schools by demonstrating alignment among 
the general, content, and professional courses and experiences.  

               
  Indicators of the achievement of this standard shall include the following: 

 
a. The professional education program develops, implements, and evaluates 
programs, courses, and activities that enable entry-level candidates to develop 
the knowledge, skills, and dispositions identified in the program design 
framework.  
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b. The professional education program assesses candidates’ attainment of the 
knowledge, skills, and dispositions identified in the program design framework. 

 
c. The professional education program provides evidence that candidates have 
achieved the knowledge, skills, and dispositions identified in the program 
design framework. 

 
6. The professional education program shall have multiple well-planned, sequenced,  
and integrated field experiences that include observations, practica, student 
teaching, internships, and other opportunities to interact with students and the 
school environment.  

 
Indicators of the achievement of this standard shall include the following: 

 
a. Field experiences provide opportunities for candidates to relate theory to 
actual practice in classrooms and schools, to create meaningful learning 
experiences for a variety of students, and to practice in settings with students of 
diverse backgrounds. 

 
b. Field experiences provide opportunities for candidates to demonstrate 
competence in the professional teaching or administrative roles for which they 
are preparing, including opportunities to interact and communicate effectively 
with parents, community and other stakeholders. 

 
c. Student teaching and other field experiences include a minimum of 500 clock 
hours, with at least 300 hours of that time spent in directed teaching activities at 
the level of endorsement. Programs in administration and supervision provide at 
least 440 clock hours of field experiences with a minimum of 320 clock hours 
as part of a deliberately structured internship over the duration of a preparation 
program. 

 
d. Candidates in education programs complete field experiences, internships, or 
other supervised activities that allow them to develop and apply the new 
knowledge and skill gained in their programs. 

 
e. Candidate performance in field experiences is evaluated and documented  
using multiple assessments, including feedback from education and arts and 
sciences faculty, school faculty, and peers, as well as self-reflection by 
candidates. 

 
7. Professional education faculty collaborate with arts and sciences faculty, school 
personnel, and other members of the professional community to design, deliver, 
assess, and renew programs for the preparation and continuing development of 
school personnel and to improve the quality of education in prek-12 schools. 
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Indicators of the achievement of this standard shall include the following: 
 

a. Professional education faculty collaborate with the faculty who teach general 
and content courses to design and evaluate programs that shall prepare 
candidates to teach the Standards of Learning. 

 
b. Partnership agreements ensure that professional education faculty collaborate 
with personnel in partnering schools and school divisions to design and evaluate 
programs, teaching methods, field experiences, and other activities.  

 
c. Partnership agreements ensure that professional education faculty collaborate  
with personnel in partnering schools to assess candidates during observations, 
practica, student teaching, internships, and other field experiences. 

 
d. Opportunities exist for professional education faculty, school personnel, and 
other members of the professional community to collaborate on the 
development and refinement of knowledge bases, conduct research, and 
improve the quality of education. 

 
B. Standard 2: Candidate Performance on Competencies for Endorsement Areas - 
Candidates in education programs shall demonstrate the knowledge, skills, and 
dispositions to meet professional, state, and institutional standards to ensure student 
success. Candidates shall demonstrate the competencies specified in Part VII,  
8 VAC 20-542-70.  

 
1. Candidates in education programs have completed general education courses and 
experiences in the liberal arts and sciences and demonstrate the broad theoretical 
and practical knowledge necessary for teaching and prek-12 student achievement.  

 
Indicators of the achievement of this standard shall include the following: 

 
a. Candidates demonstrate that they have a full command of the English 
language; use standard English grammar; have rich speaking and writing 
vocabularies are knowledgeable of exemplary authors and literary works; and 
communicate effectively in educational, occupational, and personal areas. 

 
b. Candidates demonstrate that they can solve mathematical problems, 
communicate and reason mathematically, and make mathematical connections. 

 
c. Candidates demonstrate that they develop and use experimental design in 
scientific inquiry, use the language of science to communicate understanding of 
the discipline, investigate phenomena using technology, understand the history 
of scientific discovery, and make informed decisions regarding contemporary 
issues in science, including science-related careers. 

 
d. Candidates demonstrate that they know and understand our national heritage; 
and have knowledge and skills in American and world history, geography, 
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government/political science, and economics that create informed and 
responsible citizens who can understand, discuss, and participate in democratic 
processes. 

 
e. Candidates demonstrate that they have supporting knowledge in fine arts, 
communications, literature, foreign language, health, psychology, philosophy 
and/or other disciplines that contribute to a broad-based liberal education. 

 
f. Candidates pass basic entry level competency assessments prescribed by the 
Virginia Board of Education. 

 
g. Candidates achieve passing scores on professional content assessments for 
licensure prescribed by the Board of Education prior to completing their 
programs. 

 
2. Candidates in education programs shall demonstrate the knowledge, skills, and 
dispositions to work with a variety of students, including those from diverse 
backgrounds, and to have a positive effect on student learning.  

 
Indicators of the achievement of this standard shall include the following: 

 
a. Candidates demonstrate the ability to apply knowledge and skills related to 
the physical, neurological, social, emotional, intellectual, and cognitive 
development of children and youth; the complex nature of language acquisition 
and reading;  and an understanding of contemporary educational issues 
including the prevention of child abuse, appropriate use of technology, and 
diversity.   

 
b. Candidates demonstrate the ability to apply the principles of learning, 
methods for teaching reading, methods for teaching the content area, classroom 
management, selection and use of teaching materials, and evaluation of student 
performance. 

 
c. Candidates demonstrate the ability to have a positive effect on student 
learning through judging prior student learning; planning instruction; teaching; 
and assessing, analyzing, and reflecting on student performance. 

 
d. Candidates demonstrate the ability to use educational technology to enhance 
student learning, including the use of computers and other technologies in 
instruction, assessment, and professional productivity. 

 
e. Candidates demonstrate the ability to analyze and use various types of data to 
plan and assess student learning. 

 
3. Candidates in graduate programs for other school personnel demonstrate 
competencies for educational leadership roles as school superintendents, principals 
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and/or assistant principals, central office administrators and supervisors, school 
counselors, reading specialists, mathematics specialists, or school psychologists. 
They demonstrate the knowledge and understanding to lead schools that use 
effective educational processes, achieve increased student learning, and make 
strong and positive connections to the community. 
 
      Indicators of the achievement of this standard shall include the following:  

 
a. Candidates demonstrate understanding of the Virginia Standards of Learning 
and standards of appropriate specialty organizations, including how these 
standards relate to the leadership roles for which they are being prepared. 

 
b. Candidates demonstrate the competencies specified in their intended 
licensure/endorsement areas as defined in Part VII, 8 VAC 20-542-70 

 
c. Candidates achieve passing scores on the professional content assessments for 
licensure prescribed by the Board of Education prior to completing their 
programs. 

 
d. Candidates demonstrate understanding of research, research methods, issues, 
trends, and research-based best practices that shall enhance the academic 
achievement of all prek-12 students and reduce academic achievement gaps 
among diverse prek-12 student groups. 

 
e. Candidates demonstrate the ability to use educational technology, including 
computers and other technologies, in instruction, assessment, and professional 
development activities. 

 
f. Candidates demonstrate the ability to use test data to revise instruction and 
enhance student achievement. 

 
g. Candidates understand emerging issues that impact the school community 
and demonstrate the ability to collaborate with families, community members 
and other stakeholders. 

 
h. Candidates demonstrate mastery of administration/supervision competencies 
through multiple sources of data such as internships, portfolios, and interviews, 
including employer satisfaction surveys. 

 
C. Standard 3: Faculty in Professional Education Programs - Faculty in the professional 
education program represent well-qualified education scholars who are actively engaged 
in teaching and learning. 

 
1. The full-time and part-time professional education faculty, including school 
faculty, adjunct faculty and others, represent diverse backgrounds, are qualified for 
their assignments and are actively engaged in the professional community.  
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Indicators of the achievement of this standard shall include the following: 

 
a. Professional education faculty have completed formal advanced study; they 
have earned doctorates or the equivalent, or exceptional expertise in their field. 

 
b. Professional education faculty have demonstrated competence in each field of 
endorsement area specialization.  

 
c. Professional education faculty demonstrate understanding of current practice 
related to the use of computers and technology and integrate technology into 
their teaching and scholarship. 

  
d. Professional education faculty demonstrate understanding of Virginia's 
Standards of Learning. 

 
e. Professional education faculty demonstrate understanding of cultural 
differences and exceptionalities and their instructional implications. 

 
f. Professional education faculty who supervise field experiences have had 
professional teaching experiences in prek-12 school settings. 

 
g. Professional education faculty are actively involved with the professional 
world of practice and the design and delivery of instructional programs in prek-
12 schools.  

 
h. Professional education faculty are actively involved in professional 
associations and participate in education-related services at the local, state, 
national, and international levels in areas of expertise and assignment. 

 
2. Teaching in the professional education program is of high quality and is 
consistent with the program design and knowledge derived from research and sound 
professional practice. 
 
      Indicators of the achievement of this standard shall include the following: 

 
a. Professional education faculty use instructional teaching methods that reflect 
an understanding of different models and approaches to learning and student 
achievement. 

 
b. The teaching of professional education faculty encourages candidates to 
reflect, think critically and solve problems. 

 
c. The teaching of professional education faculty reflects knowledge and 
understanding of cultural diversity and exceptionalities. 
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d. The teaching of professional education faculty is continuously evaluated, and 
the results are used to improve teaching and learning within the program. 

 
3. The professional education program ensures that policies and assignments are in 
keeping with the character and mission of the institution or other education program 
entity and allows professional education faculty to be involved effectively in 
teaching, scholarship, and service. 
 
      Indicators of the achievement of this standard shall include the following: 

 
a. Workload policies and assignments accommodate and support the 
involvement of professional education faculty in teaching, scholarship, and 
service, including working in prek-12 schools, curriculum development, 
advising, administration, institutional committee work, and other internal 
service responsibilities.  

 
b. Policies governing the teaching loads of professional education faculty, 
including overloads and off-site teaching, are mutually agreed upon and allow 
faculty to engage effectively in teaching, scholarship, and service. 

 
c. Recruitment and retention policies for professional education faculty include 
an explicit plan with adequate resources to hire and retain a qualified and 
diverse faculty. The plan is evaluated annually for its effectiveness in meeting 
recruitment goals. 

 
4. The professional education program ensures that there are systematic and 
comprehensive activities to enhance the competence and intellectual vitality of the 
professional education faculty. 
 
      Indicators of the achievement of this standard shall include the following: 

 
a. Policies and practices encourage professional education faculty to be 
continuous learners. 

 
b. Support is provided for professional education faculty and others who may 
contribute to professional education programs to be regularly involved in 
professional development activities. 

 
c. Professional education faculty are actively involved in scholarly activities that 
are designed to enhance professional skills and practice.  

 
d. Regular evaluation of professional education faculty includes contributions to 
teaching, scholarship, and service. 

 
e. Evaluations are used systematically to improve teaching, scholarship, and 
service of the professional education faculty. 
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D. Standard 4: Governance and Capacity - The professional education program 
demonstrates the governance and capacity to prepare candidates to meet professional, 
state, and institutional standards. 

 
1. The professional education program is clearly identified and has the 
responsibility, authority, and personnel to develop, administer, evaluate, and revise 
all education programs. 
 
      Indicators of the achievement of this standard shall include the following: 

 
a. The professional education program has responsibility and authority in the 
areas of education faculty selection, tenure, promotion, and retention decisions; 
recruitment of candidates; curriculum decisions; and the allocation of resources 
for professional education program activities. 

 
b. The program has a long-range plan that is regularly monitored to ensure the 
ongoing vitality of the professional education programs as well as the future 
capacity of its physical facilities. 

 
c. Candidates, school faculty in partnering school divisions, adjunct faculty, and 
other members of the professional community are actively involved in the 
policy-making and advisory bodies that organize and coordinate programs of 
the professional education program. 

 
d. Policies and practices of the professional education program are 
nondiscriminatory and guarantee due process to faculty and candidates. 

 
2. The professional education program has adequate resources to offer quality 
programs that reflect the mission of the professional education program and support 
teaching and scholarship by faculty and candidates. 
 
     Indicators of achievement of this standard shall include the following: 

 
a. The size of the professional education program, the number of candidates, 
and the number of faculty, administrators, clerical and technical support staff 
support the consistent delivery and quality of each program offered. 

 
b. Facilities, equipment, technology, and other budgetary resources are 
sufficient for the operation and accountability of the professional education 
program. 

 
c. Resources are allocated to programs in a manner that allows each program to 
meet its anticipated outcomes. 
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d.  The institution provides training in and access to education-related electronic 
information, video resources, computer hardware, software, related 
technologies, and other similar resources to higher education faculty and 
candidates. 

 
3. The professional education program shall ensure that full, part-time, and adjunct 
faculty are provided with appropriate resources such as office space, access to 
technology, teaching aids, materials and other resources necessary to ensure quality 
preparation of school personnel. 

 
 
 
 

Part VII 
 

Competencies for Endorsement Areas  
 

8 VAC 20-542-70. Competencies for Endorsement Areas 
 
The professional education program develops, maintains, and continuously evaluates 
high quality professional education programs that are collaboratively designed and based 
on identified needs of the prek-12 community. Candidates in education programs for 
teachers demonstrate competence in the core academic content areas that they plan to 
teach.  
 
         The indicator of the achievement of this standard shall include the following: 

 
Candidates demonstrate an understanding of competencies including the core 
concepts and facts of the disciplines and the Virginia Standards of Learning for the 
content areas they plan to teach. 

 
 

Early/Primary Education, Elementary Education, and Middle Education  
 

8 VAC 20-542-80.  Professional studies requirements for early/primary education, 
elementary education, and middle education.  
 
Professional studies requirements for early/primary education, elementary education, and 
middle education: 

1.  Human growth and development (birth through adolescence). Skills in this 
area shall contribute to an understanding of the physical, social, emotional, and 
intellectual development of children and the ability to use this understanding in 
guiding learning experiences. The interaction of children with individual 
differences -- economic, social, racial, ethnic, religious, physical, and mental -- 
should be incorporated to include skills contributing to an understanding of 
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developmental disabilities and developmental issues related to but not limited to 
attention deficit disorders, gifted education including the use of multiple criteria 
to identify gifted students, substance abuse, child abuse, and family disruptions.  

2.  Curriculum and instructional procedures.  

a. Early/primary education prek-3 or elementary education prek-6 curriculum 
and instructional procedures. Skills in this area shall contribute to an 
understanding of the principles of learning; the application of skills in 
discipline-specific methodology; communication processes; selection and use 
of materials, including media and computers; and evaluation of pupil 
performance. The teaching methods, including for second language learners, 
gifted and talented students and those students with disabling conditions, shall 
be appropriate for the level of endorsement (prek-3 or prek-6) and be tailored 
to promote student academic progress and effective preparation for the 
Standards of Learning assessments. Study in methods of improving 
communication between schools and families, ways of increasing family 
involvement in student learning at home and in school and the Standards of 
Learning, and demonstrated proficiency in the use of educational technology 
for instruction shall be included. Persons seeking initial licensure as teachers 
and persons seeking licensure renewal as teachers for the first time shall 
complete study in child abuse recognition and intervention in accordance with 
curriculum guidelines developed by the Board of Education in consultation 
with the Department of Social Services that are relevant to the specific teacher 
licensure routes. Pre-student teaching experiences (field experiences) should 
be evident within these skills.  

b. Middle education 6-8 curriculum and instructional procedures. Skills in this 
area shall contribute to an understanding of the principles of learning; the 
application of skills in discipline-specific methodology; communication 
processes; selection and use of materials, including media and computers; and 
evaluation of pupil performance. The teaching methods, including for second 
language learners, gifted and talented students and students with disabling 
conditions, shall be appropriate for the middle education endorsement and be 
tailored to promote student academic progress and effective preparation for 
the Standards of Learning assessments. Study in methods of improving 
communication between schools and families, ways of increasing family 
involvement in student learning at home and in school, and the Standards of 
Learning shall be included. Demonstrated proficiency in the use of 
educational technology for instruction also shall be included. Persons seeking 
initial licensure as teachers and persons seeking licensure renewal as teachers 
for the first time shall complete study in child abuse recognition and 
intervention in accordance with curriculum guidelines developed by the Board 
of Education in consultation with the Department of Social Services that are 
relevant to the specific teacher licensure routes. Pre-student teaching 
experiences (field experiences) should be evident within these skills.  
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c. Instructional Design Based on Assessment Data. Skills in this area shall 
contribute to an understanding of the relationship among assessment, 
instruction and monitoring student progress to include student performance 
measures in grading practices, the ability to construct and interpret valid 
assessments using a variety of formats in order to measure student attainment 
of essential skills in a standards-based environment, and the ability to analyze 
assessment data to make decisions about how to improve instruction and 
student performance. 

d. Classroom Management. Skills in this area shall contribute to an 
understanding and application of classroom management techniques and 
individual interventions, including techniques that promote emotional well-
being and teach and maintain behavioral conduct and skills consistent with 
norms, standards, and rules of the educational environment. This area shall 
address diverse approaches based upon behavioral, cognitive, affective, social 
and ecological theory and practice.  

e.  Reading.  

(1) Early/primary prek-3 and elementary education prek-6 -- language 
acquisition and reading. Skills listed for these endorsement areas represent 
the minimum competencies that a beginning teacher shall be able to 
demonstrate. These skills are not intended to limit the scope of a 
beginning teacher’s program. Additional knowledge and skills that add to 
a beginning teacher’s competencies to deliver instruction and improve 
student achievement should be included as part of a quality learning 
experience. 

Skills in this area shall be designed to impart a thorough understanding of 
the complex nature of language acquisition and reading, to include: 
phonemic awareness, concept of print, phonics, fluency, vocabulary 
development, and comprehension strategies. Additional skills shall include 
proficiency in writing strategies, as well as the ability to foster 
appreciation of a variety of literature and independent reading.  

(2) Middle education -- language acquisition and reading in the content 
areas. Skills in this area shall be designed to impart an understanding of 
comprehension skills in all content areas, including a repertoire of 
questioning strategies, summarizing and retelling skills, and strategies in 
literal, interpretive, critical, and evaluative comprehension, as well as the 
ability to foster appreciation of a variety of literature and independent 
reading.  

3.  Supervised classroom experience.  
 
The student teaching experience should provide for the prospective teacher to be 
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in classrooms full time for a minimum of 500 clock hours (including pre- and post 
clinical experiences) with at least 300 clock hours spent supervised in direct 
teaching activities (providing direct instruction) at the level of endorsement. One 
year of successful full-time teaching experience in the endorsement area in any 
public school or accredited nonpublic school may be accepted in lieu of the 
supervised teaching experience. A fully licensed, experienced teacher shall be 
available in the school building to assist a beginning teacher employed through 
the alternate route.  

8 VAC 20-542-90. Early/primary education prek-3.  

The program for early/primary education prek-3 shall ensure that the candidate has 
demonstrated the following competencies:  

1. Methods.  

a. Understanding of the knowledge, skills, and processes to support learners in 
achievement of the Virginia Standards of Learning in English, mathematics, 
history and social science, science, and computer/technology;  

b. The ability to integrate English, mathematics, science, health, history and 
social sciences, art, music, drama, movement, and technology in learning 
experiences;  

c. The use of differentiated instruction and flexible groupings to meet the needs 
of learners at different stages of development, abilities, and achievement;  

d. The use of appropriate methods, to help learners develop knowledge and 
basic skills, sustain intellectual curiosity, and problem solve;  

e. The ability to utilize effective classroom management skills through methods 
that shall build responsibility and self-discipline and maintain a positive 
learning environment;  

f. The ability to modify and manage learning environments and experiences to 
meet the individual needs of children, including children with disabilities, gifted 
children, children with limited proficiency in English, and children with diverse 
cultural needs;  

g. The ability to use formal and informal assessments to diagnose needs, plan 
and modify instruction, and record student progress;  

h. A commitment to professional growth and development through reflection, 
collaboration, and continuous learning;  
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i. The ability to analyze, evaluate, apply quantitative and qualitative research; 
and  

j. The ability to use technology as a tool for teaching, learning, research, and 
communication.  

2. Knowledge and skills.  

a. Reading/English. Understanding of the content, knowledge, skills, and 
processes for teaching the Virginia Standards of Learning for English including: 
oral language (speaking and listening), reading, and writing, and how these 
standards provide the core for teaching English in grades prek-3 (early/primary 
licensure).  

(1) Assessment and diagnostic teaching. The individual shall:  

(a) Be proficient in the use of both formal and informal assessment 
and screening measures for the component of reading:  phoneme 
awareness, letter recognition, decoding, fluency, vocabulary, 
reading levels, and comprehension; and  

(b) Be proficient in the ability to use diagnostic data to tailor 
instruction for acceleration, intervention, remediation, and flexible 
skill-level groupings.  

(2) Oral communication. The individual shall:  

(a) Be proficient in the knowledge, skills, and processes necessary 
for teaching oral language (speaking and listening);  

(b) Be proficient in developing students' phonological awareness 
skills;  

(c) Demonstrate effective strategies for facilitating the learning of 
standard English by speakers of other languages and dialects;  

(d) Demonstrate the ability to promote creative thinking and 
expression, as through storytelling, drama, choral/oral reading, etc.  

(3) Reading/literature. The individual shall:  

(a) Be proficient in explicit phonics instruction, including an 
understanding of sound/symbol relationships, syllables, phonemes, 
morphemes, decoding skills, and word attack skills;  
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(b) Be proficient in strategies to increase vocabulary/concept 
development;  
 
(c) Be proficient in the structure of the English language, including 
an understanding of syntax;  
 
(d) Be proficient in reading comprehension strategies for both 
fiction and nonfiction text predicting, retelling, summarizing and 
guiding students to make connections beyond the text;  
 
(e)  Demonstrate the ability to develop comprehension skills in all 
content areas;  
 
(f) Demonstrate the ability to foster the appreciation of a variety of 
literature; and  
 
(g) Understand the importance of promoting independent reading 
by selecting fiction and non-fiction books, at appropriate reading 
levels.  

 (4) Writing. The individual shall:  

(a) Be proficient in the knowledge, skills, and processes necessary 
for teaching writing, including the domains of composing, written 
expression, and usage and mechanics and the writing process of 
planning, drafting, revising, editing, and sharing;   

(b) Be proficient in systematic spelling instruction, including 
awareness of the purpose and limitations of "invented spelling,” 
orthographic patterns, and strategies for promoting generalization 
of spelling study to writing; and  

(c) Demonstrate the ability to teach the writing process: plan, draft, 
revise, edit,  and  share in the narrative, descriptive, and 
explanative modes. 

(5) Technology. The individual shall demonstrate the ability to guide 
students in their use of technology for both process and product as they 
work with reading and writing.  

b. Mathematics.  

(1) Understanding of the mathematics relevant to the content identified in 
the Virginia Standards of Learning and how the standards provide the 
foundation for teaching mathematics in grades prek-3.  Experiences with 
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practical applications and the use of appropriate technology and 
manipulatives should be used within the following content: 

(a) Number systems, their structure, basic operations, and 
properties;  

(b) Elementary number theory, ratio, proportion and percent;  

(c) Algebra: operations with monomials and polynomials; 
algebraic fractions; linear and quadratic equations and inequalities, 
linear systems of equations and inequalities; radicals and 
exponents; arithmetic and geometric sequences and series; 
algebraic and trigonometric functions; and transformations among 
graphical, tabular, and symbolic form of functions;  

(d) Geometry: geometric figures, their properties, relationships, 
Pythagorean Theorem; deductive and inductive reasoning; 
perimeter, area, and surface area of 2- and 3-dimensional figures; 
coordinate and transformational geometry; and constructions;  

(e) Probability and statistics: permutations and combinations; 
experimental and theoretical probability; prediction; graphical 
representations including box-and-whisker plots; measures of 
central tendency, range, and normal distribution; and  

(f) Computer science: terminology, simple programming, and 
software applications.  

(2) Understanding of the sequential nature of mathematics. 

(3) Understanding of the multiple representations of mathematical 
concepts and procedures. 

(4) Understanding of and the ability to use the five processes -- reasoning 
mathematically, solving problems, communicating mathematics 
effectively, and making mathematical connections, and using 
mathematical representations at different levels of complexity.  

(5) Understanding of the contributions of different cultures toward the 
development of mathematics, and the role of mathematics in culture and 
society.  

(6) Understanding of the role of technology and the ability to use 
calculators and computers in the teaching and learning of mathematics. 

c. History and social sciences.  
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(1) Understanding of the knowledge, skills, and processes of history and 
the social science disciplines as defined in the Virginia Standards of 
Learning and how the standards provide the necessary foundation for 
teaching history and social sciences, including in:  

(a) History.  

(i) The contributions of ancient civilizations to American 
social and political institutions;  

(ii) Major events in Virginia history from 1607 to the present;  

(iii) Key individuals, documents, and events in United States 
history; and 

(iv) The evolution of American's constitutional republic, its 
ideas, institutions, and practices. 

(b) Geography.  

(i) The use of maps and other geographic representations, 
tools, and technologies to acquire, process, and report 
information;  

(ii) The relationship between human activity and the physical 
environment in the community and the world; and 

(iii) Physical processes that shape the surface of the Earth. 

(c) Civics.  

(i) The privileges and responsibilities of good citizenship and 
the importance of the rule of law for the protection of 
individual rights;  

(ii) The process of making laws in the United States and the 
fundamental ideals and principles of a republican form of 
government; and 

(iii) The understanding that Americans are a people of 
diverse ethnic origins, customs, and traditions, who are 
united by the basic principles of a republican form of 
government and a common identity as Americans. 

(d) Economics 
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(i) The basic economic principles that underlie the United 
States market economy; 

 
(ii) The role of the individual and how economic decisions 
are made in the market place; and 

 
(iii) The role of government in the structure of the United 
States economy. 

(2) Understanding of the nature of history and the social sciences, and how 
the study of the disciplines assists students in developing critical thinking 
skills in helping them to understand:  

(a) The relationship between past and present;  

(b) The use of primary sources such as: artifacts, letters, 
photographs, and newspapers;  

(c) How events in history are shaped both by the ideas and actions 
of people;  

(d) Diverse cultures and shared humanity;  

(e) Civic participation in a democracy; and  

(f) The relationship between history, literature, art, and music.  

d. Science.  

(1) Understanding of the knowledge, skills, and processes of the Earth, 
life, and physical sciences as defined in the Virginia Science Standards of 
Learning and how these standards provide a sound foundation for teaching 
science in the elementary grades.  

(2) Understanding of the nature of science and scientific inquiry, 
including:  

(a) The role of science in explaining and predicting events and 
phenomena; and  

(b) The science skills of data analysis, measurement, observation, 
prediction, and experimentation.  

(3) Understanding of the knowledge, skills, and processes for an active 
elementary science program, including the ability to:  
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(a) Design instruction reflecting the goals of the Virginia Science 
Standards of Learning;  

(b) Conduct research projects and experiments in a safe 
environment;  

(c) Organize key science content into meaningful units of 
instruction;  

(d) Adapt instruction to diverse learners using a variety of 
techniques;  

(e) Evaluate instructional materials, instruction, and student 
achievement; and  

(f) Incorporate instructional technology to enhance student 
performance in science.  

(4) Understanding of the content, processes, and skills of the Earth 
sciences, biology, chemistry, and physics supporting the teaching of 
elementary school science as defined by the Virginia Science Standards of 
Learning and equivalent to academic course work in each of these core 
science areas.  

(5) Understanding of the core scientific disciplines to ensure:  

(a) The ability to teach the processes and organizing concepts 
common to the natural and physical sciences; and  

(b) Student achievement in science.  

(6) Understanding of the contributions and significance of science, 
including:  

(a) Its social and cultural significance;  

(b) The relationship of science to technology; and  

(c) The historical development of scientific concepts and scientific 
reasoning.  

8 VAC 20-542-100. Elementary education prek-6.  

The program in elementary education prek-6 may require that the candidate has 
completed an undergraduate major in interdisciplinary studies (focusing on the areas of 
English, mathematics, history and social sciences, and science) or in Virginia’s core 
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academic areas of English, mathematics, history and social sciences (i.e., history,  
government, geography and economics), or science and  demonstrated the following 
competencies:  

1. Methods.  

a. Understanding of the needed knowledge, skills, and processes to support 
learners in achievement of the Virginia Standards of Learning in English, 
mathematics, history and social science, science, and computer/technology;  

b. The ability to integrate English, mathematics, science, health, history and 
social sciences, art, music, drama, movement, and technology in  learning 
experiences;  

c. The use of differentiated instruction and flexible groupings to meet the                     
needs of learners at different stages of development, abilities, and  achievement;  

d. The use of appropriate methods to help learners develop knowledge and basic 
skills, sustain intellectual curiosity, and problem solve;  

e. The ability to utilize effective classroom management skills through methods 
that shall build responsibility and self-discipline and maintain a positive 
learning environment;  

f. The ability to modify and manage learning environments and experiences to 
meet the individual needs of children, including children with disabilities, gifted 
children, and children with limited proficiency in English, and children with 
diverse cultural needs;  

g. The ability to use formal and informal assessments to diagnose needs, plan 
and modify instruction, and record student progress;  

h. A commitment to professional growth and development through reflection, 
collaboration, and continuous learning;  

i. The ability to analyze, evaluate, and apply, quantitative and qualitative 
research; and  

j. The ability to use technology as a tool for teaching, learning, research, and 
communication.  

2. Knowledge and skills.  

a. Reading/English. Understanding of the content, knowledge, skills, and 
processes for  teaching the Virginia Standards of Learning for English 
including: oral language (speaking and listening), reading, writing, and 
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literature, and how these standards provide the core for teaching English in 
grades prek-6 (elementary licensure).  

(1) Assessment and diagnostic teaching. The individual shall:  

(a) Be proficient in the use of both formal and informal assessment 
and screening measures for the components of reading: phoneme 
awareness, letter recognition, decoding, fluency, vocabulary, 
reading level, and comprehension; and  

(b) Be proficient in the ability to use diagnostic data to tailor 
instruction, for acceleration, intervention, remediation and flexible 
skill-level groupings.  

(2) Oral communication. The individual shall:  

(a) Be proficient in the knowledge, skills, and processes necessary 
for teaching oral language (speaking and listening);  

(b) Be proficient in developing students' phonological awareness 
skills;  

(c) Demonstrate effective strategies for facilitating the learning of 
standard English by speakers of other languages and dialects; and  

(d) Demonstrate the ability to promote creative thinking and 
expression, as through storytelling, drama, choral/oral reading, etc.  

(3) Reading/literature. The individual shall:  

(a) Be proficient in explicit phonics instruction, including an 
understanding of sound/symbol relationships, syllables, phonemes, 
morphemes, decoding skills, and word attack skills;  

(b) Be proficient in strategies to increase               
vocabulary/concept development;  

(c) Be proficient in the structure of the English language, including 
an understanding of syntax and semantics;  

(d) Be proficient in reading comprehension strategies for both 
fiction and nonfiction text, including  questioning, predicting, 
summarizing, clarifying, and associating the unknown with what is 
known;    
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(e) Demonstrate the ability to develop comprehension skills in all 
content areas;  

(f) Demonstrate the ability to foster appreciation of a variety of 
literature; and  

(g) Understand the importance of promoting independent reading 
by selecting fiction and non-fiction books, at appropriate reading 
levels.  

(4) Writing. The individual shall:  

(a) Be proficient in the knowledge, skills, and processes necessary 
for teaching writing, including the domains of composing, written 
expression, and usage and mechanics and the writing process of 
planning, drafting, revising, editing, and sharing. 

(b) Be proficient in systematic spelling instruction, including 
awareness of the purpose and limitations of "invented spelling," 
orthographic patterns, and strategies for promoting generalization 
of spelling study to writing; and  

(c) Demonstrate the ability to teach the writing process: plan draft, 
revise, edit, and share in the narrative, descriptive, and explanative 
modes. 

(5) Technology. The individual shall demonstrate the ability to guide 
students in their use of technology for both process and product as they 
work with reading, writing, and research.     

b. Mathematics.  

(1) Understanding of the mathematics relevant to the content identified in 
the Virginia Standards of Learning and how the standards provide the 
foundation for teaching mathematics in grades prek-6.  Experiences with 
practical applications and the use of appropriate technology and 
manipulatives should be used within the following content:  

(a) Number systems, their structure, basic operations, and 
properties;  

(b) Elementary number theory, ratio, proportion and percent;  

(c) Algebra: operations with monomials and polynomials; 
algebraic fractions; linear and quadratic equations and inequalities, 
linear systems of equations and inequalities; radicals and 
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exponents; arithmetic and geometric sequences and series; 
algebraic and trigonometric functions; and transformations among 
graphical, tabular, and symbolic form of functions;  

(d) Geometry: geometric figures, their properties, relationships, 
Pythagorean Theorem; deductive and inductive reasoning; 
perimeter, area, and surface area of 2- and 3-dimensional figures; 
coordinate and transformational geometry; and constructions;  

(e) Probability and statistics: permutations and combinations; 
experimental and theoretical probability; prediction; graphical 
representations including box-and-whisker plots; measures of 
central tendency, range, and normal distribution; and  

(f) Computer science: terminology, simple programming, and 
software applications.  

(2) Understanding of the sequential nature of mathematics. 

(3) Understanding of the multiple representations of                                                                   
mathematical concepts and procedures. 

(4) Understanding of and the ability to use the five processes -- reasoning 
mathematically, solving problems, communicating mathematics 
effectively, and making mathematical connections, and using 
mathematical representations at different levels of complexity.  

(5) Understanding of the contributions of different cultures toward the 
development of mathematics, and the role of mathematics in culture and 
society.  

(6) Understanding of the role of technology and the ability to use 
calculators and computers in the teaching and learning of mathematics. 

c. History and social sciences.  

(1) Understanding of the knowledge, skills, and processes of history and 
the social sciences disciplines as defined in the Virginia Standards of 
Learning and how the standards provide the necessary foundation for 
teaching history and social sciences, including in:  

(a) History  

(i) The contributions of ancient civilizations to American 
social and political institutions;  
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(ii) Major events in Virginia history from 1607 to the present;  

(iii) Key individuals, documents, and events in United States 
history; and 

(iv) The evolution of America's constitutional republic, its 
ideas, institutions, and practices. 

(b) Geography.  

(i) The use of maps and other geographic representations, 
tools, and technologies to acquire, process, and report 
information;  

(ii) The relationship between human activity and the physical 
environment in the community and the world; and 

(iii) Physical processes that shape the surface of the Earth;  

(c) Civics.  

(i) The privileges and responsibilities of good citizenship and 
the importance of the Rule of Law for the protection of 
individual rights;  

(ii) The process of making laws in the United States and the 
fundamental ideals and principles of a republican form of 
government; and 

(iii) The understanding that Americans are a people of 
diverse ethnic origins, customs, and traditions, who are 
united by basic principles of a republican form of 
government and a common identity as Americans. 

(d) Economics 
 

(i) The basic economic principles that underlie the United 
States market economy; 

 
(ii) The role of the individual and how economic decisions 
are made in the market place; and 

 
(iii)The role of government in the structure of the United 
States economy. 
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(2) Understanding of the nature of history and social sciences and how the 
study of the disciplines assists students in developing critical thinking 
skills in helping them to understand:  

(a) The relationship between past and present;  

(b) The use of primary sources such as: artifacts, letters, 
photographs, and newspapers;  

(c) How events in history are shaped both by the ideas and actions 
of people;  

(d) Diverse cultures and shared humanity;  

(e) Civic participation in a democracy; and  

(f) The relationship between history, literature, art, and music.  

d. Science.  

(1) Understanding of the knowledge, skills, and processes of the Earth, 
life, and physical sciences as defined in the Virginia Science Standards of 
Learning and how these standards provide a sound foundation for teaching 
science in the elementary grades;  

(2) Understanding of the nature of science and scientific inquiry, 
including:  

(a) The role of science in explaining and predicting events and 
phenomena; and  

(b) The science skills of data analysis, measurement, observation, 
prediction, and experimentation.  

(3) Understanding of the knowledge, skills, and processes for an active 
elementary science program including the ability to:  

(a) Design instruction reflecting the goals of the Virginia Science 
Standards of Learning;  

(b) Conduct research projects and experiments in a safe 
environment;  

(c) Organize key science content into meaningful units of 
instruction;  
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(d) Adapt instruction to diverse learners using a variety of 
techniques;  

(e) Evaluate instructional materials, instruction, and student 
achievement; and  

(f) Incorporate instructional technology to enhance student 
performance in science.  

(4) Understanding of the content, processes, and skills of the Earth 
sciences, biology, chemistry, and physics supporting the teaching of 
elementary school science as defined by the Virginia Science Standards of 
Learning and equivalent course work reflecting each of these core science 
areas.  

(5) Understanding of the core scientific disciplines to ensure:  

(a) The ability to teach the processes and organizing concepts 
common to the natural and physical sciences; and  

(b) Student achievement in science.  

(6) Understanding of the contributions and significance of science 
including:  

(a) Its social and cultural significance;  
 
(b) The relationship of science to technology; and  
 
(c) The historical development of scientific concepts and scientific 
reasoning.  

 

8 VAC 20-542-110. Middle education 6-8.  

The program in middle education 6-8 with at least one area of academic preparation shall 
ensure that the candidate has demonstrated the following competencies.   

1. Methods.  

a. Understanding of the required knowledge, skills, and processes to support 
learners in achievement of the Virginia Standards of Learning for grades 6-8;  

b. The use of appropriate methods, including direct instruction, to help learners 
develop knowledge and skills, sustain intellectual curiosity, and solve problems;  
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c. The ability to plan and teach collaboratively to facilitate interdisciplinary 
learning;  

d. The use of differentiated instruction and flexible groupings to meet the needs 
of preadolescents at different stages of development, abilities, and achievement;  

e. The ability to utilize effective classroom management skills through methods 
that shall build responsibility and self-discipline and maintain a positive 
learning environment;  

f. The ability to modify and manage learning environments and experiences to 
meet the individual needs of preadolescents, including children with disabilities, 
gifted children, and children with limited proficiency in the English language;  

g. The ability to use formal and informal assessments to diagnose needs, plan 
and modify instruction, and record student progress;  

h. A commitment to professional growth and development through reflection, 
collaboration, and continuous learning;  

i. The ability to analyze, evaluate, apply, and conduct quantitative and 
qualitative research;  

j. The ability to use technology as a tool for teaching, learning, research, and 
communication;  

k. An understanding of how to apply a variety of school organizational 
structures, schedules, groupings, and classroom formats appropriately for 
middle level learners; 

l. Skill in promoting the development of all students' abilities for academic 
achievement and continued learning; and 

m. The ability to use reading in the content area strategies appropriate to text 
and student needs. 

2. English.  

a. Possession of the skills necessary to teach the writing process, to differentiate 
among the forms of writing (narrative, descriptive, informational, and  
persuasive), and to use computers and other available technology;  

b. Understanding of and knowledge in grammar, usage, and mechanics and its 
integration in writing;  
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c. Understanding and the nature and development of language and its impact on 
vocabulary development and spelling;  

d. Understanding of and knowledge in techniques and strategies to enhance 
reading comprehension and fluency;  

e. Understanding of and knowledge in the instruction of speaking, and listening, 
and note taking; and  

f. Knowledge of varied works from current and classic young adult literature 
appropriate for English instruction of fiction, non-fiction, and poetry.  

3. History and social sciences.  

a. Understanding of the knowledge, skills, and processes of history and the 
social science disciplines as defined by the Virginia History and Social Sciences 
Standards of Learning and how the standards provide the foundation for 
teaching history and social sciences, including in:  

(1) United States history.  

(a) The evolution of the American constitutional republic and its 
ideas, institutions, and practices from the colonial period to the 
present; the American Revolution, including ideas and principles 
preserved in significant Virginia and United States historical 
documents as required by §22.1-201 of the Code of Virginia 
(Declaration of American Independence, the general principles of 
the Constitution of the United States, the Virginia Statute of 
Religious Freedom, the charters of April 10, 1606, May 23, 1609, 
and March 12, 1612, of The Virginia Company, and the Virginia 
Declaration of Rights), and historical challenges to the American 
political system (i.e., slavery, the Civil War, emancipation, and 
civil rights);  

(b) The influence of religious traditions on the American heritage 
and on contemporary American society;  

(c) The changing role of America around the world; the 
relationship between domestic affairs and foreign policy; global 
political and economic interactions;  

(d) The influence of immigration on American political, social, and 
economic life;  
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(e) Origins, effects, aftermath and significance of the two world 
wars, the Korean and Vietnam conflicts, and the Post Cold War 
Era;  

(f) Social, political, and economic transformations in American life 
during the 20th century; and  

(g) Tensions between liberty and equality, liberty and order, region 
and nation, individualism and the common welfare, and between 
cultural diversity and civic unity.  

(2) World history.  

(a) The political, philosophical, and cultural legacies of ancient, 
American, Asian, African, and European civilizations;  

(b) Origins, ideas, and institutions of Judaism, Christianity, 
Hinduism, Confucianism and Taoism, and Shinto, Buddhist and 
Islamic religious traditions;  

(c) Medieval society and institutions; relations with Islam; 
feudalism and the evolution of representative government;  

(d) The social, political, and economic contributions of selected 
civilizations in Africa, Asia, Europe, and the Americas;  

(e) The culture and ideas of the Renaissance and the Reformation, 
European exploration, and the origins of capitalism and 
colonization;  

(f) The cultural ideas of the Enlightenment and the intellectual 
revolution of the 17th and 18th centuries;  

(g) The sources, results, and influence of the American and French 
revolutions;  

(h) The social consequences of the Industrial Revolution and its 
impact on politics and culture;  

(i) The global influence of European ideologies of the 19th and 
20th centuries (liberalism, republicanism, social democracy, 
Marxism, nationalism, Communism, Fascism, and Nazism); and  

(j) The origins, effects, aftermath, and significance of the two 
world wars.  
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(3) Civics and economics.  

(a) Essential characteristics of limited and unlimited governments;  

(b) Importance of the Rule of Law for the protection of individual 
rights and the common good;  

(c) Rights and responsibilities of American citizenship;  

(d) Nature and purposes of constitutions and alternative ways of 
organizing constitutional governments;  

(e) American political culture;  

(f) Values and principles of the American constitutional republic;  

(g) Structures, functions, and powers of local and state 
government;  

(h) Importance of citizen participation in the political process in 
local and state government; 

(i) Structures, functions, and powers of the national government; 
and 

(j) The structure and function of the United States market economy 
as compared with other economies.  

b. Understanding of the nature of history and social sciences and how the study 
of these disciplines helps students go beyond critical thinking skills to help them 
appreciate:  

(1) The significance of the past to their lives and to society;  

(2) Diverse cultures and shared humanity;  

(3) How things happen, how they change, and how human intervention 
matters;  

(4) The interplay of change and continuity;  

(5) Historical cause and effect;  

(6) The importance of individuals who have made a difference in history 
and the significance of personal character to the future of society;  
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(7) The relationship among history, geography, civics, and economics; and  

(8) The difference between fact and conjecture, evidence and assertion, 
and the importance of framing useful questions.  

4. Mathematics.  

a. Understanding of the knowledge and skills necessary to teach the Virginia 
Mathematics Standards of Learning and how curriculum may be organized to 
teach these standards to diverse learners;  

b. Understanding of a core knowledge base of concepts and procedures within 
the discipline of mathematics, including the following strands: number and 
number sense; computation and estimation; geometry and measurement; 
statistics and probability; patterns, functions, and algebra;  

c. Understanding of the sequential nature of mathematics and the mathematical 
structures inherent in the content strands;  

d. Understanding of and the ability to use the five processes --becoming 
mathematical problem solvers, reasoning mathematically, communicating 
mathematically, and making mathematical connections, and representing and 
describing mathematical ideas, generalizations, and relationships using a variety 
of methods--at different levels of complexity;  

e. Understanding of the history of mathematics, including the contributions of 
various individuals and cultures toward the development of mathematics, and 
the role of mathematics in culture and society;  

f. Understanding of the major current curriculum studies and trends in 
mathematics;  

g. Understanding of the role of technology and the ability to use graphing 
utilities and computers in the teaching and learning of mathematics;  

h. Understanding of and the ability to select, adapt, evaluate and use 
instructional materials and resources, including professional journals and 
technology;  

i. Understanding of and the ability to use strategies for managing, assessing, and 
monitoring student learning, including diagnosing student errors; and  

j. Understanding of and the ability to use strategies to teach mathematics to 
diverse learners.  

5. Science.  
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a. Understanding of the knowledge, skills, and processes of the Earth, life, and 
physical sciences as defined in the Virginia Science Standards of Learning and 
how these provide a sound foundation for teaching science in the middle grades.  

b. Understanding of the nature of science and scientific inquiry, including:  

(1) Function of research design and experimentation;  

(2) Role of science in explaining and predicting events and phenomena; 
and  

(3) Science skills of data analysis, measurement, observation, prediction, 
and experimentation.  

c. Understanding of the knowledge, skills, and processes for an active middle 
school science program, including the ability to:  

(1) Design instruction reflecting the goals of the Virginia Science 
Standards of Learning;  

(2) Conduct research projects and experiments;  

(3) Implement safety rules/procedures and ensure that students take 
appropriate safety precautions;  

(4) Organize key science content into meaningful units of instruction;  

(5) Adapt instruction to diverse learners using a variety of techniques;  

(6) Evaluate instructional materials, instruction, and student achievement; 
and  

(7) Incorporate instructional technology to enhance student performance in 
science.  

d. Understanding of the content, processes, and skills of the Earth sciences, 
biology, chemistry, and physics supporting the teaching of middle school 
science as defined by the Virginia Science Standards of Learning and equivalent 
to academic course work in each of these core science areas.  

e. Understanding of the core scientific disciplines to ensure:  

(1) The placement of science in an appropriate interdisciplinary context;  

(2) The ability to teach the processes and organize concepts common to 
the natural and physical sciences; and  
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(3) Student achievement in science.  

f. Understanding of the contributions and significance of science to include:  

(1) Its social and cultural significance;  

(2) The relationship of science to technology; and  

(3) The historical development of scientific concepts and scientific 
reasoning.  

 
Prek-12 Endorsements, Special Education, Secondary Grades 6-12 

Endorsements, and Adult Education 
 

8 VAC 20-542-120. Professional studies requirements for prek-12 endorsements, 
special education, secondary grades 6-12 endorsements, and adult education. 
 
Professional studies requirements for prek-12 endorsements, special education, secondary 
grades 6-12 endorsements, and adult education: 

1. Human growth and development (birth through adolescence): Skills in this area 
shall contribute to an understanding of the physical, social, emotional, and 
intellectual development of children and the ability to use this understanding in 
guiding learning experiences. The interaction of children with individual 
differences -- economic, social, racial, ethnic, religious, physical, and mental -- 
should be incorporated to include skills contributing to an understanding of 
developmental disabilities and developmental issues related to but not limited to 
attention deficit disorders, gifted education including the use of multiple criteria to 
identify gifted students, substance abuse, child abuse, and family disruptions.  

2. Curriculum and instructional procedures: Skills in this area shall contribute to an 
understanding of the principles of learning; the application of skills in discipline-
specific methodology; communication processes; selection and use of materials, 
including media and computers; and evaluation of pupil performance. Teaching 
methods appropriate for exceptional students, including for second language 
learners, gifted and talented and those with disabling conditions, and appropriate for 
the level of endorsement sought shall in included. Teaching methods shall be 
tailored to promote student academic progress and effective preparation for the 
Standards of Learning assessments. Methods of improving communication between 
schools and families and ways of increasing family involvement in student learning 
at home and in school and the Standards of Learning shall be included. 
Demonstrated proficiency in the use of educational technology for instruction also 
shall be included. Persons seeking initial licensure as teachers and persons seeking 
licensure renewal as teachers for the first time shall complete study in child abuse 
recognition and intervention in accordance with curriculum guidelines developed by 
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the Board of Education in consultation with the Department of Social Services that 
are relevant to the specific teacher licensure routes. Curriculum and instructional 
procedures for secondary grades 6-12 endorsements shall include middle and 
secondary education. Pre-student teaching experiences (field experiences) should be 
evident within these skills. For Prek-12, field experiences shall be at the elementary, 
middle, and secondary levels. 

3. Instructional Design Based on Assessment Data:  Skills in this area shall 
contribute to an understanding of the relationship among assessment, instruction 
and monitoring student progress to include student performance measures in 
grading practices, the ability to construct and interpret valid assessments using a 
variety of formats in order to measure student attainment of essential skills in a 
standards-based environment, and the ability to analyze assessment data to make 
decisions about how to improve instruction and student performance.  

4. Classroom Management:  Skills in this area shall contribute to an understanding 
and application of classroom management techniques and individual interventions, 
including techniques that promote emotional well-being and teach and maintain 
behavioral conduct and skills consistent with norms, standards, and rules of the 
educational environment. This area shall address diverse approaches based upon 
behavioral, cognitive, affective, social and ecological theory and practice. 

5. Reading.  

a. Adult education, prek-12, and secondary grades 6-12 -- reading in the content 
area. Skills in this area shall be designed to impart an understanding of 
comprehension skills in all content areas, including a repertoire of questioning 
strategies, summarizing and retelling skills, and strategies in literal, interpretive, 
critical, and evaluative comprehension, as well as the ability to foster 
appreciation of a variety of literature and independent reading.  

b. Special Education--Language acquisition and reading.  
Skills listed for these endorsement areas represent the minimum competencies 
that a beginning teacher shall be able to demonstrate. These skills are not 
intended to limit the scope of a beginning teacher’s program. Additional 
knowledge and skills that add to a beginning teacher’s competencies to deliver 
instruction and improve student achievement should be included as part of a 
quality learning experience. 

Skills in this area shall be designed to impart a thorough understanding of 
the complex nature of language acquisition and reading, to include: 
phonemic awareness, concept of print, phonics, fluency, vocabulary 
development, and comprehension strategies. Additional skills shall include 
proficiency in writing strategies, as well as the ability to foster 
appreciation of a variety of literature and independent reading. 
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6. Supervised classroom experience. The student teaching experience should 
provide for the prospective teacher to be in classrooms full time for a minimum of 
500 clock hours (including pre- and post clinical experiences) with at least 300 
clock hours spent supervised in direct teaching activities (providing direct 
instruction) in the endorsement area sought. If a prek-12 endorsement is sought, 
teaching activities shall be at the elementary and middle or secondary levels. 
Individuals seeking the endorsement in library media shall complete the supervised 
experience in a school library media setting. Individuals seeking an endorsement in 
an area of special education shall complete the supervised classroom experience 
requirement in the area of special education for which the endorsement is sought. 
One year of successful full-time teaching experience in the endorsement area in any 
public school or accredited nonpublic school may be accepted in lieu of the 
supervised teaching experience. A fully licensed, experienced teacher shall be 
available in the school building to assist a beginning teacher employed through the 
alternate route.  

8 VAC 20-542-130. Adult education.  

The program in adult education shall ensure that the candidate has demonstrated the 
following competencies:  

1. Understanding of the nature or psychology of the adult learner or adult 
development;  

2. Understanding of the knowledge, skills, and processes needed for the selection, 
evaluation, and instructional applications of the methods and materials for adult 
basic skills including:  

a. Curriculum development in adult basic education or GED instruction;  
 
b. Beginning reading for adults;  
 
c. Beginning mathematics for adults;  
 
d. Reading comprehension for adult education;  
 
e. Foundations of adult education; and  
 
f. Other adult basic skills instruction.  

3. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing; and  

4. One semester of supervised successful full-time (or an equivalent number of 
hours of part-time experience) teaching of adults.  
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8 VAC 20-542-140. Adult English as a second language (add-on endorsement).  

The program in adult English as a second language shall ensure that the candidate has 
demonstrated the following competencies:  

1. Knowledge in the growth and development of the adult learner;  

2. Knowledge of teaching methods and materials in adult English as a second 
language;  

3. Knowledge in adult language acquisition;  

4. Knowledge of assessment methods in adult English as a second language 
instruction;  

5. Skills in teaching the adult learner;  

6. Understanding of the effects of socio-cultural variables in the instructional 
setting;  

7. Skills in teaching a variety of adult learning styles;  

8. Proficiency in cross-cultural communication;  

9. Proficiency in speaking, listening, and reading; and  

10. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

8 VAC 20-542-150. Career and technical education --agricultural education  

The program in agricultural education shall ensure that the candidate has demonstrated 
the following competencies:  

1. Understanding of the importance and relationship of agriculture to the economy 
of the community, the state, and the nation, including:  

a. An awareness and appreciation for agriculture;  

b. Knowledge of the occupational opportunities in agriculture and related fields;  

c. Knowledge of the U.S. food and fiber system; and  

d. Knowledge of the contributions of agriculture to the economy of the state and 
nation.  
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2. Understanding of the knowledge, skills, and processes involved in plant and soil 
sciences, including:  

a. Production, use, and marketing of row crops, specialty crops, forage crops, 
fruits, small grains, vegetables, and cereal crops; and  

b. Soil and water management.  

3. Understanding of the knowledge, skills, and processes involved in the 
production, management, and marketing of animals, including:  

a. Production of cattle, swine, poultry, dairy cows, sheep, aquaculture species, 
goats, and horses; and  

b. Care and management of small companion animals.  

4. Understanding of the knowledge, skills, and processes involved in agricultural 
mechanics, including:  

a. Safe operation, repair, and maintenance of equipment, tools, and machinery 
used in agriculture;  

b. Setting up and adjusting agriculture machinery;  

c. Basic knowledge of a set of hand tools, measuring devices, and testing 
equipment used in agriculture;  

d. Basic knowledge of energy transfer systems used in agriculture; and  

e. Properties of metals used in tools and equipment.  

5. Understanding of agricultural economics, including the various markets, 
international trade, government policies, and the operation and management of 
various agricultural businesses.  

6. Understanding of the knowledge, skills, and processes involved in natural 
resources, including:  

a. Care, management, and conservation of soil, air, water, and wildlife; and  

b. Production and management of the forest.  

7. Understanding of the importance and processes necessary for community 
resource development, including:  

a. Fundamentals of the community development process;  
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b. Knowledge of public and private programs and resources available;  

c. Knowledge of the promotion of community development; and  

d. Knowledge of civic organizations and their purposes.  

8. Knowledge of and the ability to teach:  

a. How the biological, physical, and applied sciences relate to practical solutions 
of agricultural problems;  

b. Leadership development skills; and  

c. Agricultural competencies needed by secondary students to be successful in 
continuing their education and entering a related occupation.  

9. Knowledge and skills necessary to teach leadership skills, organize and manage 
an effective co-curricular student organization (FFA) and implement the 
organization's activities as an integral part of instruction.  

10. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

11. Understanding of and proficiency in instructional technology and 
microcomputer applications. 

8 VAC 20-542-160. Career and technical education--business and information 
technology.  

The program in business and information technology shall ensure that the candidate has 
demonstrated the following competencies:  

1. Knowledge, skills, and principles of manual and automated accounting, 
including:  

a. Accounting concepts, terminology, and applications;  

b. Accounting systems; and  

c. The basic accounting cycle of source documents, verifications, analyzing, 
recording, posting, trial balances, and preparing financial statements.  

2. Knowledge and skills in economics necessary to:  

a. Communicate basic economic principles as applied to the American 
economic system; and  
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b. Apply basic economic principles to consumerism.  

3. Knowledge and skills in the foundations of business selected from the following 
areas:  

a. Business law.  

(1) Ability to recognize the legal requirements affecting business 
organization; and  

(2) Ability to apply legal principles to business situations; 

b. Business principles.  

(1) Ability to identify, explain, and apply contemporary business 
principles; and  

(2) Ability to identify and explain the advantages and disadvantages of 
various business organizational structures; and 

(3) Knowledgeable in the foundations of international business, the global 
business environment, international business communications, and global 
business ethics; 

c. Management. Understanding and analyzing of basic management functions, 
tools, theories, and leadership styles to explore and solve problems in business 
organizations, economics, international business, and human relations issues;  

d. Marketing and Entrepreneurship.  

(1) Understanding of basic marketing concepts in sales techniques, 
advertising, display, buying, wholesale/retail, distribution, service 
occupations, market analysis, warehousing, and inventory control; and  

(2) Understanding of the unique characteristics of an entrepreneur and the 
knowledge and skills necessary for an entrepreneurial venture;  

e. Finance.  

(1) Knowledgeable about and skilled in the areas of money management, 
record keeping, and banking needed for sound financial decision making; 
and  

(2) Understanding of the basic concepts of economics, insurance, credit, 
and other related topics. 
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4. Knowledge and skills in all of the following communications and information 
technologies: 
 

a. Communications. 
 

(1) Ability to communicate in a clear, courteous, concise, and correct 
manner for personal and professional purposes through the foundations of 
listening, writing, reading, speaking, non-verbal cues, and following 
written/oral directions; 

 
(2) Ability to use information systems and technology to expedite and 
enhance the effectiveness of communications and telecommunications; 
and 

 
(3) Ability to gather, evaluate, use, and cite information from information 
technology sources. 

 
b. Impact of technology on society. Knowledge to assess the impact of 
information technology on society. 

 
c. Computer architecture. Ability to describe current and emerging computer 
architecture; configure, install, and upgrade hardware; and diagnose and repair 
hardware problems. 

 
d. Operating systems, environments, and utilities. Ability to identify, evaluate, 
select, install, use, upgrade, customize, and diagnose and solve problems with 
various types of operating systems, environments, and utilities. 

 
e. Application software (e.g., word processing, database, spreadsheet, graphics,  
Web design, desktop/presentation/multimedia and imaging, and emerging 
technologies).  

 
(1) Ability to identify, evaluate, select, install, use, upgrade, and customize 
application software; and 

 
(2) Ability to diagnose and solve problems resulting from an application 
software’s installation and use. 

 
f. Input technologies. Ability to use input technologies (e.g., touch 
keyboarding*, speech recognition, handwriting recognition, Personal Digital 
Assistants–PDAs-and other hand-held devices, touch screen or mouse, 
scanning, and other emerging input technologies) to enter, manipulate, and 
format text and data. *Touch keyboarding is required. 

 
g. Database management systems. Ability to use, plan, develop, and maintain 
database management systems. 
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h. Programming and application development. Ability to help students design, 
develop, test, and implement programs that solve business problems. 

 
i. Networking and communications infrastructures. 

 
(1) Facilitate students’ development in the skills to design, deploy, and 
administer networks and communications systems; and 

 
(2) Facilitate students’ ability to use, evaluate, and deploy 
communications and networking applications. 

 
j. Information management. 

 
(1) Ability to plan the selection and acquisition of information 
technologies (hardware and software);  

 
(2) Ability to instruct students in the development of technical and 
interpersonal skills and knowledge to support the user community; and 

 
(3) Ability to describe, analyze, develop, and follow policies for managing 
privacy and ethical issues in organizations and in a technology-based 
society. 

 
5. Career Development 

 
a. Experience in a supervised career in business and information technology 
through cooperative education, internship, shadowing, mentorship, and/or work 
experience; and  

 
b. Ability to provide instruction in self-awareness as it relates to career 
exploration and development, career research, workplace expectation, and 
career planning. 

6. Knowledge and skills necessary to teach leadership skills, organize and manage 
an effective co-curricular student organization and implement the organization's 
activities as an integral part of instruction.  

7. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

8. Knowledge and skills necessary to apply basic mathematical operations to solve 
business problems. 

8 VAC 20-542-170. Career and technical education – family and consumer sciences. 
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The program in family and consumer sciences shall ensure that the candidate has 
demonstrated the following competencies:  

1. Knowledge of the developmental processes of childhood, preadolescence, 
adolescence, and adulthood/aging and in creating and maintaining an environment 
in which family members develop and interact as individuals and as members of a 
group;  

2. Knowledge of the decision-making processes related to housing, furnishings, and 
equipment for individuals and families with attention given to special needs and the 
diversity of individuals;  

3. The ability to plan, purchase, and prepare food choices that promote nutrition and 
wellness;  

4. Knowledge of the management of resources to achieve individual and family 
goals at different stages of the life span;  

5. Knowledge of the sociological, psychological, and physiological aspects of 
clothing and textiles for individuals and families;  

6. Knowledge of the management of families, work, and their inter-relationships;  

7. Knowledge of occupational skill development and career planning;  

8. Knowledge of the use of critical science and creative skills to address problems 
in diverse family, community, and work environments;  

9. Knowledge and skills necessary to teach leadership skills, organize and manage 
an effective co-curricular student organization and implement the organization's 
activities as an integral part of instruction;  

10. The ability to plan, develop, teach, supervise, and evaluate programs in 
occupational programs at the secondary, postsecondary, and adult levels;  

11. The ability to organize and implement Family, Career, and Community Leaders 
of America (FCCLA) programs as an integral part of classroom instruction; and  

12. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

8 VAC 20-542-180. Career and technical education –health and medical sciences.  

The program in health and medical sciences shall ensure that the candidate has 
demonstrated the following competencies:  
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1. Knowledge of teaching methods.  

a. Instructional planning--ability to determine the needs and interests of 
students;  

b. Organizing instruction--ability to prepare teacher-made instructional 
materials for clinical laboratory experience;  

c. Instructional execution--ability to use techniques for simulating patient care 
and demonstrating manipulative skills;  

d. Application of technology in the classroom; and  

e. Instructional evaluation--ability to determine grades for students in classroom 
and clinical settings.  

2. Knowledge of program management.  

a. Planning--ability to organize an occupational advisory committee;  

b. Curriculum development--ability to keep informed of current curriculum 
content and patient care practices;  

c. Planning and organizing teaching/occupational laboratory for laboratory 
simulations/demonstrations;  

d. Understanding of the process for issuing credentials for health workers;  

e. Understanding of the health care industry; and  

f. Evaluation--ability to conduct a student follow-up study.  

3. Knowledge and skills necessary to teach leadership skills, organize and manage 
an effective co-curricular student organization and implement the organization's 
activities as an integral part of instruction.  

4. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 
 

8 VAC 20-542-190. Career and technical education--industrial cooperative training 
(add-on endorsement).  

The program in industrial cooperative training (ICT) shall ensure that the candidate has 
demonstrated the following competencies:  
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1. Understanding of industrial education and its role in the development of 
technically competent, socially responsible, and culturally sensitive individuals with 
potential for leadership in skilled technical work and professional studies;  

2. Understanding of and the ability to relate experiences designed to develop skills 
in the interpretation and implementation of industrial education philosophy in 
accordance with changing demand;  

3. The knowledge and experience of systematically planning, executing, and 
evaluating individual and group instruction;  

4. Understanding of the competencies necessary for effective organization and 
management of laboratory instruction;  

5. Understanding of the competencies necessary for making physical, social, and 
emotional adjustments in multicultural student-teacher relationships;  

6. Understanding of the competencies necessary for developing and utilizing 
systematic methods and instruments for appraising and recording student progress 
in the vocational classroom;  

7. Understanding of the ability to provide technical work experience through 
cooperative education or provide a method of evaluating previous occupational 
experience commensurate with the minimum required standard;  

8. Understanding of the competencies necessary to assist students in job placement 
and in bridging the gap between education and work;  

9. Understanding of the awareness of the human relations factor in industry with 
emphasis on the area of cooperation among labor, management, and the schools;  

10. Understanding of the teacher's role in the school and community;  

11. Understanding of the content, skills, and techniques necessary to teach a 
particular trade area;  

12. Understanding of the competencies necessary to organize and manage an 
effective student organization; and  

13. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

 
8 VAC 20-542-200. Career and technical education --marketing education.  

The program in marketing education shall ensure that the candidate has demonstrated the 
following competencies:  
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1. Knowledge of marketing, merchandising, marketing mathematics, 
communication theory and techniques, advertising and sales promotion, personal 
selling, and management through a variety of educational and work experiences;  

2. Knowledge of planning, developing, and administering a comprehensive program 
of marketing education for high school students and adults;  

3. Knowledge of organizing and using a variety of instructional methods and 
techniques for teaching youths and adults;  

4. Knowledge of conducting learning programs that include a variety of career 
objectives and recognize and respond to individual differences in students;  

5. Knowledge of assisting learners of different abilities in developing skills needed 
to qualify for further education and employment;  

6. Knowledge of acquiring knowledge of career requirements and opportunities in 
marketing, merchandising, and management;  

7. Knowledge and skills necessary to teach leadership skills, organize and manage 
an effective co-curricular student organization and implement the organization's 
activities as an integral part of instruction;  

8. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing; and  

9. Knowledge of utilizing current technological applications as these relate to 
marketing functions.  

8 VAC 20-542-210. Career and technical education--technology education.  

The program in technology education shall ensure that the candidate has demonstrated 
the following competencies:  

1. Understanding and utilization of technology, including the human activities of:  

a. Designing and developing technological systems;  

b. Determining and controlling the behavior of technological systems;  

c. Utilizing technological systems; and  

d. Assessing the impacts and consequences of technological systems.  

2. Understanding of technological knowledge, including:  



 

 56

a. The nature and evolution of technology;  

b. Technological concepts and principles; and  

c. Technological resources, impacts, consequences, and linkages with other 
fields.  

3. Understanding and utilization of the major systems of technology, including the:  

a. Synthesis of the processes for creating, encoding, transmitting, receiving, 
decoding, storage, and retrieval of information using communication systems in 
a global information society;  

b. Application of the principles and processes characteristic of contemporary 
and future production systems, including the research, engineering design and 
testing, planning, organization, resources, and distribution; and  

c. Integration and organization of transportation systems, including land, sea, 
air, and space as a means of transporting people, goods, and services in a global 
economy.  

4. Understanding and utilization of the knowledge, skills, and processes for 
teaching in a laboratory environment, including:  

a. Laboratory safety rules, regulations, processes and procedures;  

b. Ability to organize technological content into effective instructional units;  

c. Ability to deliver instruction to diverse learners;  

d. Ability to evaluate student achievement, curriculum materials and 
instructional processes;  

e. Ability to incorporate new and emerging instructional technologies to 
enhance student performance; and  

f. Understanding the concepts and procedures for developing a learner's 
technological literacy.  

5. Knowledge and skills necessary to teach leadership skills, organize and manage 
an effective co-curricular student organization and implement the organization's 
activities as an integral part of instruction;  

6. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 
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8 VAC 20-542-220. Career and technical education--trade and industrial education.  

The program in trade and industrial education shall ensure that the candidate has 
demonstrated the following competencies:  

1. Understanding of industrial education and its role in the development of 
technically competent, socially responsible, and culturally sensitive individuals with 
potential for leadership in skilled technical work and/or professional studies;  

2. Understanding of and the ability to relate experiences designed to develop skills 
in the interpretation and implementation of industrial education philosophy in 
accordance with changing demand;  

3. The knowledge and experience of systematically planning, executing, and 
evaluating individual and group instruction;  

4. Knowledge of the competencies necessary for effective organization and 
management of laboratory instruction;  

5. Knowledge of the competencies necessary for making physical, social, and 
emotional adjustments in multicultural student-teacher relationships;  

6. Knowledge of the competencies necessary for developing and utilizing 
systematic methods and instruments for appraising and recording student progress 
in the vocational classroom;  

7. Knowledge of the ability to provide technical work experience through 
cooperative education or provide a method of evaluating previous occupational 
experience commensurate with the minimum required standard;  

8. Knowledge of the competencies necessary to assist students in job placement and 
in otherwise bridging the gap between education and work;  

9. Understanding of the awareness of the human relations factor in industry, with 
emphasis on the area of cooperation among labor, management, and the schools;  

10. Knowledge of the teacher's role in the school and community;  

11. Understanding of the content, skills, and techniques necessary to teach a 
particular trade area;  

12. Knowledge of the competencies necessary to organize and manage an effective 
student organization; and  

13. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 
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8 VAC 20-542-230. Career and technical education --vocational special needs (add-
on endorsement).  

The program in vocational special needs (add-on endorsement) shall ensure that the 
candidate has demonstrated the following competencies:  

1. Understanding of vocational special needs programs and services; characteristics 
of students who are disadvantaged, disabled, and gifted; and program development, 
implementation, and evaluation.  

2. Understanding of instructional methods and resources in career-vocational, 
community-based, and transition programs for targeted populations in career and 
technical education, including:  

a. Use of learning and teaching styles to plan and deliver instruction;  

b. Use of vocational assessment results to plan individual instruction strategies;  

c. Ability to plan and manage a competency-based education system;  

d. Ability to adapt curriculum materials to meet special student needs;  

e. Use of a variety of classroom management techniques to develop an enhanced 
learning environment;  

f. Use of different processes to improve collaboration with colleagues, parents, 
and the community; and  

g. Ability to plan learning experiences that prepare individuals for transition to 
more advanced education and career development options.  

3. Understanding of the planning, delivery, and management of work-based 
education programs such as community surveying, cooperative education, 
simulation, directed observation, shadowing, mentoring, and internship.  

4. Understanding of strategies for enabling students to learn all aspects of particular 
industries--planning, management, finances, technical and production skills, labor 
and community issues, health and safety, environmental issues, and the technology 
associated with the specific industry.  

5. Understanding of career/life planning procedures, transitioning processes and 
procedures, and career-search techniques.  

6. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 
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8 VAC 20-542-240. Computer science.  

The program in computer science shall ensure that the candidate has demonstrated the 
following competencies:  

1. Understanding of mathematical principles that are the basis of many computer 
applications;  

2. Knowledge of structured program and algorithm design, and data structures;  

3. Knowledge of programming and evaluating programs in at least two widely used, 
high-level, structured programming languages;  

4. Knowledge of programming languages including definition, structure, and 
comparison;  

5. Knowledge of the functions, capabilities, and limitations of computers;  

6. Knowledge of mainframe, minicomputer, and microcomputer systems and their 
applications;  

7. An ability to use currently available software for word processing, 
calculation/spreadsheet, database management, and communications; and  

8. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

8 VAC 20-542-250. Dance arts prek-12.  

The program in dance arts shall ensure that the candidate has demonstrated the following 
competencies:  

1. Understanding of the knowledge, skills, and processes of the dance arts discipline 
as defined in the Virginia Standards of Learning and how they provide a foundation 
needed to teach dance arts;  

2. Understanding of the knowledge, skills, and processes for teaching dance arts to 
meet the developmental levels of students in prek-12, including the following:  

a. Knowledge of and experience in planning, developing, administering, and 
evaluating a program of dance arts education;  

b. Knowledge and understanding for teaching dance arts, including:  
performance and production, cultural context and dance history, judgment and 
criticism, and aesthetics; 
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c. Ballet, folk, jazz, and modern dance with an area of concentration in one of 
these areas;  

d. Scientific foundations, including human anatomy, kinesiology, and injury 
prevention and care for dance arts;  

e. The relationship of dance arts and culture and the influence of dance on past 
and present cultures, including history of dance; 

f. Knowledge and understanding of artistic copyright laws; 

g. Assessment strategies to foster, support, and enhance student dance arts 
learning; 

h. Related areas of the fine arts, such as music, theater arts, and the visual arts; 
and  

i. Observation and student teaching experiences at the elementary, middle, and 
secondary levels. 

3. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

 
8 VAC 20-542-260. Driver education (add-on endorsement).  
The program in driver education shall ensure that the candidate has demonstrated the 
following competencies: 
 

1. Basic understanding of the administration of a driver education program as 
required by §22.1-205 of the Code of Virginia and the Curriculum and 
Administrative Guide for Driver Education in Virginia including: 

 
a. Coordination and scheduling of classroom and in-car instruction; 

 
b. Skill and content knowledge assessment; 

 
c. Student safety and other legal issues; 

 
d. The juvenile licensing process; 

 
e. Motor Vehicle section of the Code of Virginia;  

 
f. Vehicle procurement and equipment requirements; and 

 
g. Instructional technologies. 

 
2. Basic content knowledge needed to understand and teach classroom and in-car 
driver education including: 

 
a. Traffic laws, signs, signals, pavement markings, and right-of-way rules; 
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b. Licensing procedures, and other legal responsibilities associated with the 
driving privilege; and vehicle ownership; 

 
c. Vehicle control skills; 

 
d. Interaction with other highway users (pedestrians, animals, motorcycles, 
bicycles, trucks, buses, trains, trailers, motor homes, ATVs, and other 
recreational users); 

 
e. Time, space, visibility and risk management skills; 

 
f. Alcohol and other drugs and driving; 

 
g. Passive and active restraint systems; 

 
h. Vehicle maintenance; 

 
i. Risk reducing behaviors;  i.e. (aggressive driving, fatigue and distracted 
driving);  

 
j. Natural laws and driving; 

 
k. Adverse driving conditions and handling emergencies; and 

 
l. Planning a safe trip. 

 
3. Basic content knowledge needed to understand and teach the driver education 
laboratory phase including: 

 
a. Simulation and other instructional technologies;  

 
b. Multiple-car range; 

 
c. Route planning; 

 
d. Basic and evasive maneuvers; 

 
e. Vehicle control from instructor’s seat; 

 
f. Manual transmission; and 

 
g. Administration of the driver’s license road skills examination and  

   procedures for licensing students with disabilities. 
              

4. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

 
8 VAC 20-542-270. English.  

The program in English shall ensure that the candidate has demonstrated the following 
competencies:  



 

 62

1. Understanding of the knowledge, skills, and processes of English as defined in 
the Virginia Standards of Learning;  

2. Skills necessary to teach the writing process and the different forms of writing 
(narrative, descriptive, expository, persuasive, and informational) and to employ 
available technology;  

3. Knowledge of grammar, usage, and mechanics and their integration in writing;  

4. Understanding of the nature and development of language including vocabulary 
appropriate to the topic, audience, and purpose;  

5. Knowledge of reading strategies and techniques used to enhance reading 
comprehensive skills;  

6. Knowledge of speaking and listening skills; 

7. Knowledge of varied works from British, American, world, and ethnic/minority 
literature appropriate for English instruction; and 

8. The ability to provide experiences in communication arts, such as journalism, 
dramatics, debate, forensics, radio, television, films and other media. 

8 VAC 20-542-280. English as a second language prek-12.  

The program in English as a second language shall ensure that the candidate has 
demonstrated the following competencies:  

1. Knowledge of general linguistics and English linguistics;  

2. Skills in elementary and secondary teaching methods and student assessment for 
English as a second language;  

3. Skills in the teaching of reading to include the five areas of reading instruction:  
phonemic awareness, phonics, fluency, vocabulary and text comprehension as well 
as the similarities and differences between reading in a first language and reading in 
a second language;  

4. Knowledge of the effects of socio-cultural variables in the instructional setting;  

5. Proficiency in spoken and written English;  

6. Knowledge of another language and its structure; and  

7. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 
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8 VAC 20-542-290. Foreign language prek-12.  

A. The specific language of the endorsement shall be noted on the license.  

B. Foreign language prek-12 --languages other than Latin.  

1. The program in the foreign language shall ensure that the candidate has:  

a. Demonstrated the following competencies:  

(1) Understanding of authentic speech at a normal tempo;  

(2) Ability to speak with a command of vocabulary, pronunciation, and 
syntax adequate for expressing thoughts to a native speaker not used to 
dealing with foreigners;  

(3) Ability to read and comprehend authentic texts of average difficulty 
and of mature content;  

(4) Ability to write a variety of texts including description and narration 
with clarity and correctness in vocabulary and syntax;  

(5) Knowledge of geography, history, social structure and artistic and 
literary contributions of the target societies;  

(6) Ability to interpret contemporary lifestyles, customs, and cultural 
patterns of the target societies;  

(7) Understanding of the application of basic concepts of phonology, 
syntax, and morphology to the teaching of the foreign language;  

(8) Knowledge of the national standards for foreign language learning, 
current proficiency-based objectives of the teaching of foreign languages 
at the elementary and secondary levels, elementary and secondary 
methods and techniques for attaining these objectives, the assessment of 
foreign language skills, the use of media in teaching languages, current 
curricular developments, the relationship of language study to other areas 
of the curriculum, and the professional literature of foreign language 
teaching; and  

(9) Understanding of and proficiency in grammar, usage, and mechanics 
and their integration in writing; and  

b. Participated in opportunities for significant foreign language study or living 
experiences in this country or abroad, or both. 
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C. Foreign language prek-12 --Latin.  

1. The program in Latin shall ensure that the candidate has demonstrated the 
following competencies:  

a. Ability to read and comprehend Latin in the original;  

b. Ability to pronounce Latin with consistent classical (or ecclesiastical) 
pronunciation;  

c. Knowledge of the vocabulary, phonetics, morphology and syntax of Latin and 
the etymological impact of Latin;  

d. Ability to discuss the culture and civilization of Greco-Roman society, 
including history, daily life, art, architecture, and geography;  

e. Ability to explain the relationship of Greco-Roman culture and civilization to 
subsequent cultures and civilizations;  

f. Knowledge of major literary masterpieces and their relationship to the 
historical and social context of the society;  

g. Competency in (i) current methodologies for teaching Latin at the elementary 
and secondary levels; (ii) lesson planning, scope and sequencing of material, 
instructional strategies and assessment under the guidance of an experienced 
Latin teacher; and  

h. Understanding of and proficiency in grammar, usage, and mechanics and 
their integration in writing. 

D. Foreign language prek-12 --American Sign Language.  

1. The program in American Sign Language shall ensure that the candidate has:  

a. Demonstrated the following competencies:  

(1) Understanding of native users of American Sign Language at a normal 
tempo;  

(2) Ability to sign with a command of vocabulary, nominal behaviors, and 
syntax adequate for expressing thoughts to an American Sign Language 
user not accustomed to dealing with non-American Sign Language users;  

(3) Knowledge of history, social structure and artistic and literary 
contributions of the deaf culture;  
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(4) Ability to interpret contemporary lifestyles, customs, and cultural 
patterns of the deaf culture;  

(5) Understanding of the application of basic concepts of phonology (e.g., 
hand shapes, types of signs, orientation on the body, sign movements), 
syntax, and morphology to the teaching of the American Sign Language;  

(6) Knowledge of the national standards for foreign language learning, 
current proficiency-based objectives of the teaching of foreign languages 
at the elementary and secondary levels, elementary and secondary 
methods and techniques for attaining these objectives, the assessment of 
foreign language skills, the use of media in teaching languages, current 
curricular developments, the relationship of language study to other areas 
of the curriculum, and the professional literature of foreign language 
teaching; and  

(7) Understanding of and proficiency in English grammar, usage, and 
mechanics and their integration in writing.  

b. Participation in opportunities for significant study of the linguistics of 
American Sign Language and immersion experiences in the deaf culture. 

 
8 VAC 20-542-300. Gifted education (add-on endorsement).  

The program in gifted education shall ensure that the candidate has demonstrated the 
following competencies:  

1. Understanding of principles of the integration of gifted education and general 
education, including:  

a. Strategies to encourage the interaction of gifted students with students of 
similar and differing abilities; and  

b. Development of activities to encourage parental and community involvement 
in the education of the gifted, including the establishment and maintenance of 
an effective advisory committee.  

2. Understanding of the characteristics of gifted students, including:  

a. Varied expressions of advanced aptitudes, skills, creativity, and conceptual 
understandings;  

b. Methodologies that respond to the affective (social-emotional) needs of gifted 
students; and  
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c. Gifted behaviors in special populations (i.e., those who are culturally diverse, 
economically disadvantaged, or physically disabled).  

3. Understanding of specific techniques to identify gifted students using diagnostic 
and prescriptive approaches to assessment, including:  

a. The selection, use, and evaluation of  multiple assessment instruments and 
identification strategies;  

b. The use of both subjective and objective measures to provide relevant 
information regarding the aptitude/ability or achievement of potentially gifted 
students; 

c. The use of authentic assessment tools such as portfolios to determine 
performance, motivation/interest and other characteristics of potentially gifted 
students; 

d. The development, use, and reliability of rating scales, checklists, and 
questionnaires by parents, teachers and others;  

e. The evaluation of data collected from student records such as grades, honors, 
and awards;  

f. The use of case study reports providing information concerning exceptional 
conditions; and 

g. The structure, training, and procedures used by the identification and 
placement committee. 

4. Understanding and application of a variety of educational models, teaching 
methods, and strategies for selecting materials and resources that ensure:  

a. Academic rigor through the development of high-level proficiency in all core 
academic areas utilizing the Virginia Standards of Learning as a baseline;  

b. The acquisition of knowledge and development of products that demonstrate 
creative and critical thinking as applied to learning both in and out of the 
classroom; and  

c. The development of learning environments that guide students to become 
self-directed, independent learners.  

5. Understanding and application of theories and principles of differentiating 
curriculum designed to match the distinct characteristics of gifted learners to the 
programs and curriculum offered to gifted students, including:  
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a. The integration of multiple disciplines into an area of study;  

b. Emphasis on in-depth learning, independent and self-directed study skills and 
metacognitive skills;  

c. The development of analytical, organizational, critical, and creative thinking 
skills;  

d. The development of sophisticated products using varied modes of expression;  

e. The evaluation of student learning through appropriate and specific criteria; 
and  

f. The development of advanced technological skills to enhance student 
performance.  

6. Understanding of contemporary issues and research in gifted education, 
including:  

a. The systematic gathering, analyzing, and reporting of formative and 
summative data; and  

b. Current local, state, and national issues and concerns.  

7. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

8. The program shall include a practicum that shall include a minimum of 45 
instructional hours of successful teaching experiences with gifted students in a 
heterogeneously grouped (mixed ability) classroom and a homogeneously grouped 
(single ability) classroom. 

 
8 VAC 20-542-310. Health and physical education prek-12. 

The program in health and physical education prek-12 shall ensure that the candidate has 
demonstrated the following competencies:  

1. Understanding of the knowledge, skills, and processes of health and physical 
education as defined in the Virginia Standards of Learning.  

2. Understanding basic human anatomy and physiology needed to teach quality 
health and physical education.  

3. Understanding of the basic scientific principles under girding human movement 
as they apply to:  
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a. Health-related fitness (flexibility, muscular strength, cardiovascular 
endurance, and body composition); and  

b. Skill-related fitness (coordination, agility, power, balance, speed and 
reaction).  

4. Basic understanding of the administration of a health and physical education 
program, including:  

a. Instruction;  

b. Student safety and other legal issues;  

c. Assessment; and  

d. Its role in comprehensive school health.  

5. Understanding of the knowledge, skills, and processes for teaching health 
education, including:  

a. Personal health and fitness;  

b. Mental and emotional health;  

c. Nutrition, body image and weight management;  

d. Tobacco, alcohol, and other drugs;  

e. Safety and emergency care (first aid, CPR, universal precautions);  

f. Injury prevention and rehabilitation;  

g. Consumer health and information access;  

h. Communicable and non-communicable diseases prevention and treatment;  

i. Environmental health; 

j. Community health and wellness; and 
 

k. Violence prevention, resistance skills and conflict mediation. 

6. Understanding of the knowledge, skills, and processes for teaching physical 
education, including:  

a. Sequential prek-12 instruction in a variety of movement forms that include:  
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(1) Cooperative activities; 

(2) Outdoor and adventure activities; 

(3) Rhythms and dance; and  

(4) Team and individual activities;  

b. Activities for the physically and mentally challenged; and  

c. Activities designed to help students understand, develop, and value personal 
fitness.  

7. Understanding of and ability to teach:  

a. The relationship between a physically active lifestyle and health;  

b. The cultural significance of dance, leisure, competition, and sportsmanship; 
and  

c. The use of new and emerging instructional technology.  

8. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

 
8 VAC 20-542-320. History and social sciences.  

The program in history and social sciences shall ensure that the candidate has 
demonstrated the following competencies:  

1. Understanding of the knowledge, skills, and processes of history and the social 
science disciplines as defined by the Virginia History and Social Sciences Standards 
of Learning and how the standards provide the foundation for teaching history and 
the social sciences, including in:  

a. United States history.  

(1) The evolution of the American constitutional republic and its ideas, 
institutions, and practices from the colonial period to the present; the 
American Revolution, including ideas and principles preserved in 
significant Virginia and United States historical documents as required by 
§22.1-201 of the Code of Virginia (Declaration of American 
Independence, the general principles of the Constitution of the United 
States, the Virginia Statute of Religious Freedom, the charters of April 10, 
1606, May 23, 1609, and March 12, 1612, of the Virginia Company, and 
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the Virginia Declaration of Rights); and historical challenges to the 
American political system;  

(2) The influence of religious traditions on American heritage and 
contemporary American society;  

(3) The influence of immigration on American political, social, and 
economic life;  

(4) The origins, effects, aftermath and significance of the two world wars, 
the Korean and Vietnam conflicts, and the Post Cold War Era;  

(5) The social, political, and economic transformations in American life 
during the 20th century;  

(6) The tensions between liberty and equality, liberty and order, region 
and nation, individualism and the common welfare, and between cultural 
diversity and national unity; and  

(7) The difference between a democracy and a republic.  

b. World history.  

(1) The political, philosophical, and cultural legacies of ancient American, 
Asian, African, and European civilizations;  

(2) The origins, ideas, and institutions of Judaism, Christianity, Hinduism, 
Confucianism and Taoism, and Shinto, Buddhist and Islamic religious 
traditions;  

(3) Medieval society, institutions, and civilizations; feudalism and the 
evolution of representative government;  

(4) The social, political, and economic contributions of selected 
civilizations in Africa, Asia, Europe, and the Americas;  

(5) The culture and ideas of the Renaissance and the Reformation, 
European exploration, and the origins of capitalism and colonization;  

(6) The cultural ideas of the Enlightenment and the intellectual revolution 
of the 17th and 18th centuries;  

(7) The sources, results, and influences of the American and French 
revolutions;  
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(8) The social consequences of the Industrial Revolution and its impact on 
politics and culture;  

(9) The global influence of European ideologies of the 19th and 20th 
centuries (liberalism, republicanism, social democracy, Marxism, 
nationalism, Communism, Fascism, and Nazism); and  

(10) The origins, effects, aftermath and significance of the two world 
wars, the Korean and Vietnam conflicts, and the Post Cold War Era.  

c. Civics/government and economics.  

(1) The essential characteristics of limited and unlimited governments;  

(2) The importance of the Rule of Law for the protection of individual 
rights and the common good;  

(3) The rights and responsibilities of American citizenship;  

(4) The nature and purposes of constitutions and alternative ways of 
organizing constitutional governments;  

(5) American political culture;  

(6) Values and principles of the American constitutional republic;  

(7) The structures, functions, and powers of local and state government;  

(8) Importance of citizen participation in the political process in local and 
state government; 

(9) The structures, functions, and powers of the national government; 

(10) The role of the United States in foreign policy and national security; 

(11) The structure of the federal judiciary; 

(12) The structure and function of the United States market economy as 
compared with other economies. 

(13) Knowledge of the impact of the government role in the economy and 
individual economic and political freedoms. 

(14) Knowledge of economic systems in the areas of productivity and key 
economic indicators; and 
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(15) The analysis of global economic trends. 

d. Geography.  

(1) Use of maps and other geographic representations, tools, and 
technologies to acquire, process, and report information;  

(2) Physical and human characteristics of places;  

(3) Relationship between human activity and the physical environment;  

(4) Physical processes that shape the surface of the Earth;  

(5) Characteristics and distribution of ecosystems on the Earth;  

(6) Characteristics, distribution, and migration of human populations;  

(7) Patterns and networks of economic interdependence;  

(8) Processes, patterns, and functions of human settlement;  

(9) How the forces of conflict and cooperation influence the division and 
control of the Earth's surface;  

(10) How physical systems affect human systems;  

(11) Changes that occur in the meaning, use, distribution, and importance 
of resources; and  

(12) Applying geography to interpret the past and the present and to plan 
for the future.  

2. Understanding of history and social sciences to appreciate the significance of:  

a. Diverse cultures and shared humanity;  

b. How things happen, how they change, and how human intervention matters;  

c. The interplay of change and continuity;  

d. How people in other times and places have struggled with fundamental 
questions of truth, justice, and personal responsibility;  

e. The importance of individuals who have made a difference in history and the 
significance of personal character to the future of society;  
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f. The relationship among history, geography, civics, and economics;  

g. The difference between fact and conjecture, evidence and assertion, and the 
importance of framing useful questions;  

h. How ideas have real consequences;  

i. The importance of primary documents and the potential problems with 
second-hand accounts; and 

j. How scientific and technological advances affect the workplace, healthcare, 
and education. 

3. Understanding of the use of the content and processes of history and social 
sciences instruction, including:  

a. Fluency in historical analysis skills;  

b. Skill in debate, discussion, and persuasive writing;  

c. The ability to organize key social science content into meaningful units of 
instruction;  

d. The ability to provide instruction using a variety of instructional techniques;  

e. The ability to evaluate primary and secondary instructional resources, 
instruction, and student achievement; and  

f. The ability to incorporate appropriate technologies into social science 
instruction.  

4. Understanding of the content, processes, and skills of one of the social sciences 
disciplines at a level equivalent to an undergraduate major, along with sufficient 
understanding of the three supporting disciplines to ensure:  

a. The ability to teach the processes and organizing concepts of social science;  

b. An understanding of the significance of the social sciences;  

c. Student achievement in the social sciences.; and  

d. An understanding of the media influence on contemporary America. 

5. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 
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8 VAC 20-542-330. Journalism (add-on endorsement).  

The program in journalism (add-on endorsement) shall ensure that the candidate has 
demonstrated the following competencies:  

1. Understanding of the history and functions of journalism in American culture 
including the value of freedom of speech and press and the complexity of legal and 
ethical issues;  

2. Understanding of the knowledge of and experience in theory and practice of both 
print and nonprint media including design and layout production and the use of 
technology; and  

3. Possession of skills in journalistic management and the processes of interviewing 
and writing, including news articles, features, ad copy, obituaries, reviews, 
editorials, and captions; their differences and the ability to analyze and evaluate 
journalism. 

 
8 VAC 20-542-340. Keyboarding (add-on endorsement).  

The program in keyboarding (add-on endorsement) shall ensure that the candidate has 
demonstrated the following competencies:  

1. Possession of skills in fingering and keyboard manipulation techniques to model 
and provide touch keyboarding instruction;  

2. Ability to provide instruction that allows students to develop touch fingering 
techniques in a kinesthetic response to the keyboard required for rapid, accurate 
entry of data and information; and  

3. Ability to provide instruction for current procedures in formatting documents.  
 
8 VAC 20-542-350. Library media prek-12.  

The program in library media prek-12 shall ensure that the candidate has demonstrated 
the following competencies:  

1. Proficiency in selecting, evaluating, organizing, and processing materials and 
equipment;  

2. Proficiency in the production and use of a variety of media (print and nonprint);  

3. Proficiency in organizing, managing, and evaluating media programs;  
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4. Proficiency in applying the principles of curriculum planning, learning, and 
teaching as they relate to informational skills and to the role of the library-media 
specialist as a resource person and as a member of the educational team;  

5. Understanding of the knowledge, skills, and processes of the issues surrounding 
ethical access and use of information, including copyright, intellectual freedom, 
privacy, and security; and  

6. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

 
8 VAC 20-542-360. Mathematics.  

The program in mathematics shall ensure that the candidate has demonstrated the 
following competencies:  

1. Understanding of the knowledge, skills, and processes of the Virginia 
Mathematics Standards of Learning and how curriculum may be organized to teach 
these standards to diverse learners;  

2. Understanding of a core knowledge base of concepts and procedures within the 
discipline of mathematics, including the following strands: number systems and 
number theory; geometry and measurement; analytic geometry; statistics and 
probability; functions and algebra; calculus; and discrete mathematics;  

3. Understanding of the sequential nature of mathematics and the mathematical 
structures inherent in the content strands;  

4. Understanding of the connections among mathematical concepts and procedures 
and their practical applications;  

5. Understanding of and the ability to use the five processes --becoming 
mathematical problem solvers, reasoning mathematically, communicating 
mathematically, making mathematical connections, and using mathematical 
representations --at different levels of complexity;  

6. Understanding of the history of mathematics, including the contributions of 
different individuals and cultures toward the development of mathematics and the 
role of mathematics in culture and society;  

7. Understanding of major current curriculum studies and trends in mathematics;  

8. Understanding of the role of technology and the ability to use graphing utilities 
and computers in the teaching and learning of mathematics;  
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9. Understanding of and the ability to select, adapt, evaluate and use instructional 
materials and resources, including professional journals and technology;  

10. Understanding of and the ability to use strategies for managing, assessing, and 
monitoring student learning, including diagnosing student errors;  

11. Understanding of and the ability to use strategies to teach mathematics to 
diverse learners; and  

12. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

 
8 VAC 20-542-370. Mathematics--Algebra I (add-on endorsement).  

The program in Algebra I shall ensure that the candidate has demonstrated the following 
competencies:  

1. Understanding of the mathematics relevant to the content identified in the 
Mathematics Standards of Learning and how the standards provide the foundation 
for teaching middle level mathematics through Algebra I. The use of technology 
shall be used in enhancing the student's ability to develop concepts, compute, solve 
problems, and apply mathematics in practical applications with the mathematics 
content, including:  

a. The structure of real numbers and subsets, basic operations, and properties;  

b. Elementary number theory, ratio, proportion, and percent;  

c. Algebra, trigonometry, and analytic geometry: operations with monomials 
and polynomials; algebraic fractions; linear, quadratic, and higher degree 
equations and inequalities; linear systems of equations and inequalities; 
nonlinear systems of equations; radicals and exponents; complex numbers; 
arithmetic and geometric sequences and series; algebraic, trigonometric, 
logarithmic, exponential, absolute value, and step functions; domain and range 
of functions; composite and inverse functions; one-to-one mapping; 
transformations between graphical, tabular and symbolic form of functions; 
direct and inverse variation; line and curve of best fit; conics; and recognition 
and application of trigonometric identities;  

d. Calculus: applications of limits and standard integration and differentiation;  

e. Linear algebra: matrices, vectors, and linear transformations;  

f. Measurement systems, including U.S. customary and metric;  
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g. Geometry: geometric figures, their properties, relationships, and application 
of the Pythagorean Theorem; using deductive axiomatic methods of proof and 
inductive reasoning; perimeter, area and surface area of two- and three-
dimensional figures; coordinate and transformational geometry; and 
constructions;  

h. Probability and statistics: experimental and theoretical probability; prediction; 
graphical representations, including box-and-whisker plots; and measures of 
central tendency, range, standard deviation, and simple distributions;  

i. Discrete mathematics: symbolic logic, sets, permutations and combinations, 
functions that are defined recursively, and linear programming; and  

j. Computer science: terminology, simple programming, and software 
applications. 

2. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

 
8 VAC 20-542-380. Music education--instrumental prek-12.  

The program in music education--instrumental prek-12 shall ensure that the candidate has 
demonstrated the following competencies:  

1. Understanding of the knowledge, skills, and processes of the music discipline as 
defined in the Virginia Standards of Learning and how they provide a necessary 
foundation integral to teaching instrumental music. 

2. Understanding of the common elements of music --rhythm, melody, harmony, 
timbre, texture, dynamics, form --and their relationship with each other and to 
employ this understanding in the analysis of music.  

3. Effective musicianship through the development of:  

a. Basic skills in conducting, in score reading, in teaching musical courses and 
in rehearsal techniques for choral and instrumental music;  

b. Skills in composing, arranging, and adapting music to meet the classroom 
needs and ability levels of school performing groups;  

c. Skills in providing and directing creative experiences and improvising when 
necessary;  

d. Proficiency, sufficient for classroom instruction, on keyboard or other 
accompanying instrument; and  



 

 78

e. The ability to perform in ensembles.  

4. Knowledge of music history and literature with emphasis on the relationship of 
music to culture and the ability to place compositions in historical and stylistic 
perspective.  

5. Knowledge of a comprehensive program of music education based upon sound 
philosophy, content, and methodology for teaching in elementary, middle, and 
secondary schools.  

6. Observation and professional laboratory experiences with pupils in elementary, 
middle, and secondary schools, including instruction of instrumental groups.  

7. Specialization on a musical instrument and functional teaching knowledge on 
each of the string, brass, woodwind, and percussion instruments.  

8.Competency in rehearsing and conducting combined instrumental and vocal 
groups. In addition, the program shall provide instruction in business procedures, 
organization, and management of large and small instrumental ensembles, with 
knowledge of vocal techniques in rehearsing and conducting combined instrumental 
and vocal groups. 

9. Knowledge and understanding of artistic copyright laws. 

10. Knowledge and understanding of safety, including performance and studio. 

11. Assessment strategies to foster, support, and enhance student music learning. 

12. Related areas of the fine arts, such as dance arts, theatre arts, and the visual arts.  

13. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. ion in writing.  

 
8 VAC 20-542-390. Music education--vocal/choral prek-12.  

A. The program in music education--vocal/choral prek-12 shall ensure that the candidate 
has demonstrated the following competencies:  

1. Understanding of the knowledge, skills, and processes of the music discipline as 
defined in the Virginia Standards of Learning and how they provide a necessary 
foundation integral to teaching instrumental music. 

2. Understanding of the common elements of music --rhythm, melody, harmony, 
timbre, texture, dynamics, form --and their relationship with each other and to 
employ this understanding in the analysis of music.  
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3. Effective musicianship through the development of:  

a. Basic skills in conducting, in score reading, in teaching musical courses, and 
in rehearsal techniques for choral and instrumental music;  

b. Skills in composing, arranging, and adapting music to meet the classroom 
needs and ability levels of school performing groups;  

c. Skills in providing and directing creative experiences and improvising when 
necessary;  

d. Proficiency, sufficient for classroom instruction, on keyboard or other 
accompanying instrument; and  

e. The ability to perform in ensembles.  

4. Knowledge of music history and literature with emphasis on the relationship of 
music to culture and the ability to place compositions in historical and stylistic 
perspective.  

5. Knowledge of a comprehensive program of music education based upon sound 
philosophy, content, and methodology for teaching in elementary, middle, and 
secondary schools.  

6. Observation and professional laboratory experiences with pupils at elementary, 
middle, and secondary levels, including instruction of choral groups.  

7. Specialization in the methods, materials, and media appropriate to the teaching of 
vocal/choral and general music at elementary, middle, and secondary levels. 

 8. Competency in rehearsing and conducting choral ensembles and combined vocal 
and instrumental school groups. In addition, the program shall provide instruction in 
business procedures, organization, and management of large and small choral 
ensembles, with knowledge of instrumental techniques in rehearsing and 
conducting combined vocal and instrumental school groups.  

9. Knowledge and understanding of artistic copyright laws. 

10. Knowledge and understanding of safety, including performance and studio. 

11. Assessment strategies to foster, support, and enhance student music learning. 

12. Related areas of the fine arts, such as dance arts, theatre arts, and the visual arts.  

13. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 
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8 VAC 20-542-400. Science--biology.  

The program in biology shall ensure that the candidate demonstrates the following 
competencies:  

1. Understanding of the knowledge, skills, and processes of the four core science 
disciplines as defined in the Virginia Science Standards of Learning and how these 
provide a sound foundation for teaching biology.  

2. Understanding of the nature of science and scientific inquiry, including the:  

a. Function of research design and experimentation;  

b. Role and nature of the theory in explaining and predicting events and 
phenomena; and  

c. Role of observation, measurement, data, and evidence in verifying and 
validating scientific concepts and principles.  

3. Understanding of the knowledge, skills, and processes for teaching laboratory 
science, including the ability to:  

a. Design instruction reflecting the goals of the Virginia Science Standards of 
Learning;  

b. Conduct research projects and experiments;  

c. Implement laboratory safety rules/procedures and ensure that students take 
appropriate safety precautions;  

d. Organize key biological content into meaningful units of instruction;  

e. Adapt instruction to diverse learners using a variety of techniques;  

f. Evaluate student achievement, instructional materials, and teaching practices; 
and  

g. Incorporate instructional technology to enhance student performance.  

4. Understanding of the content, processes, and skills of biology, equivalent to an 
undergraduate degree in biology, with course work in genetics/molecular biology, 
botany, zoology, anatomy/physiology, and ecology.  

5. Understanding of basic physics, chemistry (including organic chemistry), the 
Earth sciences, and mathematics (including statistics) to ensure:  
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a. The placement of biology in an appropriate interdisciplinary context;  

b. The ability to teach the processes and organizing concepts common to the 
natural and physical sciences; and  

c. Student achievement in biology.  

6. Understanding of the contributions and significance of biology, including:  

a. Its social and cultural significance;  

b. The relationship of biology and other sciences to technology; and  

c. The historical development of scientific concepts and scientific reasoning.  

7. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

 
8 VAC 20-542-410. Science--chemistry.  

The program in chemistry shall ensure that the candidate demonstrates the following 
competencies:  

1. Understanding of the knowledge, skills, and processes of the four core science 
disciplines as defined in the Virginia Science Standards of Learning and how they 
provide a sound foundation for teaching chemistry.  

2. Understanding of the nature of science and scientific inquiry including the:  

a. Function of research design and experimentation;  

b. Role and nature of the theory in explaining and predicting events and 
phenomena; and  

c. Role of observation, measurements, data, and evidence in verifying and 
validating scientific concepts and principles.  

3. Understanding of the knowledge, skills, and processes for teaching laboratory 
science, including the ability to:  

a. Design instruction reflecting the goals of the Virginia Science Standards of 
Learning;  

b. Conduct research projects and experiments;  
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c. Implement laboratory safety rules/procedures and ensure that students take 
appropriate safety precautions;  

d. Organize key chemistry content into meaningful units of instruction;  

e. Adapt instruction to diverse learners using a variety of techniques;  

f. Evaluate student achievement, instructional materials, and teaching materials; 
and  

g. Incorporate instructional technology to enhance student performance.  

4. Understanding of content, processes, and skills of chemistry, equivalent to an 
undergraduate degree in chemistry, with course work in inorganic chemistry, 
organic chemistry, physical chemistry, and analytical chemistry.  

5. Understanding of basic physics, biology, the Earth sciences, and mathematics 
(including statistics and calculus) to ensure:  

a. The placement of chemistry in an appropriate interdisciplinary context;  

b. The ability to teach the processes and organizing concepts common to the 
natural and physical sciences; and  

c. Student achievement in chemistry.  

6. Understanding of the contributions and significance of chemistry, including:  

a. Its social and cultural significance;  

b. The relationship of chemistry and other sciences to technology; and  

c. The historical development of scientific concepts and scientific reasoning.  

7. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

 
8 VAC 20-542-420. Science--Earth science.  

The program in Earth science shall ensure that the candidate demonstrates the following 
competencies:  

1. Understanding of the knowledge, skills, and processes of the four core science 
disciplines as defined in the Virginia Science Standards of Learning and how these 
provide a sound foundation for teaching Earth science.  
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2. Understanding of the nature of science and scientific inquiry, including the:  

a. Function of research design and experimentation;  

b. Role and nature of the theory in explaining and predicting events and 
phenomena; and  

c. Role of observation, measurement, data, and evidence in verifying and 
validating scientific concepts and principles.  

3. Understanding of the knowledge, skills, and processes for teaching laboratory 
science, including the ability to:  

a. Design instruction reflecting the goals of the Virginia Science Standards of 
Learning;  

b. Conduct research projects and experiments;  

c. Implement laboratory safety rules/procedures and ensure that students take 
appropriate safety precautions;  

d. Organize key Earth science content into meaningful units of instruction;  

e. Adapt instruction to diverse learners using a variety of techniques;  

f. Evaluate student achievement, instructional materials, and teaching practices; 
and  

g. Incorporate instructional technology to enhance student performance.  

4. Understanding of the content, processes, and skills of Earth science, equivalent to 
an undergraduate degree in geology (or a related area), with course work in 
geology, oceanography, meteorology, and astronomy.  

5. Understanding of basic physics, chemistry (including organic chemistry), 
biology, and mathematics to ensure:  

a. The placement of Earth science in an appropriate interdisciplinary context;  

b. The ability to teach the processes and organizing concepts common to the 
natural and physical sciences; and  

c. Student achievement in Earth science.  

6. Understanding of the contributions and significance of Earth science, including:  
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a. Its social and cultural significance;  

b. The relationship of Earth science and other sciences to technology; and  

c. The historical development of scientific concepts and scientific reasoning.  

7. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

 
8 VAC 20-542-430. Science--physics.  

The program in physics shall ensure that the candidate demonstrates the following 
competencies:  

1. Understanding of the knowledge, skills, and processes of the four core science 
disciplines as defined in the Virginia Science Standards of Learning and how these 
provide a sound foundation for teaching physics.  

2. Understanding of the nature of science and scientific inquiry, including the:  

a. Function of research design and experimentation;  

b. Role and nature of the theory in explaining and predicting events and 
phenomena; and  

c. Role of observation, measurement, data, and evidence in verifying and 
validating scientific concepts and principles.  

3. Understanding of the knowledge, skills, and processes for teaching laboratory 
science, including the ability to:  

a. Design instruction reflecting the goals of the Virginia Science Standards of 
Learning;  

b. Conduct research projects and experiments;  

c. Implement laboratory safety rules/procedures and ensure that students take 
appropriate safety precautions;  

d. Organize key physics content into meaningful units of instruction;  

e. Adapt instruction to diverse learners using a variety of techniques;  

f. Evaluate student achievement, instructional materials, and teaching materials; 
and  
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g. Incorporate instructional technology to enhance student performance.  

4. Understanding of content, processes, and skills of physics, equivalent to an 
undergraduate degree in physics, with course work in mechanics, electricity and 
magnetism, and optics.  

5. Understanding of basic chemistry, biology, the Earth sciences, and mathematics 
(including statistics and calculus) to ensure:  

a. The placement of physics in an appropriate interdisciplinary context;  

b. The ability to teach the processes and organizing concepts common to the 
natural and physical sciences; and  

c. Student achievement in physics.  

6. Understanding of the contributions and significance of physics, including:  

a. Its social and cultural significance;  

b. The relationship of physics and other sciences to technology; and  

c. The historical development of scientific concepts and scientific reasoning.  

7. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

 
8 VAC 20-542-440. Special education early childhood (birth-age 5).  

The program in special education early childhood (birth through age five) is designed to 
ensure through course work and field experiences in a variety of settings that the 
candidate has demonstrated the following competencies:  

1. Understanding of the nature and characteristics of major disabling and at-risk 
conditions, including:  

a. Trends for service delivery to the birth-through-age-five population;  

b. An overview of early childhood special education;  

c. Historical perspective of special education; and  

d. Social development issues.       

2. Understanding of the foundation of the legal aspects associated with students 
with disabilities, including:  
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a. Legislative and judicial mandates related to education and special education;  

b. The Individuals with Disabilities Education Act (IDEA), Section 504 of the 
Rehabilitation Act of 1973, and the Americans with Disabilities Act;  

c. Legal decisions related to persons with disabilities;  

d. Current regulations and procedures governing special education to include 
individualized education program (IEP) development and/or individualized 
family service plan (IFSP); and  

e. Disciplinary practices, policies and procedures and alternative 
placements/programs in schools.  

3. Knowledge of the selection, administration, and interpretation of formal and 
informal assessment techniques for young children with disabling and at-risk 
conditions and their families.  

4. Understanding of the methods for providing instructional programs for early 
intervention, including:  

a. Service delivery options;  

b. Development of individualized education programs (IEPs) and individualized 
family service plans (IFSPs);  

c. Curriculum development and implementation to ensure developmentally 
appropriate intervention techniques in the areas of self-help, motor, cognitive, 
social/emotional, and language.  

5. Understanding of behavior management and the application of principles of 
learning and child development to individual and group management using a variety 
of techniques that are appropriate to the age of that child.  

6. Understanding of speech and language development and intervention methods, 
including the effects of disabling and at-risk conditions on young children.  

7. Understanding of and experiences with the medical aspects of young children 
with disabling and at-risk conditions and the management of neurodevelopmental 
and motor disabilities, including emergency care and the role of health care 
professionals in the lives of individuals with disabilities.  

8. Skills in consultation, case management, and collaboration, including techniques 
in working with children, families, educators, related service providers, and other 
human service professionals which include:  
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a. Service coordination;  

b. Interagency coordination;  

c. Integration with nondisabled peers;  

d. Transition facilitation; and  

e. Training, managing, and monitoring paraprofessionals.  

9. Understanding of normal child growth and development from birth through age 
five.  

10. Understanding of the theories and techniques of family-centered intervention, 
including:  

a. Multicultural issues and influence; and  

b. Family issues.  

11. Understanding of the standards of professionalism.  

12. Completion of supervised experiences at the preschool level in a variety of 
settings, including but not limited to home-based, school-based, and community-
based.  

 
8 VAC 20-542-450. Special education hearing impairments prek-12.  

The program in special education hearing impairments prek-12 is designed to ensure 
through course work and field experiences in a variety of settings that the candidate has 
demonstrated the following competencies:  

1. Understanding of the characteristics of individuals with disabilities, including the 
following:  

a. Characteristics of children and youth with disabilities: developmental and 
cognitive;  

b. Characteristics of individuals with hearing impairments, including socio-
cultural influences and health-related problems; and  

c. Foundations of the education and culture of persons with hearing 
impairments.  

2. Understanding of the foundation of the legal aspects associated with students 
with disabilities and students with hearing impairments, including:  
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a. Legislative and judicial mandates related to education and special education;  

b. The Individuals with Disabilities Education Act (IDEA), Section 504 of the 
Rehabilitation Act of 1973, and the Americans with Disabilities Act;  

c. Legal decisions related to persons with disabilities;  

d. Current regulations and procedures governing special education, including 
individualized education program (IEP) development, individualized family 
service plan (IFSP), and transition services; and  

e. Disciplinary practices, policies and procedures and alternative 
placements/programs in schools.  

3. Understanding of the foundation of assessment and evaluation with an emphasis 
on individuals who are hearing impaired, including:  

a. Administering, scoring, and interpreting assessments, including norm-
referenced, criterion-referenced, and curriculum-based individual and group 
assessments;  

b. Interpreting assessments for eligibility, placement, and program uses;  

c. Techniques to collect, record, and analyze information from observing 
students;  

d. Diagnostic instruction using assessment data;  

e. Techniques for recognizing capacity and diversity and its influence on student 
assessment and evaluation; and  

f. Using data from student program evaluation.  

4. Understanding of service delivery, classroom management, and instruction, 
including:  

a. The application of current research in practice;  

b. Classroom organization and curriculum development;  

c. Curriculum adaptations and accommodations;  

d. The development of language/literacy skills;  

e. The use of technology;  
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f. Classroom management, including behavior support systems and individual 
planning;  

g. Methods and procedures for teaching persons with hearing impairments;  

h. Instructional programming and modifications of curriculum to facilitate 
integration of students with disabilities into the continuum of programs and 
services with peers without disabilities;  

i. Individual and group behavior management techniques; and  

j. Career and vocational aspects of individuals with disabilities, including 
persons with hearing impairments, in society.  

5. Skills in consultation, case management, and collaboration, including:  

a. Coordinating service delivery with other professionals in collaborative work 
environments;  

b. Training, managing, and monitoring paraprofessionals;  

c. Involving families in the education of their children with disabilities; and  

d. Cooperating with community agencies and resources.  

6. Understanding of speech, language, and hearing development, including:  

a. Speech and language development and the effects of disabling conditions and 
cultural diversity on typical language development;  

b. The effects of hearing impairments and cultural diversity on language 
development;  

c. Anatomy of speech structures, auditory and visual mechanisms, production, 
transmission and psychophysical characteristics of sound; and  

d. General and specific effects of hearing impairment on production and 
reception of speech.  

7. Understanding of audiology, including:  

a. Diagnosis in hearing evaluation, testing procedures and characteristics of 
amplification devices and their application to the instructional processes; and  
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b. Individual, group amplification systems, cochlear implant systems and other 
assistive/augmentative communication devices with emphasis on utilization in 
educational environments.  

8. Understanding of communication modalities to include various modalities of 
communication, including cued speech, speech reading, verbal communication, and 
demonstrated proficiency in sign language communication.  

9. Understanding of the standards for professionalism.  

10. Completion of supervised classroom experiences at the elementary and 
secondary levels with students who have hearing impairments.  

 
8 VAC 20-542-460.  Special Education - special education adapted curriculum K-12. 

A. The program in special education is designed to ensure through course work and field 
experiences in a variety of settings that the candidate has demonstrated the following core 
competencies to prepare children and youth for participation in the general education 
curriculum and within the community to the maximum extent possible. The candidate 
shall also complete the competencies in at least one of the endorsement areas of Special 
Education Adapted Curriculum K-12, in addition to those required under professional 
studies, including reading and language acquisition.  

1. Foundations – Characteristics, Legal and Medical Aspects 

a. Knowledge of the foundation for educating students with disabilities, 
including:  

(1)   Historical perspectives, models, theories, philosophies, and trends 
that provide the basis for special education practice;  

(2) Characteristics of children and youth with disabilities relative to age, 
varying levels of severity, and developmental differences manifested in 
cognitive, linguistic, physical, psychomotor, social, or emotional 
functioning;  

(3) Normal patterns of development (i.e., physical, psychomotor, 
cognitive, linguistic, social, emotional development and their relationship 
to the various disabilities);  

(4) Medical aspects of disabilities;  

(5) The dynamic influence of the family system and 
cultural/environmental milieu and related issues pertinent to the education 
of students with disabilities;  
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(6) Educational implications of the various disabilities; and  

(7) Understanding of ethical issues and the practice of accepted standards 
of professional behavior.  

b. An understanding and application of the legal aspects, regulatory 
requirements, and expectations associated with identification, education, and 
evaluation of students with disabilities, including:  

(1)  Legislative and judicial mandates related to education and special 
education (e.g., the Individuals with Disabilities Education Act, §504 of 
the Rehabilitation Act of 1973,the Americans with Disabilities Act, the No 
Child Left Behind Act of 2001, etc.);  

(2) Current regulations governing special education (e.g., individualized 
education program (IEP) development; disciplinary practices, policies, and 
procedures; and alternative placements/programs in schools); and  

(3) "Rights and responsibilities" of parents, students, teachers, and schools 
as they relate to individuals with disabilities and disability issues.  

2. Assessments and Management of Instruction and Behavior  

a. An understanding and application of the foundation of assessment and 
evaluation related to best special education practice, including:  

(1) Ethical issues and responsibilities in the assessment of individuals with 
disabilities;  

(2) Procedures for screening, prereferral, referral, and eligibility 
determinations;  

(3) Factors that may influence assessment findings such as cultural, 
behavioral, and learning diversity;  

(4) Administration, scoring, and interpretation of commonly used 
individual and group instruments, including norm-referenced, criterion-
referenced, and curriculum-based measures as well as task analysis, 
observation, portfolio, and environmental assessments; and  

(5) Synthesis and interpretation of assessment findings for eligibility, 
program planning, and program evaluation decisions.  

b. An understanding and application of service delivery, curriculum, and 
instruction of students with disabilities, including:  
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(1)  Classroom organization and curriculum development;  

(2). Scope and sequence of the general education curriculum;  

(3) Complex nature of language acquisition and reading ( reading 
competencies in Professional studies requirements):  Reading, special 
education – language acquisition and reading: Skills in this area shall be 
designed to impart a thorough understanding of the complex nature of 
language acquisition and reading to include:  phonemic awareness, an 
understanding of sound/symbol relationships, explicit phonics instruction, 
syllables, phonemes, morphemes, decoding skills, word attack skills, and a 
knowledge of how phonics, syntax, and semantics interact. Additional 
skills shall include proficiency in a wide variety of comprehension 
strategies, as well as the ability to foster appreciation of a variety of 
literature and independent reading; 

(4) Complex nature of numeracy acquisition and the sequential nature of 
mathematics; 

(5) Alternative ways to teach content material including curriculum 
adaptation and curriculum modifications;  

(6) Procedures to develop, provide, and evaluate instruction consistent 
with students' individual needs;  

(7) Strategies to promote successful integration of students with 
disabilities with their nondisabled peers;  

(8) Use of technology to promote student learning; and  

(9) Structure and organization of general education classrooms and other 
instructional settings representing the continuum of special education 
services (to include field experiences).  

c. An understanding and application of classroom management techniques and 
individual interventions, including techniques which:  

(1)  Promote emotional well-being and teach and maintain behavioral 
conduct and skills consistent with norms, standards, and rules of the 
educational environment;  

(2) Address diverse approaches based upon behavioral, cognitive, 
affective, social and ecological theory and practice;  

(3) Provide positive behavioral supports; and  
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(4) Are based on functional assessment of behavior.  

d. The ability to prepare students and work with families to promote successful 
student transitions throughout the educational experience to include post-
secondary training, employment, and independent living which addresses an 
understanding of long-term planning, career development, life skills, 
community experiences and resources, self-advocacy and self-determination, 
guardianship, and legal considerations.  

3. Collaboration 

a. Skills in consultation, case management, and collaboration, including:  

(1) Coordination of service delivery with related service providers, general 
educators, and other professions in collaborative work environments to 
include:  

(a) Understanding the Standards of Learning (SOL), the structure 
of the curriculum, and accountability systems across K-12; 

(b) Understanding and assessing the organization and environment 
of general education classrooms across the K-12 setting; 

(c) Implementation of collaborative models, including 
collaborative consultation, co-teaching, and student intervention 
teams;  

(d) Procedures to collaboratively develop, provide, and evaluate 
instructional and behavioral plans consistent with students' 
individual needs;  

(e) Understanding the roles and responsibilities of each member of 
the collaborative team; 

(f) Application  of effective communication strategies with a 
variety of stakeholders in the collaborative environment; 

b. Training, managing, and monitoring paraprofessionals; 

c. Involvement of families in the education of their children with disabilities 

d. Understanding the standards of professionalism 

e. Cooperating with community agencies and other resource providers; 

f. Models and strategies for promoting students’ self-advocacy skills;   
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B. The program in special education adapted curriculum K-12 shall ensure through 
course work and field experiences in a variety of settings that the candidate seeking 
endorsement in special education adapted curriculum has the special education core 
competencies and the specific competency requirements specified in this section. The 
candidate shall demonstrate the following competencies to prepare children and youth to 
acquire the functional, academic, and community living skills necessary to reach an 
appropriate level of independence and be assessed in progress toward an adapted 
curriculum while participating in programs with non-disabled peers to the fullest extent 
possible: 

 
1. Characteristics 

 
a. Demonstrate knowledge of the characteristics, learning and support needs of 
students with disabilities (K-12), whose cognitive impairments or adaptive skills 
require adaptations to the general curriculum, including, but not limited to, 
students with: 

 
(1) Moderate to severe mental retardation or developmental delay; 

 
(2) Autism; 

 
(3) Multiple disabilities; 

 
(4) Traumatic brain injury; 

 
(5) Sensory impairments as an additional disability to those referenced 
above. 

 
b. Knowledge of characteristics shall include:  

 
(1)  Medical, sensory needs, and position and handling needs of children 
with multiple disabilities; 

 
(2) Speech and language development and communication and impact on 
educational, behavioral and social interactions; 

 
(3) Impact of disability on self-determination and self-advocacy skills; 

 
(4) Historical and legal perspectives, models, theories, philosophies, and 
trends related to specific student populations. 

 
2. Individualized Education Program Implementation  

 
a. Apply knowledge of assessment and evaluation throughout the K-12 grade 
levels to: 
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(1) Construct, use, and interpret a variety of standardized and 
nonstandardized data collection techniques, such as task analysis, 
observation, portfolio assessment and other curriculum-based measures;  
 
(2) Make decisions about student progress, instruction, program, 
modifications, accommodations, placement, and teaching methodology;   

 
(3) Demonstrate the use of assessment, evaluation, and other information 
to develop and implement individual educational planning and group 
instruction with students with disabilities in an adapted curriculum across 
the K-12 grade levels, including: 

 
(a)  functional behavior assessment; 
 
(b)  behavioral intervention plans incorporating positive behavioral 
supports; 
 
(c)  least restrictive environment and inclusion models;  
 
(d)  general education curriculum adaptation and modification; 
 
(e)  IEP implementation linking to standards of learning general 
curriculum; 
 
(f)  transition between grade levels, settings, and environments; 
 
(g)  communication methods and systems;  
 
(h)  assistive technology applications and instruction; 
 
(i)  community integration; 

 
(j)  vocational skill development; 
 
(k)  instructional strategies; 
 
(l)  knowledge of community service systems; 
 
(m)  essential life skills for independent home and community 
living. 

 
3. Transitioning 

 
a. Demonstrate the ability to prepare students and work with families to provide 
successful student transitions throughout the educational experience to include 
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postsecondary training, employment, and independent living which addresses an 
understanding of long-term planning, career development, life skills, 
community experiences and resources, self-advocacy, and self-determination, 
guardianship and legal considerations. 

 
(1) Skills in consultation, case management, and collaboration for students 
with varying degrees of disability severity.  

 
(a) Coordinate service delivery with general educators, related 
service providers, and other providers; 
 
(b) Awareness of community resources agencies and strategies to 
interface with community agencies when developing and planning 
IEPs; 
 
(c) Knowledge of related services and accommodations that pertain 
to postsecondary transitions that increase student access to 
postsecondary education and community resources;  
 
(d) Ability to coordinate and facilitate meetings involving parents, 
students, outside agencies, and administrators. 

 
(2) Understand the difference between entitlement and eligibility for 
agency services as students move to the adult world including a basic 
understanding of Social Security Income benefits planning, work 
incentive, Medicaid, and community independent living. 

 
(3) Recognize uses of technology and seek out technology at 
postsecondary settings that shall aid the student in their education, work, 
and independent living. 

 
(4)  Recognize and plan for individual student potential and their capacity 
to meet high academic, behavioral, and social expectations and the impact 
of academic and social success on personal development: 
 
(5) Knowledge of person-centered planning strategies to promote student 
involvement in planning;  

 
(6) Knowledge of generic skills that lead to success in school, work and 
community, including time management, preparedness, social interactions, 
and communication skills. 

 
(7) Understand social skill development and the unique social skills 
deficits and challenges associated with disabilities: 

 
(a) Assesses social skill strengths and needs;  
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(b) Plans and uses specialized social skills strategies. 

 
(8) Knowledge of use and implementation of vocational assessments to 
encourage and support students’ self-advocacy and self-determination 
skills. 
 
(9) Knowledge of legal issues surrounding age of majority and 
guardianship.  

 
C. Completion of supervised classroom experiences with students with disabilities and an 
adapted curriculum K-12. 
 
8 VAC 20-542-470.  Special Education - special education general curriculum K-12. 

A. The program in special education is designed to ensure through course work and field 
experiences in a variety of settings that the candidate has demonstrated the following core 
competencies to prepare children and youth for participation in the general education 
curriculum and within the community to the maximum extent possible. The candidate 
shall also complete the competencies in at least one of the endorsement areas of Special 
Education General Curriculum K-12, in addition to those required under professional 
studies, including reading and language acquisition.  

1. Foundations – Characteristics, Legal and Medical Aspects 

a. Knowledge of the foundation for educating students with disabilities, 
including:  

(1)   Historical perspectives, models, theories, philosophies, and trends 
that provide the basis for special education practice;  

(2) Characteristics of children and youth with disabilities relative to age, 
varying levels of severity, and developmental differences manifested in 
cognitive, linguistic, physical, psychomotor, social, or emotional 
functioning;  

(3) Normal patterns of development (i.e., physical, psychomotor, 
cognitive, linguistic, social, emotional development and their relationship 
to the various disabilities);  

(4) Medical aspects of disabilities;  

(5) The dynamic influence of the family system and 
cultural/environmental milieu and related issues pertinent to the education 
of students with disabilities;  



 

 98

(6) Educational implications of the various disabilities; and  

(7) Understanding of ethical issues and the practice of accepted standards 
of professional behavior.  

b. An understanding and application of the legal aspects, regulatory 
requirements, and expectations associated with identification, education, and 
evaluation of students with disabilities, including:  

(1)  Legislative and judicial mandates related to education and special 
education (e.g., the Individuals with Disabilities Education Act, §504 of 
the Rehabilitation Act of 1973,the Americans with Disabilities Act, the No 
Child Left Behind Act of 2001, etc.);  

(2) Current regulations governing special education (e.g., individualized 
education program (IEP) development; disciplinary practices, policies, and 
procedures; and alternative placements/programs in schools); and  

(3) "Rights and responsibilities" of parents, students, teachers, and schools 
as they relate to individuals with disabilities and disability issues.  

2. Assessments and Management of Instruction and Behavior  

a. An understanding and application of the foundation of assessment and 
evaluation related to best special education practice, including:  

(1) Ethical issues and responsibilities in the assessment of individuals with 
disabilities;  

(2) Procedures for screening, prereferral, referral, and eligibility 
determinations;  

(3) Factors that may influence assessment findings such as cultural, 
behavioral, and learning diversity;  

(4) Administration, scoring, and interpretation of commonly used 
individual and group instruments, including norm-referenced, criterion-
referenced, and curriculum-based measures as well as task analysis, 
observation, portfolio, and environmental assessments; and  

(5) Synthesis and interpretation of assessment findings for eligibility, 
program planning, and program evaluation decisions.  

b. An understanding and application of service delivery, curriculum, and 
instruction of students with disabilities, including:  
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(1)  Classroom organization and curriculum development;  

(2) Scope and sequence of the general education curriculum;  

(3) Complex nature of language acquisition and reading ( reading 
competencies in Professional studies requirements):  Reading, special 
education – language acquisition and reading: Skills in this area shall be 
designed to impart a thorough understanding of the complex nature of 
language acquisition and reading to include:  phonemic awareness, an 
understanding of sound/symbol relationships, explicit phonics instruction, 
syllables, phonemes, morphemes, decoding skills, word attack skills, and a 
knowledge of how phonics, syntax, and semantics interact. Additional 
skills shall include proficiency in a wide variety of comprehension 
strategies, as well as the ability to foster appreciation of a variety of 
literature and independent reading; 

(4) Complex nature of numeracy acquisition and the sequential nature of 
mathematics; 

(5) Alternative ways to teach content material including curriculum 
adaptation and curriculum modifications;  

(6) Procedures to develop, provide, and evaluate instruction consistent 
with students' individual needs;  

(7) Strategies to promote successful integration of students with 
disabilities with their nondisabled peers;  

(8) Use of technology to promote student learning; and  

(9) Structure and organization of general education classrooms and other 
instructional settings representing the continuum of special education 
services (to include field experiences).  

c. An understanding and application of classroom management techniques and 
individual interventions, including techniques which:  

(1)  Promote emotional well-being and teach and maintain behavioral 
conduct and skills consistent with norms, standards, and rules of the 
educational environment;  

(2) Address diverse approaches based upon behavioral, cognitive, 
affective, social and ecological theory and practice;  

(3) Provide positive behavioral supports; and  
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(4) Are based on functional assessment of behavior.  

d. The ability to prepare students and work with families to promote successful 
student transitions throughout the educational experience to include post-
secondary training, employment, and independent living which addresses an 
understanding of long-term planning, career development, life skills, 
community experiences and resources, self-advocacy and self-determination, 
guardianship, and legal considerations.  

3. Collaboration 

a. Skills in consultation, case management, and collaboration, including:  

(1) Coordination of service delivery with related service providers, general 
educators, and other professions in collaborative work environments to 
include:  

(a) Understanding the Standards of Learning (SOL), the structure 
of the curriculum, and accountability systems across K-12; 

(b) Understanding and assessing the organization and environment 
of general education classrooms across the K-12 setting; 

(c) Implementation of collaborative models, including 
collaborative consultation, co-teaching, and student intervention 
teams;  

(d) Procedures to collaboratively develop, provide, and evaluate 
instructional and behavioral plans consistent with students' 
individual needs;  

(e) Understanding the roles and responsibilities of each member of 
the collaborative team; 

(f) Application  of effective communication strategies with a 
variety of stakeholders in the collaborative environment; 

b. Training, managing, and monitoring paraprofessionals; 

c. Involvement of families in the education of their children with disabilities 

d. Understanding the standards of professionalism 

e. Cooperating with community agencies and other resource providers; 

f. Models and strategies for promoting students’ self-advocacy skills;   
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B. The program in special education general curriculum K-12 shall ensure through course 
work and field experiences in a variety of settings that the candidate seeking endorsement 
in special education general curriculum has the special education core competencies and 
the specific competency requirements specified in this section. 

 
1. Characteristics 

 
a. Demonstrate knowledge of definitions, characteristics, and learning and 
behavioral support needs of students with disabilities who are accessing the 
general education curriculum at the elementary, middle, and high school levels, 
including but not limited to, students with:  

 
(1) Learning disabilities;  

 
(2) Emotional disturbance;  

 
(3) Mental retardation;  

 
(4) Developmental delay; 

 
(5) Autism; 

 
(6) Other health impaired;  

 
(7) Traumatic brain injury;  

 
(8) Multiple disabilities. 

 
b. Knowledge of characteristics shall include: 

 
(1) Age-span/developmental issues; 

 
(2) Levels of severity; 

 
(3) Cognitive functioning; 

 
(4) Language development; 

 
(5) Emotional and behavioral adjustment; 

 
(6) Social development;  
 
(7) Medical aspects; 

 
(8) Cultural/ethnic and socioeconomic factors. 
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2. Individualized Education Program Implementation  

 
a. Apply knowledge of assessment and evaluation throughout the K-12 grade 
levels to: 

 
(1) Construct, use, and interpret a variety of standardized and 
nonstandardized data collection techniques, such as task analysis, 
observation, portfolio assessment and other curriculum-based measures; 

 
(2) Make decisions about student progress, instruction, program, 
accommodations, placement, and teaching methodology for students with 
disabilities who are accessing the general education curriculum and the 
standards of learning. 
 
(3) Demonstrate the use of assessment, evaluation, and other information 
to develop and implement individual educational planning and group 
instruction with students with disabilities who are accessing the general 
education curriculum across the K-12 grade levels, including: 

 
(a) identify and apply differentiated instructional methodologies 
including systematic instruction, multisensory approaches, learning 
cognitive strategies, study skills, diverse learning styles, and 
technology use; 

 
(b) teach skills and remediate deficits in academic areas at the 
elementary, middle, and secondary levels; 

 
(c) provide explicit instruction of reading and math at appropriate 
developmental/grade level in a systematic and cumulative manner 
to students with disabilities who are accessing the general 
education curriculum; 

 
(d) knowledge and understanding of the scope and sequence of the 
standards of learning at the elementary, middle, and secondary 
levels; 

 
(e) promote the potential and capacity of individual students to 
meet high academic, behavioral, and social expectations; 

 
(f) design alternative ways to teach content material including 
modifying curriculum in both directive and nondirective 
methodologies; 

 
(g) use assistive and instructional technology in order to access the 
general education curriculum;    



 

 103

 
(h) implement and evaluate group management techniques and 
individual interventions that teach and maintain emotional, 
behavioral and social skills; 

 
(i) implement and monitor IEP specified accommodations within 
the general education classroom. 

 
3. Transitioning 

 
a. Demonstrate the ability to prepare students and work with families to provide 
successful student transitions throughout the educational experience to include 
postsecondary training, employment, and independent living which addresses an 
understanding of long-term planning, career development, life skills, 
community experiences and resources, self-advocacy, and self-determination, 
guardianship and legal considerations. 

 
(1)  Skills in consultation, case management, and collaboration for 
students with varying degrees of disability severity.  

 
(a) Coordinate service delivery with general educators, related 
service providers, and other providers; 

 
(b) Awareness of community resources agencies and strategies to 
interface with community agencies when developing and planning 
IEPs; 

 
(c)  Knowledge of related services and accommodations that 
pertain to postsecondary transitions that increase student access to 
postsecondary education and community resources;  

 
(d)  Ability to coordinate and facilitate meetings involving parents, 
students, outside agencies, and administrators. 

 
(2) Understand the difference between entitlement and eligibility for 
agency services as students move to the adult world including a basic 
understanding of Social Security Income benefits planning, work 
incentive, Medicaid, and community independent living. 

 
(3) Recognize uses of technology and seek out technology at 
postsecondary settings that shall aid the student in their education, work, 
and independent living. 
 
(4) Recognize and plan for individual student potential and their capacity 
to meet high academic, behavioral, and social expectations and the impact 
of academic and social success on personal development: 
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(a) Knowledge of person-centered planning strategies to promote 
student involvement in planning;  

 
(b) Knowledge of generic skills that lead to success in school, 
work and community, including time management, preparedness, 
social interactions, and communication skills. 

 
(5) Understand social skill development and the unique social skills 
deficits and challenges associated with disabilities: 

 
(a) Assesses social skill strengths and needs;  
      
(b) Plans and uses specialized social skills strategies. 

 
(6) Knowledge of use and implementation of vocational assessments to 
encourage and support students’ self-advocacy and self-determination 
skills. 

 
(a) Knowledge of legal issues surrounding age of majority and 
guardianship.  

 
C. Completion of supervised classroom experiences with students with disabilities and 
the general curriculum K-12. 

 
8 VAC 20-542-480 Special Education - speech -language pathology assistants  
prek-12. 
 
A. The program in speech-language pathology assistance shall ensure, through 
coursework and field experience in a variety of settings, that the candidate seeking an 
endorsement in speech-language pathology assistance shall, under the direction and 
supervision of a speech-language pathologist, provide speech-language pathology 
support. 
 
The candidate shall demonstrate the following competencies: 

 
1. Knowledge and understanding of normal processes of communication, oral and 
written, as defined in the Virginia Standards of Learning and how these are 
interrelated in forming a sound foundation for the understanding of speech and 
language acquisition. 
 
2. Knowledge of the foundation for educating students with disabilities including: 

 
a. Historical perspectives, models, theories, philosophies, and trends that 
provide the basis for special education practice; 
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b. Characteristics of children and youth with disabilities relative to age, varying 
levels of severity, and developmental differences manifested in cognitive, 
linguistic, physical, psychomotor, social, or emotional functioning; 

 
c. Normal patterns of development (i.e., physical, psychomotor, cognitive, 
linguistic, social, emotional development and their relationship to the various 
disabilities); 

 
d. Medical aspects of disabilities; 

 
e. The dynamic influence of the family system and cultural/environmental 
milieu and related issues pertinent to the education of students with disabilities; 

 
f. Educational implications of the various disabilities; and 
Understanding of ethical issues and the practice of accepted standards of 
professional behavior. 

 
3. An understanding and application of the legal aspects and regulatory 
requirements associated with identification, education, and evaluation of students 
with disabilities including: 

 
a. Legislative and judicial mandates related to education and special education 
(e.g., the Individuals with Disabilities Education Improvement Act (IDEIA), 
Section 504 of the Rehabilitation Act 1973, and the Americans with Disabilities 
Act); 
 
b. Current regulations governing special education [e.g. individualized 
education program (IEP) development, disciplinary practices, policies, and 
procedures and alternative placements/programs in schools]; and 

 
c. “Rights and responsibilities” of parents, students, teachers, and schools as 
they relate to individuals with disabilities and disability issues. 

 
4. An understanding and application of classroom management techniques and 
individual interventions, including techniques which: 

 
a. Promote emotional well-being and which teach and maintain behavioral 
conduct and skills consistent with norms, standards, and rules of the educational 
environment; 

 
b. Address diverse approaches based upon behavioral, cognitive, affective, 
social and ecological theory and practice; 

 
c. Provide positive behavioral supports; and 

 
d. Are based on functional assessment of behavior. 
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5. Understanding of the basic knowledge, skills, and processes of: 

 
a. Normal speech, language, communication, and hearing development;  

 
b. Language acquisition and reading to include:  phonemic awareness, 
understanding of sound symbol relationships, phonics, syntax, semantics and 
comprehension of oral and written language  

 
c. Communication across the life span. 
 

6. Understanding of the basic knowledge, skills, and processes of: 
 

a. Various types of speech, language, voice and hearing classifications, causes 
and manifestations; and  

 
b. Relationships among speech language, voice and hearing problems, 
especially multiple disabling conditions. 
 

7. An understanding and application of service delivery practices including: 
 

a. Professional issues and ethics for speech-language assistants 
 

b. Assisting the speech-language pathologist in service delivery 
 

c. Technical skills in speech and language disorders 
 

d. Basic techniques in the provision of speech and language support services 
 

8. An understanding and application of workplace behaviors including: 
 

a. Relating to clients/patients in a supportive and professional manner 
 

b. Following supervisor’s instructions 
 

c. Maintaining confidentiality 
 

d. Communicating in oral and written formats 
 

e. Following health and safety precautions 
 

9. A basic understanding and application of cultural factors in communication 
including: 

 
a. Language and culture 
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b. Nonverbal communication 
 

c. Sign language and other manually coded systems 
 

d. Bilingualism and multicultural issues 
 
B. Completion of a minimum of 500 clock hours in supervised education experiences for 
the job responsibilities and workplace behaviors of the speech-language pathology 
assistant. One-half of these hours shall include observation experiences to include direct, 
on-site observation of by a nationally certified speech-language pathologist. One half of 
these hours shall include fieldwork experiences in a public school setting supervised by a 
nationally certified speech-language pathologist. 

 
C. Endorsement Requirements. The candidate shall have completed a baccalaureate 
degree in speech-language pathology or communication disorders from an accredited 
institution. 
 
 
8 VAC 20-542-490. Special education visual impairments prek-12.  

The program in special education visual impairments prek-12 is designed to ensure 
through course work and field experiences in a variety of settings that the candidate has 
demonstrated the following competencies:  

1. Understanding of the characteristics of individuals with disabilities, including:  

a. Characteristics of children and youth with disabilities: developmental and 
cognitive;  

b. Language development and the effects of disabling conditions and cultural 
diversity on language development; and  

c. Characteristics of individuals with visual impairments, including impact of 
visual impairment on infants' and children's growth and development, child and 
adolescent emotional and social development, and family interaction patterns.  

2. Understanding of the foundation of the legal aspects associated with students 
with disabilities and students with visual impairments, including:  

a. Legislative and judicial mandates related to education and special education;  

b. The Individuals with Disabilities Education Act (IDEA), §504 of the 
Rehabilitation Act of 1973, and the Americans with Disabilities Act;  

c. Legal decisions related to persons with disabilities;  
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d. Current regulations and procedures governing special education, including 
individualized education program (IEP) development, individualized family 
service plan (IFSP), and transition services; and  

e. Disciplinary practices, policies and procedures and alternative 
placements/programs in schools.  

3. Understanding of the foundation of assessment and evaluation with an emphasis 
on individuals with visual impairments, including:  

a. Administering, scoring, and interpreting assessments, including norm-
referenced, criterion-referenced, and curriculum-based individual and group 
assessments;  

b. Interpreting assessments for eligibility, placement, and program uses;  

c. Techniques to collect, record and analyze information;  

d. Diagnostic instruction using assessment data;  

e. Techniques for recognizing capacity and diversity and its influence on student 
assessment and evaluation;  

f. Using data from student program evaluation; and  

g. Low vision practices and procedures, which include assessment and 
instructional programming for functional vision.  

4. Understanding of service delivery, classroom management, and instruction, 
including:  

a. The application of current research;  

b. Classroom organization and curriculum development;  

c. Curriculum adaptations and accommodations;  

d. The development of language/literacy skills;  

e. The use of technology;  

f. Classroom management, including behavior support systems and individual 
planning;  

g. Methods and procedures for teaching students with visual impairments;  
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h. Instructional programming and modifications of curriculum to facilitate 
integration of students with disabilities programs and services with peers 
without disabilities;  

i. Individual and group behavior management techniques;  

j. Career and vocational aspects of individuals with disabilities, including 
persons with visual impairments, in society, including knowledge of careers, 
vocational opportunities, and transition from school to work; and  

k. Social and recreational skills and resources for individuals with visual 
impairments, including methods and materials for assessing and teaching 
activities of daily living.  

5. Understanding of consultation, case management, and collaboration including:  

a. Coordinating service delivery with other professionals in collaborative work 
environments;  

b. Training, managing, and monitoring paraprofessionals;  

c. Involving families in the education of their children with disabilities; and  

d. Interfacing with community agencies and resources.  

6. Understanding of the foundations of Braille reading and writing, including:  

a. Teaching reading and writing of grade 2 Braille on both a Braille writer and a 
"slate and stylus"; and  

b. Knowledge of other codes, including Nemeth, music code, and computer 
Braille.  

7. Understanding of anatomy, physiology, and diseases of the eye and the 
educational implications.  

8. Understanding of the standards of professionalism.  

9. Completion of supervised classroom experiences at the elementary and secondary 
levels with students who have visual impairments.  

8 VAC 20-542-500. Speech communication (add-on endorsement).  

The program in speech communication shall ensure that the candidate has demonstrated 
the following competencies:  
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1. Understanding and knowledge of oral communication, including language 
acquisition involving the processes of expressive and receptive language and voice 
production involving the aesthetics of speech;  

2. Understanding and knowledge of common speech production patterns, including 
articulation, pronunciation, and dialectical variances as these relate to standard 
English patterns;  

3. Understanding of and proficiency in effective communication, including 
interpersonal communication, the art of persuasion, oral interpretation, group 
discussion, mass communication, public speaking, and debate; and the ability to 
critique such communication interactions;  

4. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

8 VAC 20-542-510. Theater arts prek-12.  

The program in theater arts prek-12 shall ensure that the candidate has demonstrated the 
following competencies:  

1. Understanding of the knowledge, skills, and processes of the theater arts 
discipline as defined in the Virginia Standards of Learning and how these provide a 
necessary foundation integral to teaching theater arts.  

2. Understanding of the knowledge, skills and processes for teaching theater arts to 
the developmental levels of students in prek-12, including the following:  

a. Experience in planning, developing, administering, and evaluating a program 
of theater arts education;  

b. Knowledge and understanding for teaching theatre arts, including:  
performance and production, cultural context and theatre history, judgment and 
criticism, and aesthetics; 

c. Directing;  

d. Technical theater, including lighting, set design, stage craft, costuming, 
makeup, and safety;  

e. Performance, including acting and acting styles;  

f. Dramatic literature;  

g. The relationship of theater and culture and the influence of theater on past 
and present cultures, including the history of theater;  
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h. Knowledge and understanding of artistic copyright laws; 

i. Knowledge and understanding of safety, including performance and studio;  

h. Assessment strategies to foster, support, and enhance student theatre arts 
learning; and 

k. Related areas of theater arts, such as art, dance arts, and music, and the visual 
arts. 

l. Observation and student teaching experiences at the elementary, middle and 
secondary levels. 

3. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing.  

8 VAC 20-542-520. Visual arts prek-12.  

The program in visual arts prek-12 shall ensure that the candidate has demonstrated the 
following competencies:  

1. Understanding of the knowledge, skills, and processes of the visual arts discipline 
as defined in the Virginia Standards of Learning, and how they provide a necessary 
foundation for teaching the visual arts;  

2. Understanding of the knowledge, skills, and processes for teaching art 
appropriate to the developmental levels of students in prek-12 including the 
following areas:  

a. Knowledge and experience in planning, developing, administering, and 
evaluating a program of visual arts education;  

b. Two-dimensional media and concepts: basic and complex techniques and 
concepts in two-dimensional design, drawing, painting, printmaking, computer 
graphics and other electronic imagery;  

c. Three-dimensional media and concepts: basic and complex techniques and 
concepts in three-dimensional design, sculpture, ceramics, fiber arts, and crafts;  

d. Knowledge and understanding for teaching the visual arts, including:  visual 
communication and production, cultural context and art history, judgment and 
criticism, and aesthetics; 

e. The relationship of visual arts and culture and the influence of visual arts on 
past and present cultures;  
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f. Related areas of visual arts, such as architecture, dance arts, music, theater 
arts, photography, and other expressive arts;  

g. Knowledge and understanding of technological and artistic copyright laws;  

h. Knowledge and understanding of safety, including use of toxic art material in 
various aspects of studio and classroom work; 

 
i. Assessment strategies to foster, support, and enhance student visual arts 
learning; and 

j. Observation and student teaching experiences at the elementary, middle and 
secondary levels.  

3. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

Administration and Supervision and Personnel Support 

8 VAC 20-542-530. Administration and supervision prek-12.  

Approved program route to Level I administration and supervision prek-12 endorsement. 
To become eligible for a Level I endorsement license under this option, the candidate 
shall:  

1. Hold a master’s degree from a regionally accredited college or university; 
 

2. Complete an approved program in administration and supervision from a 
regionally accredited college or university, or through an entity receiving 
accreditation through a process approved by the Board of Education, including;  

 
a. Knowledge understanding, and application of planning, assessment, and 
instructional leadership that builds collective professional capacity, including; 

 
(1) Principles of student motivation, growth, and development as a 
foundation for age- and grade-appropriate curriculum, instruction, and 
assessment; 
 
(2) Collaborative leadership in gathering and analyzing data to identify 
needs to develop and implement a school improvement plan that results in 
increased student learning; 
 
(3) Planning, implementation, and refinement of standards-based 
curriculum aligned with instruction and assessment; 
 
(4) Collaborative planning and implementation of a variety of assessment 



 

 113

techniques, including examination of student work, that yield individual, 
class, grade level, and school level data as a foundation for identifying 
existing competencies and targeting areas in need of further attention; 
 
(5) Incorporation of differentiated and effective instruction that responds 
to individual learner needs including appropriate response to cultural, 
ethnic, and linguistic diversity; 
 
(6) Integration of technology in curriculum and instruction to enhance 
learner understanding; 
 
(7) Identification, analysis, and resolution of problems using effective 
problem-solving techniques; 

 
(8) Communication of a clear vision of excellence, linked to mission and 
core beliefs that promotes continuous improvement consistent with the 
goals of the school division. 

 
b. Knowledge understanding, and application of systems and organizations, 
including; 

 
(1) Systems theory and the change process of systems, organizations and 
individuals, using appropriate and effective adult learning models; 

 
(2) Aligning organizational practice, division mission, and core beliefs for 
developing and implementing strategic plans; 

 
(3) Information sources and processing, including data collection and data 
analysis strategies; 

 
(4) Using data as a part of ongoing program evaluation to inform and lead 
change; 

 
(5) Developing a change management strategy for improved student 
outcomes; 

 
(6) Developing empowerment strategies to create personalized learning 
environments for diverse schools; 

 
(7) Effective communication skills including consensus building, 
negotiation, and mediation skills. 

 
c. Knowledge understanding and application of management and leadership 
skills that achieve effective and efficient organizational operations, including; 
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(1) Alignment of curriculum and instruction and assessment of the 
educational program to achieve high academic success at the school and 
division/district level; 

 
(2) Principles and issues of supervising and leading others to ensure a 
working and learning climate that is safe, secure, and respectful of a 
diverse school community; 

 
(3) Management decisions that ensure successful teaching and learning 
including, human resources management and development, theories of 
motivation, change in school culture, innovation and creativity, conflict 
resolution, adult learning and professional development models; 

 
(4) Principles and issues related to fiscal operations of school 
management; 

 
(5) Principles and issues related to school facilities and use of space and 
time; 

 
(6) Legal issues impacting school operations and management; 
  
(7) Technologies that support management functions; 
 
(8) Application of data-driven decision making to initiate and continue 
improvement in school and classroom practices and student achievement. 

         
d. Knowledge understanding and application of the conditions and dynamics 
impacting a diverse school community, including; 

 
(1) Emerging issues and trends within school/community relations; 
 
(2) Working collaboratively with staff, families, and community members 
to secure resources and to support the success of a diverse population; 
 
(3) Developing appropriate public relations and public engagement 
strategies and processes; 
 
(4) Principles of effective two-way communication, including consensus 
building and negotiation skills; 
 
(5) Integration of technology to support communication efforts. 

 
e. Knowledge understanding and application of the purpose of education and the 
role of professionalism in advancing educational goals, including; 
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(1) Historically and philosophically grounded philosophy of education that 
reflects commitment to principles of honesty, fairness, caring, and equity 
in day-to-day professional behavior; 
 
(2) Integration of high quality, content rich, job-embedded professional 
learning that respects the contribution of all faculty and staff members in 
building a diverse professional learning community; 

 
(3) Reflective understanding of theories of leadership and their application 
to decision-making in the school setting; 

 
(4) Intentional and purposeful effort to model professional, moral, and 
ethical standards as well as personal integrity in all interactions; 

 
(5) Intentional and purposeful effort to model continuous professional 
learning and to work collegially and collaboratively with all members of 
the school community to support the school’s goals and enhance its 
collective capacity. 

 
f. Knowledge understanding and application of basic leadership theories and 
influences that impact schools including; 

 
(1) Concepts of leadership including systems theory, change theory, 
learning organizations and current leadership theory; 

 
(2) Historical leadership theories including organizational   theory, 
motivational theory, political and social systems theory to practical 
situations;  

 
(3) Identify and respond to internal and external forces and   influences on 
a school; 

 
(4) Identify and apply the processes of educational policy   development at 
the state, local, and school level; and  

 
(5) Identify and demonstrate ways to influence educational policy 
development at the state, local, and school level. 

 
g. Embedded learning strategies for improved student learning totaling at least 
120 clock hours including; 
 

(1) Experiential activities that complement, implement, and   parallel the 
university curriculum;  
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(2)  Activities that emphasize student work with practical application that 
shall take place in the internship, the practicum field experience, as well as 
throughout the university program. 

 
3. Complete 440 clock hours, with a minimum of 320 clock hours of a deliberately 
structured and supervised internship that provides exposure to multiple sites 
(elementary, middle, high, central office, agency) with diverse student populations. 
These experiences shall be an integral component of a Virginia Board of Education 
approved preparation program. The internship shall be focused on learning for all 
students and shall occur in a public school or accredit nonpublic school; and  

4. Satisfy the requirements for the school leaders licensure assessment prescribed 
by the Board of Education (Individuals seeking an initial administration and 
supervision endorsement who are interested in serving as central office instructional 
personnel are not required to take and pass the school leaders assessment prescribed 
by the Board of Education.) 

8 VAC 20-542-540. Mathematics specialist for elementary and middle education. 
 
A. A mathematics specialist is a teacher in the elementary or middle grades who has 
interest and special preparation in mathematics content, scientifically based research in 
the teaching and learning of mathematics, diagnostic and assessment methods, and 
leadership skills. The school-based mathematics specialist shall serve as a resource in 
professional development, instructing children who have learning difficulties in 
mathematics, curriculum development and implementation, mentoring new teachers, and 
parent and community education.  
 
B. The mathematics specialist program shall ensure that the candidate has completed at 
least three years of successful classroom teaching experience in which the teaching of 
mathematics was an important responsibility and demonstrated the following 
competencies: 
 

1. Understanding of the knowledge, skills, and processes of the Virginia 
Mathematics Standards of Learning and how curriculum may be organized to teach 
these standards to diverse learners; 

 
2. Understanding of a core knowledge base of concepts and procedures within the 
discipline of mathematics, including the following strands: number systems and 
number theory; geometry and measurement; statistics and probability; and functions 
and algebra; 

 
3. Understanding of the sequential nature of mathematics and the mathematical 
structures inherent in the content strands; 
 
4. Understanding of the connections among mathematical concepts and procedures 
and their practical applications; 
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5. Understanding of and the ability to use the five processes — becoming 
mathematical problem solvers, reasoning mathematically, communicating 
mathematically, making mathematical connections, and using mathematical 
representations — at different levels of complexity; 

 
6. Understanding of the history of mathematics, including the contributions of 
different individuals and cultures toward the development of mathematics and the 
role of mathematics in culture and society; 

 
7. Understanding of major current curriculum studies and trends in mathematics; 

 
8. Understanding of the role of technology and the ability to use graphing utilities 
and computers in the teaching and learning of mathematics; 

 
9. Understanding of and the ability to select, adapt, evaluate and use instructional 
materials and resources, including professional journals and technology; 

 
10. Understanding of and the ability to use strategies for managing, assessing, and 
monitoring student learning, including diagnosing student errors; 

 
11. Understanding of and the ability to use strategies to teach mathematics to 
diverse learners; 

 
12. Understanding of leadership skills needed to improve mathematics programs at 
the school and division levels, including the needs of high and low-achieving 
students and of strategies to challenge them at appropriate levels; child psychology, 
including personality and learning behaviors; educational measurement and 
evaluation; and effective professional development approaches; and 

 
13. Understanding of and proficiency in grammar, usage, and mechanics and their 
integration in writing. 

8 VAC 20-542-550. Reading specialist. 

The reading specialist program shall ensure that the candidate has demonstrated the 
following competencies:  

1. Assessment and diagnostic teaching. The candidate shall:  

a. Demonstrate expertise in the use of formal and informal screening, diagnostic 
and progress monitoring assessment for language proficiency, concepts of print, 
phoneme awareness, letter recognition,  decoding, fluency, vocabulary, reading 
levels, comprehension; and  
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b. Demonstrate expertise in the ability to use diagnostic data to tailor instruction 
for acceleration, intervention, remediation, and flexible skill-level groupings. 

2. Oral communication. The candidate shall:  

a. Demonstrate expertise in the knowledge, skills, and processes necessary for 
teaching oral language (speaking and listening);  

b. Demonstrate expertise in developing students' phonological awareness skills;  

c. Demonstrate effective strategies for facilitating the learning of standard 
English by speakers of other languages and dialects;  

d. Demonstrate an understanding of the unique needs of students with     
language differences and delays; and  

e. Demonstrate the ability to promote creative thinking and expression, as 
through storytelling, drama, choral/oral reading, etc.  

3. Reading/literature. The candidate shall:  

a. Demonstrate expertise in explicit phonics instruction, including an 
understanding of sound/symbol relationships, syllables, phonemes, morphemes, 
decoding skills, and word attack skills;    

b. Demonstrate expertise in the morphology of English including inflections, 
prefixes, suffixes, roots, and word relationships; 

c. Demonstrate expertise in strategies to increase vocabulary;  

d. Demonstrate expertise in the structure of the English language, including and 
understanding of syntax, semantics, and vocabulary development; 

e. Demonstrate expertise in reading comprehension strategies, including a 
repertoire of questioning strategies, understanding the dimensions of word 
meanings, teaching predicting, summarizing, clarifying, and associating the 
unknown with what is known.  

f. Demonstrate expertise in the ability to teach strategies in literal, interpretive, 
critical, and evaluative comprehension.  

g. Demonstrate the ability to develop comprehension skills in all content    
areas;  

h. Demonstrate the ability to foster appreciation of a variety of literature; and  
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i. Understand the importance of promoting independent reading and reading 
reflectively by selecting quality literature, including fiction and nonfiction, at 
appropriate reading levels.  

4. Writing. The candidate shall:  

a. Demonstrate expertise in the knowledge, skills, and processes necessary for 
teaching writing, including the domains of composing, written expression, and 
usage and mechanics and the writing process of planning, drafting, revising, 
editing, and sharing.  

b. Demonstrate expertise in systematic spelling instruction, including awareness 
of the purpose and limitations of "invented spelling," orthographic patterns, and 
strategies for promoting generalization of spelling study to writing; and   

c. Demonstrate expertise to teach the writing process: plan draft, revise, edit, 
and share in the narrative, descriptive, and explanative modes. 

5. Technology. The candidate shall demonstrate expertise in their use of technology 
for both process and product as they work to guide students with reading, writing, 
and research. 

6. Leadership and specialization. The candidate shall:  

a. Demonstrate an understanding of child psychology, including personality and 
learning behaviors;  

b. Demonstrate an understanding of the needs of high achieving students and of 
strategies to challenge them at appropriate levels;  

c. Demonstrate an understanding of the significance of cultural contexts upon 
language;  

d. Demonstrate an understanding of varying degrees of learning disabilities;  

e. Demonstrate expertise with educational measurement and evaluation 
including validity, reliability, and normative comparisons in test design and 
selections;  

f. Demonstrate expertise to interpret grade equivalents, percentile ranks, normal 
curve equivalents, and standards scores. 

g. Demonstrate the ability to instruct and advise teachers in the skills necessary 
to differentiate reading instruction for both low and high achieving readers;  
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h. Demonstrate the ability to organize and supervise the reading program within 
the classroom, school, or division;  

i. Demonstrate effective communication skills in working with a variety of 
groups, including parents, teachers, administrators, community leaders, etc.; and  

j. Demonstrate knowledge of current research and exemplary practices in 
English/reading.  

8 VAC 20-542-560. School Counselor prek-12.  

The school counselor prek-12 program shall ensure that the candidate has demonstrated 
the following competencies:  

1. The ability to support students by cooperatively working with parents/guardians 
and teachers.  

2. Understanding of the principles and theories of human growth and development 
throughout the lifespan and their implications for school guidance and counseling.  

3. Understanding of the social and cultural foundations of education and their 
implications for school guidance and counseling programs.  

4. Understanding of lifespan career development.  

5. Understanding of the skills and processes for counseling students to include:  

a. Individual and group counseling for academic development;  

b. Individual and group counseling for career development; and  

c. Individual and group counseling for personal/social development.  

6. Understanding of the knowledge, skills, and processes for providing 
developmental group guidance, including:  

a. Academic development;  

b. Career development; and  

c. Personal/social development.  

7. Understanding of the skills and processes related to the school counseling 
program at the elementary, middle, and secondary levels, including:  

a. Characteristics of learners at the elementary, middle, and secondary levels;  
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b. Program planning;  

c. Coordination;  

d. Consultation; and  

e. Staffing patterns.  

8. Understanding of the knowledge, skills, and processes of student appraisal and 
assessment relative to school guidance and counseling programs, including:  

a. Individual assessment; and  

b. Group assessment.  

9. Understanding of the counseling professional, including:  

a. Legal considerations;  

b. Ethical considerations; and  

c. Professional issues and standards.  

10. Understanding of the skills and processes of research and evaluation aimed at 
improving school guidance and counseling programs.  

8 VAC 20-542-570. School psychology.  

The school psychology program shall ensure that the candidate has demonstrated the 
following competencies:  

1. Knowledge, skills, and processes for assessing students' cognitive abilities, 
academic performance, interpersonal emotional/social functioning, and sensory-
motor functioning.  

2. Understanding of the knowledge, skills, and processes for direct and indirect 
intervention, including:  

a. Counseling on an individual, group, or family basis;  

b. Consulting with administrators, teachers, parents, and other professionals 
about student problems and appropriate change strategies; and  

c. Designing and implementing behavior change programs.  
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3. Psychological foundations of human functioning (biological bases of behavior; 
cultural diversity; infant, child, and adolescent development; personality theory; 
human learning; and social bases of behavior) to ensure student academic 
achievement and student growth and development.  

4. Educational foundations of schooling (education of exceptional learners, 
instructional and remedial techniques, and organization and operations of schools) 
to ensure effective collaboration with other school professionals.  

5. Statistics and research design.  

6. School psychology profession, including:  

a. History and foundations of school psychology;  

b. Legal and ethical issues;  

c. Professional issues and standards; and  

d. Role and function of the school psychologist.  

8 VAC 20-542-580. School social worker.  

The school social worker program shall ensure that the candidate has demonstrated the 
following competencies:  

1. Understanding of the knowledge, skills, and processes for direct and indirect 
intervention, including:  

a. Counseling on an individual, group, or family basis;  

b. Consulting with administrators, teachers, parents, and other professionals 
about student problems and appropriate change strategies; and  

c. Networking with school programs and community agencies to provide 
essential services for families and children.  

2. Understanding of child development, psychopathology, social and environmental 
conditioning, cultural diversity and family systems.  

3. Understanding of the knowledge, skills, and processes for effective casework 
practice.  

4. Understanding of the organization and operations of school systems.  
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5. Understanding of the knowledge, skills, and processes involved with assessing 
and programming for exceptional students.  

6. Understanding of the school social work profession, including:  

a. History and foundations of school psychology;  

b. Legal and ethical issues;  

c. Professional issues and standards; and  

d. The role and function of the school social worker.  

8 VAC 20-542-590. Special education speech-language disorders prek-12.  

A. The program in special education speech-language disorders prek-12 shall ensure that 
the candidate has demonstrated the following competencies:  

1. Understanding of the knowledge, skills, and processes of communication, oral 
and written, as defined in the Virginia Standards of Learning and how these are 
interrelated in forming a sound foundation for the understanding of speech and 
language acquisition.  

2. Understanding of the knowledge, skills and processes of:  

a. Normal development and the use of speech, voice, hearing, and language; and  

b.Basic sciences (biology and physics) and the basic communication sciences 
(acoustics, physiological processes of speech, hearing and linguistics), and  

c. Language acquisition and reading to include: phonemic awareness 
understanding of sound symbol relationships, phonics, syntax, semantics and 
comprehension of oral and written language. 

3. Understanding of current principles, procedures, techniques, and instruments in:  

a. The evaluation of speech, language, voice and hearing;  

b. Psycho-educational assessments; and  

c. Research design.  

4. Understanding of the knowledge, skills, and processes of:  

a. Various types of disorders of speech, language, voice and hearing 
classifications, causes, and manifestations; and  
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b. Relationships among speech, language, voice and hearing problems, 
especially multiple disabling conditions.  

5. Understanding of the knowledge, skills, and processes for the use of 

a.  Augmentation in the habilitation, prevention and rehabilitation of  disorders 
of articulation. 

b.  The selection and use of evidenced based practices in the language, fluency, 
voice, resonance, and hearing.  

6. Understanding of the knowledge, skills, and processes of the evaluation and 
treatment of disorders of the oral and pharyngeal mechanisms as they relate to 
communication, including but not limited to dysphasia.  

7. A level of knowledge and skill in the use of: 

a. Augmentative and alternative communication devices, 

b. Modes of communication and 

c. Strategies and techniques that promote or facilitate communication 

8. Understanding of the knowledge, skills, and processes of service delivery and 
instruction, including:  

a. Organization and administration of public school programs to provide 
services for persons with speech-language disorders; and  

b. Services available from related fields for those with communication 
disorders.  

9. Understanding of the knowledge, skills, and processes for educating special 
populations, including:  

a. Historical perspective;  

b. Characteristics of learners: developmental and cognitive;  

c. Medical aspects;  

d. Linguistic/multicultural aspects;  

e. Family aspects; and  

f. Program evaluation.  
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10. Understanding of the knowledge, skills, and processes involved in the legal 
aspects associated with students with disabilities, including:  

a. Legislative and judicial mandates related to special education;  

b. Legal decisions related to persons with disabilities;  

c. Advocacy and self-determination;  

d. Guardianship;  

f. Behavior management; and  

g. Disciplinary practices, policies and procedures, and alternative 
placements/programs in schools.  

11. The ability to understand and manage behavior, including:  

a. Behavior support systems;  

b. Individual planning; and  

c. Research in current practice.  

12. Understanding of the current knowledge and scope of the profession and 
sensitivity to issues of diversity.  

 
B. Completion of 375 clock hours of direct client contact, of which 100 shall be in a 
supervised educational setting and a minimum of 200 clock hours shall be in speech-
language pathology. These clinical clock hours shall be distributed in each of the 
following areas: diagnosis, management of language disorders, management of voice 
disorders, management of articulation disorders, management of fluency disorders, and 
audio logy. 
 

8 VAC 20-542-600. Vocational evaluator. 

The vocational evaluator program shall ensure that the candidate has demonstrated the 
following competencies:  

1. Understanding of the foundations of vocational evaluation and career assessment, 
including philosophy and process of vocational evaluation/assessment, use of 
occupational and labor market information, and functional aspects of disability.  
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2. Understanding of the basic concepts and skills of planning for and delivering 
vocational evaluation and career assessment services, including the use of 
vocational interviewing, individualized service planning, report development and 
communication, and use of modifications and accommodations.  

3. Understanding of the content, processes, and skills necessary to administer and 
report findings of standardized testing, including knowledge of tests and 
measurements and selection and use of appropriate instruments.  

4. Understanding and knowledge of specific assessment techniques and skills and 
the processes for conducting vocational evaluation and career assessment, 
including:  

a. Job and training analysis;  

b. Work samples and systems;  

c. Situational and community-based assessment;  

d. Behavioral observation; and  

e. Learning and functional skills assessment.  



Topic:     Second Review of Additional Revisions to Proposed Regulations Governing the Licensure of  
     School Personnel (8 VAC20-22-10 et seq.) 
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  Professional Practice 
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____ Topic presented for information only (no board action required)  

    X   Board review required by 
  X    State or federal law or regulation 
____ Board of Education regulation 
         Other:                    

    X   Action requested at this meeting    ____ Action requested at future meeting:  __________ (date) 

Previous Review/Action: 

        No previous board review/action 

   X  Previous review/action 
date July 27, 2005 
action  Accepted for First Review the Proposed Revisions to the Regulations Governing the 

Licensure of School Personnel (8 VAC20-22-10 et seq.) and Granted Department of 
Education Personnel Authorization to Continue the Administrative Process Act (APA) 

 
 
Background Information:  
 
Section 22.1-298 of the Code of Virginia requires the Board of Education to promulgate licensure 
regulations.  The Code states: 
 

The Board of Education shall, by regulation, prescribe the requirements for licensure of 
teachers.  Regardless of the authority of any other agency of the Commonwealth to 
approve educational programs, only the Board of Education shall have the authority to 
license teachers to be regularly employed by school boards, including those teachers 
employed to provide nursing education. 

 
 
 
 
 

 

Board of Education Agenda Item 
 
Item:                      F.            Date:       June 28, 2006 
 



 
 
Summary of Major Elements: 
 
During the regulatory review required by the Office of the Secretary of Education, additional revisions 
were recommended.  It was determined that these additional revisions would be presented to the Board 
of Education prior to the public comment period and continuation of the requirements of the APA.  
Attached are the recommended additional revisions to the proposed Regulations Governing the 
Licensure of School Personnel.  New language is bracketed, and language to be removed has been 
stricken.  The attached chart provides the recommended additional revisions to the regulations and the 
proposed revised language. 
  
Superintendent's Recommendation: 
 
The Acting Superintendent of Public Instruction recommends that the Board of Education accept the 
additional revisions to the proposed Regulations Governing the Licensure of School Personnel for 
second review and authorize the Department of Education personnel to continue the Administrative 
Process Act (APA). 
 
Impact on Resources: N/A 
 
Timetable for Further Review/Action: 
 
The proposed regulations will be subject to the timelines established in the Administrative Process Act. 
 
 
 
 



CHART OUTLINING ADDITIONAL REVISIONS TO  
PROPOSED REGULATIONS GOVERNING THE LICENSURE OF  

SCHOOL PERSONNEL (8 VAC20-22-10 et seq.) 
 

Page 
Number 

Section of the 
Regulation 

Additional Revision 
Requested 

Proposed Revised Language 

2 8VAC20-22-10 Add a definition for 
“Experiential Learning” 

[“Experiential Learning” means a process of applying 
for an initial license through the alternate route as 
prescribed by the Board of Education and meeting the 
criteria specified in 8VAC20-22-90. E. to be eligible 
to request experiential learning credits in lieu of the 
coursework for the endorsement (teaching) content 
area.] 
 

6 8VAC20-22-50 
(Item A.1) 

Edit Upon meeting the testing requirements in the first year 
of the license, the license may be extended for two 
years.   Individuals must complete the requirements 
for the regular, five-year license within the validity 
period of the [provisional] license.   
 

7 8VAC20-22-50 
 

Add the “School Manager 
License” 

[5. School Manager License.  The school manager 
license is intended to provide for the differentiation of 
administrative responsibilities in a school setting.  A 
school manager is licensed to administer non-
instructional responsibilities in an educational setting. 
 (For example, a school manager is restricted from 
evaluating teachers, supervising instruction, 
developing and evaluating curriculum, and serving as 
a school’s student disciplinarian.) The license is 
available to a candidate who holds a baccalaureate 
degree from a regionally accredited college or 
university; has three years successful managerial 
experience; and is recommended for the license by a 
Virginia school division superintendent.] 
 

7-8 8VAC20-22-50 
 

Edit 5[6]. Pupil Personnel Services License.  

6[7]. Division Superintendent License. The Division 
Superintendent License is a five-year, renewable 
license available to an individual who has completed 
an earned master's degree from an accredited college 
or university and meets the requirements specified in 
8VAC20-22-610[600]. The individual's name must be 
listed on the Board of Education's list of eligible 
division superintendents.  
7[8]. International Educator License. 
 
8 [9]. Local Eligibility License. 
 

1 



Page 
Number 

Section of the 
Regulation 

Additional Revision 
Requested 

Proposed Revised Language 

13 8VAC20-22-90 
 

Edit C.   Alternate route in special education. The 
Provisional License [is] a nonrenewable teaching 
license issued to an individual employed as a special 
education teacher in a public school or a nonpublic 
special education school in Virginia who does not 
hold the appropriate special education endorsement.  

 
13 8VAC20-22-90 Edit (4) Have a planned program of study in the assigned 

endorsement area, make progress toward meeting the 
endorsement requirements each of the three years of 
the license, and have completed coursework in the 
core competencies of foundations for educating 
students with disabilities and an understanding and 
application of the legal aspects and regulatory 
requirements associated with identification, education, 
and evaluation of students with disabilities. A survey 
course integrating these competencies would satisfy 
this requirement.  The Provisional License through 
this alternate route shall not be issued without the 
completion of these prerequisites. 
 

13-14 8VAC20-22-90 
 

Add “Experiential 
Learning” criteria 
 
(Adopted by the Board of 
Education on October 26, 
2005) 

E.  Experiential Learning.  Individuals seeking 
initial licensure through an alternate route may 
substitute experiential learning in lieu of coursework 
in accordance with criteria and procedures established 
by the Board of Education. 
[Individuals applying for an initial license through the 
alternate route as prescribed by the Board of 
Education must meet the following criteria to be 
eligible to request experiential learning credits in lieu 
of the coursework for the endorsement (teaching) 
content area: 
 

1. Hold a baccalaureate degree from a 
regionally accredited college or 
university; 

 
2. Have at least five years of 

documented full-time work 
experience that may include 
specialized training related to the 
endorsement sought; and 

 
3. Have met the qualifying score on the 

content knowledge assessment 
prescribed by the Board of Education. 

 
 
The criteria do not apply to teachers of special 
education and elementary education (prek-3 and prek-
6); however, in administering the Licensure 

2 
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Regulations for School Personnel, modifications may 
be made in exceptional cases by the Superintendent of 
Public Instruction or designee.] 
 

14 8VAC20-22-100 Edit A.  An individual coming into Virginia from any 
state may qualify for a Virginia teaching license 
with comparable endorsement areas if the 
individual has completed a state-approved 
teacher preparation program through a 
regionally accredited four-year college or 
university, or if the individual holds a valid out-
of-state teaching license (not a temporary or 
emergency license) [full credential without 
deficiencies] which must be in force at the time 
the application for a Virginia license is made. 
An individual seeking licensure must establish a 
file in the Department of Education by 
submitting a complete application packet, which 
includes official student transcripts. Professional 
teacher's assessments prescribed by the Board of 
Education must be satisfied… 

 
   D.   Individuals who hold a valid out-of-state license 

(full credential with[out] no deficiencies) and 
who have completed a minimum of three years 
of full-time, successful teaching experience in a 
public or accredited nonpublic school 
(kindergarten through grade 12) in a state other 
than Virginia are exempted from the 
professional teacher’s assessment requirements. 

 

22 8VAC20-22-150 
 

Edit 2. The candidate for the elementary education preK-6 
endorsement must have a [bachelor’s] degree [or 
higher] from a [regionally] accredited college or 
university [majoring] in the liberal arts and sciences 
(or equivalent) and completed coursework which 
covers the elementary education preK-6 competencies 
and fulfill the following 57 semester-hour 
requirements:  
 

22 8VAC20-22-160 Edit 1.   The candidate must have graduated from an 
approved teacher preparation discipline-specific 
program in middle education 6-8 with at least one area 
of academic preparation from the areas of English, 
mathematics, science, and history and social sciences; 
[or]  
 
 

50 8 VAC20-22-540 
 

Clarify the supervised 
education experience 

2.   Completed a minimum of 500 clock hours in 
supervised education experiences for the job 
responsibilities and workplace behaviors of the 
speech-language pathology assistant.  [Two hundred 

3 
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and fifty clock hours (250) of the supervised 
education experiences must be] One-half of the hours 
must include observation experiences to include 
direct, on-site observation of an ASHA-certified 
speech-language pathologist.  [The remaining 250 
clock hours of the supervised education experiences 
must be] One half of these hours must include 
fieldwork experiences in a public school setting 
supervised by an ASHA-certified speech-language 
pathologist.  One full year of successful, full-time 
experience as a speech-language pathology assistant 
under the supervision of a [licensed] speech-language 
pathologist will be accepted in lieu of the [500 clock 
hours of] supervised [education] experience. 
 

51 8VAC20-22-550 
 

Edit 2. Completed a major in special education visual 
impairments or 27 semester hours in education of 
students with visual impairments, including at least 
one course in foundations/legal aspects of special 
education; characteristics of persons with visual 
impairments; psychoeducational assessment and 
assessment for visual impairment; language/literacy 
skill development; Braille reading and writing; 
behavior management; transition; consultation; 
anatomy, physiology, and diseases of the eye; and 
instructional programming and methods., consistent 
with the above competencies. 
 

53 8VAC20-22-590 Edit A.  Approved program route to Level I administration 
and supervision preK-12 endorsement. To become 
eligible for a Level I endorsement under this option, 
the candidate must [have]:  

 
1. Hold a [A] master’s degree from a regionally 

accredited college or university; 
2. Complete[d] three years of successful, full-

time experience as a classroom teacher in a 
public school or accredited nonpublic school; 

3. Complete[d] an approved program in 
administration and supervision from a 
regionally accredited college or university;  

4. Complete[d] a minimum of 320 clock hours 
of a deliberately structured and supervised 
internship that provides exposure to multiple 
sites (elementary, middle, high, central office, 
agency) with diverse student populations. 
These experiences shall be an integral 
component of a Virginia Board of Education 
approved preparation program. The internship 
must be focused on learning for all students 
and must occur in a public school or 
accredited nonpublic school; and  
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5. Satisfy[ied] the requirements for the school 
leaders licensure assessment prescribed by the 
Board of Education. (Individuals seeking an 
initial administration and supervision 
endorsement who are interested in serving as 
central office instructional personnel are not 
required to take and pass the school leaders 
assessment prescribed by the Board of 
Education.) 

 
B.  Alternate route to Level I administration and 
supervision preK-12 endorsement. In order to be 
eligible for Level I endorsement under this option, the 
candidate must [have]:  
 

1. Hold a [A] master’s degree from a regionally 
accredited college or university; 

2. Complete[d] graduate coursework addressing 
competencies in school law, evaluation of 
instruction, and other areas of study as 
required by an employing Virginia school 
superintendent; 

3. Satisfy[ied] the requirements for the school 
leaders licensure assessment specified by the 
Board of Education; and  

4. Been recommended by a superintendent in an 
employing Virginia school division. 

 
C. Out-of-state administration and supervision 
endorsement.  The candidate must[have]:  

 
1. Hold a [A] master’s degree from a regionally 

accredited college or university; and 
2. Hold a [A] current, valid out-of-state license 

(full credential with an endorsement in 
administration and supervision). 

 
59 8VAC20-22-640 Clarify School Manager 

(The School Manager 
would be more 
appropriately issued as a 
license type as it should 
not, by definition, be 
issued on another license 
type.) 

8VAC20-22-640. School manager license. 
 
A.  The school manager endorsement [license] is 
intended to provide for the differentiation of 
administrative responsibilities in a school setting.  A 
school manager is endorsed [licensed] to administer 
non-instructional responsibilities in an educational 
setting.  (For example, a school manager is restricted 
from evaluating teachers, supervising instruction, 
developing and evaluating curriculum, and serving as 
a school’s student disciplinarian.) 
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B.  To earn a school manager endorsement [license], 
the candidate must: 
 

1. Hold a baccalaureate degree from a regionally 
accredited college or university; 

2. Have three years successful managerial 
experience; and 

3. Be recommended for the endorsement 
[license] by a Virginia school division  

      superintendent. 
 

59 8VAC20-22-650 
 

Edit 1. Option I. The candidate must complete:  

     a. An approved program in school psychology;       
          [and] 
 

60 8VAC20-22-660 Edit 1. Option I. The candidate must have:  

      a. An earned master's of social work from an    
accredited college or university school of social 
work with a minimum of 60 graduate semester 
hours; [and] 

b. A minimum of six graduate semester hours 
in education; and  

c. Completed a supervised practicum or field 
experience of a minimum of 400 clock hours in 
a public or accredited nonpublic school 
discharging the duties of a school social 
worker.  

2. Option II. The candidate must have:  

a. An earned master's of social work from an 
accredited college or university school of 
social work with a minimum of 60 graduate 
semester hours; [and] 

b. A minimum of six graduate semester hours 
in education; and  

c.  One year of successful full-time supervised 
experience as a school social worker in a 
public or accredited nonpublic school. 

 
60 8VAC20-22-670 Edit 8VAC20-22-670. Special education: speech-language 

[pathologist] disorders preK-12. 
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Virginia Administrative Code 
CHAPTER 22  

LICENSURE REGULATIONS FOR SCHOOL PERSONNEL  

  

Part I  
Definitions  

8VAC20-22-10. Definitions.  

The following words and terms when used in this chapter shall have the meanings indicated, 
unless the context clearly implies otherwise:  

"Accredited institution" means an institution of higher education accredited by a regional 
accrediting agency recognized by the United States Department of Education.  

Alternate route to licensure" means a non-traditional route to licensure available to 
individuals who meet the criteria specified in 8VAC20-22-90.   

"Approved program" means a professional education program recognized as meeting state 
standards for the content and operation of such programs so graduates of the program will 
be eligible for state licensure. The Board of Education has the authority to approve 
programs in Virginia.  

"Cancellation" means the annulment, voiding, or invalidation of a teaching license 
following voluntary surrender of the license by the license holder.  

"Certified provider" means a provider certified by the Department of Education to provide 
preparation and training for applicants seeking the Provisional License specified in     
8VAC20-22-90.  

"Collegiate Professional License" means a five-year, renewable license available to an 
individual who has satisfied all requirements for licensure, including the professional 
teacher's assessments prescribed by the Board of Education.  

"Content area coursework" means courses at the undergraduate level (i.e., two-year or four-
year institution) or at the graduate level that will not duplicate previous courses taken in the 
humanities, history and social sciences, the sciences, mathematics, health and physical 
education, and the fine arts. These courses are usually available through the college or 
department of arts or sciences.  
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"Denial" means the refusal to grant a teaching license to a new applicant or to an applicant 
who is reapplying after the expiration of a license.  

"Division Superintendent License" means a five-year, renewable license available to an 
individual who has completed an earned master's degree from an accredited institution of 
higher education and meets the requirements specified in 8VAC20-22-610. The individual's 
name must be listed on the Board of Education's list of eligible division superintendents.  

[“Experiential Learning” means a process of applying for an initial license through the 
alternate route as prescribed by the Board of Education and meeting the criteria specified in 
8VAC20-22-90. E. to be eligible to request experiential learning credits in lieu of the 
coursework for the endorsement (teaching) content area.] 

“International Educator License” means a three-year cultural exchange opportunity for 
Virginia students and international teachers.  The International Educator License is a 
professional, teaching license issued for no more than three years to an exchange educator 
with citizenship in a nation other than the United States of America, and employed as an 
educator in a Virginia public or accredited nonpublic school, to teach for up to three 
consecutive years. 

"Local Eligibility License" means a license established by the Virginia General Assembly 
issued to an individual by a local school board based on specified criteria set forth by the 
Code of Virginia. The Local Eligibility License shall not be issued in the federal core 
teaching areas or special education.  The license is valid for three years and is not 
transferable to another school division. The Local Eligibility License is a nonrenewable 
credential and is not reciprocal with other states.  

“Licensure by Reciprocity” means a process used to issue a license to an individual coming 
into Virginia from another state when that individual meets certain conditions specified in 
the Board of Education regulations. 

"Mentor" means a classroom teacher hired by the local school division who has achieved 
continuing contract status or other instructional personnel including retired teachers who 
meet local mentor selection criteria. The mentor should work in the same building as the 
beginning teacher or be instructional personnel who is assigned solely as a mentor. A 
mentor should be assigned a limited number of teachers at any time. Instructional personnel 
who are not assigned solely as mentors should not be assigned to more than four teachers at 
any time. Mentors guide teachers in the program through demonstrations, observations, and 
consultations.  

"Postgraduate Professional License" means a five-year, renewable license available to an 
individual who has qualified for the Collegiate Professional License and who holds an 
appropriate earned graduate degree from an accredited institution.  

“Provisional License” means a nonrenewable license valid for a period not to exceed three 
years issued to an individual who has allowable deficiencies for full licensure as set forth in 
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these regulations.  The individual must have a minimum of an undergraduate degree from 
an accredited college or university (with the exception of those individuals seeking the 
Technical Professional License). The Provisional License, with the exception of those 
individuals seeking licensure through a career switcher program, will be issued for three 
years if all testing requirements prescribed by the Board of Education have been completed.  
If the individual has not met testing requirements prescribed by the Board of Education, the 
license will be issued for one year from the contractual date of employment.  Upon meeting 
the testing requirements in the first year of the license, the license may be extended for two 
years. Individuals must complete the requirements for the regular, five-year license within 
the validity period of the license.   

“Professional Teacher’s Assessment” means those tests or other requirements mandated for 
licensure as prescribed by the Board of Education. 

"Pupil Personnel Services License" means a five-year, renewable license available to an 
individual who has earned an appropriate graduate degree from an accredited institution 
with an endorsement for guidance counselor, school psychologist, school social worker, 
special education: speech-language disorder prek–12, or vocational evaluator. This license 
does not require teaching experience.  

“Renewable License” means a license issued by the Board of Education for five years to an 
individual who meets the requirements specified in the Board of Education regulations. 

"Revocation" means the annulment by recalling, repealing, or rescinding a teaching license.  

"Suspension" means the temporary withdrawal of a teaching license.  

"Technical Professional License" means a five-year, renewable license available to an 
individual who has graduated from an accredited high school (or possesses a General 
Education Development Certificate); has exhibited academic proficiency, technical 
competency, and occupational experience; and meets the requirements specified in 
8VAC20-22-50.  

 

Part II 
Administering the Regulations 

8VAC20-22-20. Administering the regulations.  

A. In administering this chapter, modifications may be made in exceptional cases by the 
Superintendent of Public Instruction. Proposed modifications shall be made in writing to 
the Superintendent of Public Instruction, Commonwealth of Virginia, Virginia 
Department of Education, P.O. Box 2120, Richmond, Virginia 23218-2120.  
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B.  In administering these regulations, competencies required for endorsement areas are 
outlined in the Regulations Governing the Review and Approval of Education Programs 
in Virginia.  This document should be referenced for detailed information regarding 
coursework content for endorsements.  Individuals must complete the semester hours 
required for endorsement areas or the equivalent that must be documented and receive 
approval by the Department of Education. 

 
 

Part III 
Licensure 

8VAC20-22-30. Purpose and responsibility for licensure.  

The primary purpose for licensing teachers and other school personnel is to maintain 
standards of professional competence. The responsibility for licensure is set forth in    
§22.1-298 of the Code of Virginia, which states that the Board of Education shall prescribe 
by regulation the requirements for licensure of teachers.  

8VAC20-22-40. Conditions for licensure.  

A. Applicants for licensure must:  

1. Be at least 18 years of age;  

2. Pay the appropriate fees as determined by the Board of Education and complete 
the application process;  

3. Have earned a baccalaureate degree (with the exception of the Technical 
Professional License) from a regionally accredited institution of higher education  
and meet requirements for the license sought. Persons seeking initial licensure who 
graduate from Virginia institutions of higher education shall only be licensed as 
instructional personnel by the Board of Education if the endorsement areas offered 
at such institutions have been assessed by a national accrediting agency or by a state 
approval process, with final approval by the Board of Education; and  

4. Possess good moral character (free of conditions outlined in (8VAC20-22-680 et 
seq.) of this chapter).  

B.  All candidates who hold at least a baccalaureate degree and who seek an initial Virginia 
teaching license must obtain passing scores on professional teacher's assessments 
prescribed by the Board of Education. With the exception of the career switcher 
program that requires assessments as prerequisites, individuals must complete the 
professional teacher’s assessments within one year of the contractual date of 
employment.  Candidates seeking a Technical Professional License or the Pupil 
Personnel Services License are not required to take the professional teacher's 
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assessments. Individuals who hold a valid out-of-state license (full credential with no 
deficiencies) and who have completed a minimum of three years of full-time, successful 
teaching experience in a public or accredited nonpublic school (kindergarten through 
grade 12) in a state other than Virginia are exempted from the professional teacher’s 
assessment requirements.  

C.  All individuals seeking an initial endorsement in early/primary education prek-3, 
elementary education preK-6, special education-general curriculum, special education-
hearing disorders, special education-visual impairments and individuals seeking an 
endorsement as a reading specialist must obtain passing scores on a reading instructional 
assessment prescribed by the Board of Education.   

D.  Licensure by reciprocity is set forth in 8VAC20-22-100. 

E. A school leaders assessment prescribed by the Board of Education must be met for all 
individuals who are seeking an initial endorsement authorizing them to serve as 
principals and assistant principals in the public schools.  Individuals seeking an initial 
administration and supervision endorsement who are interested in serving as central 
office instructional personnel are not required to take and pass the school leaders 
assessment prescribed by the Board of Education. 

 
F. Individuals seeking initial licensure must demonstrate proficiency in the use of 

educational technology for instruction, complete study in child abuse recognition and 
intervention in accordance with curriculum guidelines developed by the Board of 
Education in consultation with the Department of Social Services, and receive 
professional development in instructional methods tailored to promote student academic 
progress and effective preparation for the Standards of Learning end-of-course and end-
of-grade assessments. 

 

8VAC20-22-50. Types of licenses; dating of licenses.  

A. The following types of licenses are available:   
 

1.   Provisional License:  The Provisional License is a nonrenewable license valid 
for a period not to exceed three years issued to an individual who has allowable 
deficiencies for full licensure as set forth in these regulations.  The individual 
must have a minimum of an undergraduate degree from an accredited college or 
university (with the exception of those individuals seeking the Technical 
Professional License).  The Provisional License, with the exception of those 
individuals seeking licensure through a career switcher program, will be issued 
for three years if all testing requirements prescribed by the Board of Education 
have been completed.  If the individual has not met testing requirements 
prescribed by the Board of Education, the license will be issued for one year 
from the contractual date of employment.  Upon meeting the testing 
requirements in the first year of the license, the license may be extended for two 
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years. Individuals must complete the requirements for the regular, five-year 
license within the validity period of the [provisional] license.   

 
2.   Collegiate Professional License. The Collegiate Professional License is a five-

year, renewable license available to an individual who has satisfied all 
requirements for licensure, including an earned undergraduate degree from a 
regionally accredited college or university and the professional teacher's 
assessments prescribed by the Board of Education.  

3.   Postgraduate Professional License. The Postgraduate Professional License is a 
five-year, renewable license available to an individual who has qualified for the 
Collegiate Professional License and who holds an appropriate earned graduate 
degree from an accredited college or university.  

4.  Technical Professional License. The Technical Professional License is a five-
year, renewable license available to a person who has graduated from an 
accredited high school (or possesses a General Education Development 
Certificate); has exhibited academic proficiency, skills in literacy and 
communication, technical competency, and occupational experience; and has 
completed nine semester hours of specialized professional studies credit from an 
accredited college or university. The nine semester hours of professional studies 
coursework must include human growth and development (three semester 
hours), curriculum and instructional procedures (three semester hours), and 
applications of instructional technology or classroom management (three 
semester hours). The Technical Professional License is issued at the 
recommendation of an employing educational agency in the areas of career and 
technical education, educational technology, and military science. Individuals 
seeking military science must have the appropriate credentials issued by the 
United States military.  In addition to demonstrating competency in the 
endorsement area sought, the individual must:  

a. Hold a license issued by the appropriate Virginia board for those program 
areas requiring a license and a minimum of two years of satisfactory 
experience at the journeyman level or an equivalent;  

b. Have completed a registered apprenticeship program and two years of 
satisfactory experience at the journeyman level or an equivalent level in the 
trade; or  

c. Have four years of work experience at the management or supervisory 
level or equivalent or have a combination of four years of training and work 
experience at the management or supervisory level or equivalent.  

Individuals holding the Technical Professional License who seek the Collegiate 
Professional or Postgraduate Professional License must meet the professional 
teacher's assessments requirement.  
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[5. School Manager License.  The school manager license is intended to provide for 
the differentiation of administrative responsibilities in a school setting.  A school 
manager is licensed to administer non-instructional responsibilities in an educational 
setting.  (For example, a school manager is restricted from evaluating teachers, 
supervising instruction, developing and evaluating curriculum, and serving as a 
school’s student disciplinarian.) The license is available to a candidate who holds a 
baccalaureate degree from a regionally accredited college or university; has three 
years successful managerial experience; and is recommended for the license by a 
Virginia school division superintendent.] 

5[6]. Pupil Personnel Services License. The Pupil Personnel Services License is a 
five-year, renewable license available to an individual who has earned an 
appropriate graduate degree from an accredited college or university with an 
endorsement for guidance counselor, school psychologist, school social worker, 
special education: speech-language disorders prek-12, or vocational evaluator. This 
license does not require teaching experience.  

6[7]. Division Superintendent License. The Division Superintendent License is a 
five-year, renewable license available to an individual who has completed an earned 
master's degree from an accredited college or university and meets the requirements 
specified in 8VAC20-22-610[600]. The individual's name must be listed on the 
Board of Education's list of eligible division superintendents.  

7[8]. International Educator License.  The International Educator License provides a 
three-year cultural exchange opportunity for Virginia students and international 
teachers.  The International Educator License is a professional, teaching license 
issued for no more than three years to an exchange educator with citizenship in a 
nation other than the United States of America, and employed as an educator in a 
Virginia public or accredited nonpublic school, to teach for up to three consecutive 
years.  To be issued the International Educator License an individual must: 

 
a. Be employed by a Virginia public or accredited nonpublic school; 
 
b. Hold non-U.S. citizenship and be a non-permanent resident; 
 
c. Serve as an exchange teacher for a time period not to exceed three 

consecutive years; and 
 
d. Meet the following requirements as verified by a state approved, 

federally designated ExchangeVisitor Program (22 CFR Part 62): 
 

1. Be proficient in written and spoken English; 
 
2. Demonstrate competence in the appropriate academic subject 

area(s); 
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3.   Hold the U.S. equivalent of a baccalaureate degree or higher 
as determined by an approved credential agency; and 

 
4. Hold U.S. or foreign educator credentials and completed at 

least one year of successful teaching experience that: 
 

a. Enables the educator to fulfill a similar assignment in 
his or her home country; or 

b. Are comparable to those requirements for Virginia 
teachers. 

8 [9]. Local Eligibility License. The Local Eligibility License, established by the 
Virginia General Assembly, is a valid, three-year nonrenewable license issued by a 
local school board to an individual who has met specified criteria set forth in   
§22.1-299.3 of the Code of Virginia. The Local Eligibility License shall not be 
issued in the federal core teaching areas or special education.   The license is not 
transferable to another division. The Local Eligibility License is a nonrenewable 
credential and is not reciprocal with other states.  

B. All licenses will be effective from July 1 in the school year in which the application 
is made except for the Provisional License when an individual needs to meet 
assessment requirements prescribed by the Board of Education.  The Provisional 
License, with the exception of individuals in a career switcher program, will be 
dated one year from the contractual date of employment in a Virginia public or 
accredited nonpublic school if the individual has not met testing requirements 
prescribed by the Board of Education.  A Virginia employing education division or 
agency is required to notify employees in writing at the time of employment of the 
need to meet appropriate assessment requirements for licensure within a year from 
the contractual date of employment.  

8VAC20-22-60.  Designations on Licenses for Career Paths to Teaching 

A. Designations on licenses will reflect stages in the professional development of 
teachers and promote continuing growth and career paths as educators.  Criteria and 
implementation of procedures will be set forth by the Virginia Department of 
Education. 

 
B.  Teaching licenses may be issued with one of the following designations.  These 

designations will not apply to the Division Superintendent License or the Pupil 
Personnel Services License. 

 
1. Career Teacher:  This teacher designation will be issued on a renewable teaching 

license for individuals who have gained continuing contract status in Virginia.  
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2. Mentor Teacher:  This voluntary teacher designation will be issued on a 
renewable teaching license for individuals who have achieved the career teacher 
designation; received a recommendation for the designation from an employing 
Virginia school division superintendent or designee or accredited nonpublic 
school head; served at least three years as a mentor teacher in Virginia; 
documented responsibilities as a mentor; and completed a local or state mentor 
teacher training program in accordance with the Board of Education 
requirements for mentor teachers. 

 
3. Teacher as Leader:  This voluntary teacher designation will be issued on a 

renewable teaching license for individuals who have achieved the career teacher 
designation; completed at least five years of successful, full-time teaching 
experience in a Virginia public school or accredited nonpublic school; received 
the recommendation from an employing Virginia school division superintendent 
or designee or accredited nonpublic school head; and completed one of the 
following: 

 
a. National Board Certification or a nationally recognized certification program 

approved by the Board of Education and demonstrated skills and abilities as 
a school leader as verified by a Virginia school division superintendent or 
designee or accredited nonpublic school head; or 

 
b. a recommendation from an employing Virginia school division 

superintendent or designee or accredited nonpublic school head and 
documentation in an approved Department of Education format verifying the 
individual’s demonstrated skills and abilities as a school leader and direct 
contributions to school effectiveness and student achievement. 

8VAC20-22-70. Additional endorsements.  

A. An individual who holds a teaching license may add an additional endorsement to the 
license by passing a rigorous academic subject test prescribed by the Board of 
Education.  This testing option does not apply to individuals who are seeking an 
early/primary prek-3 or elementary education prek-6 endorsement or who hold a 
technical professional license, vocational evaluator license, pupil personnel services 
license, or division superintendent license.   

B.  One or more endorsements may be added to a license provided specific endorsement 
requirements have been met. Written requests may be made by the licensed professional 
and should be directed to the Virginia employing educational agency or college or 
university. If the request is not acted upon by the local educational agency or college or 
university within 30 days or is disputed, the license holder may make a written request 
for an additional endorsement directly to the Office of Professional Licensure, Virginia 
Department of Education. Written requests should be submitted by January 15 to be in 
effect by July 1 of the same year.  
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8VAC20-22-80. Deletion of an endorsement.  

An endorsement may be deleted from a license at the request of the licensed professional. 
Written requests are made by the licensed professional and should be directed to the 
employing educational agency. If the request is not acted upon by the local educational 
agency within 30 days, or is disputed, the license holder may make a written request for the 
deletion of an endorsement directly to the Office of Professional Licensure, Virginia 
Department of Education. Written requests should be submitted by January 15 to be in 
effect of July 1 of that year. Individuals who wish to add an endorsement that has been 
deleted must meet requirements for that endorsement at the time it is requested.  

8VAC20-22-90. Alternate routes to licensure.  

A. Career switcher alternate route to licensure for career professions. An alternate route is 
available to career switchers who seek teaching endorsements pre-K through grade 12 
with the exception of special education.  

1. An individual seeking a Provisional License through the career switcher program 
must meet the following prerequisite requirements:  

a. an application process;  
b. a baccalaureate degree from a regionally accredited college or university;  
c. the completion of requirements for an endorsement in a teaching area or 

the equivalent through verifiable experience or academic study;  
d. at least five years of full-time work experience or its equivalent; and  
e. Virginia qualifying scores on the professional teacher's assessments as 

prescribed by the Board of Education. 

2.  The Provisional License is awarded at the end of Level I preparation. All 
components of the career switcher alternate route for career professions must be 
completed by the candidate.  

3. The Level I requirements must be completed during the course of a single year 
and may be offered through a variety of delivery systems, including distance 
learning programs. If an employing agency recommends extending the Provisional 
License for a second year, the candidate will enter Level III of the program. Career 
switcher programs must be certified by the Virginia Department of Education.  

a. Level I Preparation. Intensive Level I preparation includes a minimum of 
180 clock hours of instruction, including field experience. This phase 
includes, but is not limited to, curriculum and instruction, including 
technology, reading, and other specific course content relating to the 
Standards of Learning, differentiation of instruction, classroom/behavior 
management, instructional design based on assessment data, and human 
growth and development.  
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b. Level II preparation during first year of employment.  

(1) Candidate seeks employment in Virginia with the one-year 
Provisional License.  

(2) Continued Level II preparation during the first year of 
employment with a minimum of five seminars that expand the 
intensive preparation requirements listed in 8VAC20-22-90,A3a. The 
five seminars will include a minimum of 20 cumulative instructional 
hours. A variety of instructional delivery techniques will be utilized 
to implement the seminars.  

(3) One year of successful, full-time teaching experience in a 
Virginia public or accredited nonpublic school under a one-year 
Provisional License. A trained mentor must be assigned to assist the 
candidate during the first year of employment. Responsibilities of the 
mentor include, but are not limited to, the following:  

(a) Collaborate with the beginning teacher in the development 
and implementation of an individualized professional 
development plan;  

(b) Observe, assess, coach, and provide opportunities for 
constructive feedback, including strategies for self-reflection;  

(c) Share resources and materials;  

(d) Share best instructional, assessment, and organizational 
practices; classroom management strategies; and techniques 
for promoting effective communication; and  

(e) Provide general support and direction regarding school 
policies and procedures.  

(4) Upon completion of Levels I and II of the career switcher  
alternate route to licensure program and submission of a 
recommendation from the Virginia educational employing agency, 
the candidate will be eligible to apply for a five-year, renewable 
license. Renewal requirements for the regular license will be subject 
to current regulations of the Board of Education.  

c. Level III preparation, if required.  

(1) Post preparation, if required, will be conducted by the Virginia 
employing educational agency to address the areas where 
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improvement is needed as identified in the candidate's professional 
improvement plan; and  

(2) Upon completion of Levels I, II, and III of the career switcher 
alternate route to licensure program and submission of a 
recommendation from the Virginia educational employing agency, 
the candidate will be eligible to receive a five-year renewable license.  

4. Verification of program completion will be documented by the certified program 
provider and the division superintendent or designee.  

5. Certified providers implementing a career switcher program may charge a fee for 
participation in the program.  

B. An alternate route is available to individuals employed by an educational agency 
who seek teaching endorsements pre-K through grade 12.  If the individual has not 
met testing requirements prescribed by the Board of Education, the Provisional 
License will be issued for one year from the contractual date of employment.  Upon 
meeting the testing requirements in the first year of the license, the license may be 
extended for two years. Individuals must complete the requirements for the regular, 
five-year license within the validity period of the license. 

 
1.   An individual seeking a license through this alternate route must have met the 

following requirements: 
 

a.    are entering the teaching field through the alternate route to licensure upon  
               the recommendation of the Virginia employing educational agency; 

b. hold a baccalaureate degree from a regionally accredited college or 
university with the exception of individuals seeking the Technical 
Professional License; 

c. have met requirements for the endorsement area; and 
d. need to complete an allowable portion of professional studies and licensure 

requirements. 

2.  The professional studies requirements for the appropriate level of endorsement 
sought must be completed. A Virginia educational agency may submit to the 
Superintendent of Public Instruction for approval an alternate program to meet 
the professional studies requirements. The alternate program must include 
training (seminar, internship, coursework, etc.) in human growth and 
development, curriculum and instructional procedures (including technology), 
instructional design based on assessment data, classroom management, and 
reading.  

3.  One year of successful, full-time teaching experience in the appropriate teaching 
area in a Virginia public or accredited nonpublic school must be completed. A 
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fully licensed experienced teacher must be available in the school building to 
assist the beginning teacher employed through the alternate route.   

   C.   Alternate route in special education. The Provisional License [is] a nonrenewable 
teaching license issued to an individual employed as a special education teacher in a 
public school or a nonpublic special education school in Virginia who does not hold 
the appropriate special education endorsement.   This alternate route to special 
education is not applicable to individuals employed as speech pathologists. The 
Provisional License will be initially issued for three years if all testing requirements 
prescribed by the Board of Education have been completed.  If the individual has not 
met testing requirements prescribed by the Board of Education, the license will be 
issued for one year from the contractual date of employment; upon meeting the testing 
requirements in the first year of the license, the license may be extended for two years.  
Individuals must complete the requirements for the regular, five-year license within 
the validity period of the license.  To be issued the Provisional License through this 
alternate route, an individual must:  

(1) Be employed by a Virginia public or nonpublic school as a special 
educator and have the recommendation of the employing 
educational agency; 

(2) Hold a baccalaureate degree from an accredited college or 
university;  

(3) Have an assigned mentor endorsed in special education; and 
(4) Have a planned program of study in the assigned endorsement area, 

make progress toward meeting the endorsement requirements each 
of the three years of the license, and have completed coursework in 
the core competencies of foundations for educating students with 
disabilities and an understanding and application of the legal 
aspects and regulatory requirements associated with identification, 
education, and evaluation of students with disabilities. A survey 
course integrating these competencies would satisfy this 
requirement.  The Provisional License through this alternate route 
shall not be issued without the completion of these prerequisites. 

D.  Alternate programs at institutions of higher education or Virginia school divisions.   
Alternate programs developed by institutions of higher education (i) recognize the 
unique strengths of prospective teachers from nontraditional backgrounds and (ii) 
prepare these individuals to meet the same standards that are established for others 
who are granted a license through an alternate route. 

E.  Experiential Learning.  Individuals seeking initial licensure through an alternate 
route may substitute experiential learning in lieu of coursework in accordance with 
criteria and procedures established by the Board of Education. 

[Individuals applying for an initial license through the alternate route as prescribed 
by the Board of Education must meet the following criteria to be eligible to request 
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experiential learning credits in lieu of the coursework for the endorsement (teaching) 
content area: 

 
1. Hold a baccalaureate degree from a regionally accredited college or 

university; 
 

2. Have at least five years of documented full-time work experience that may 
include specialized training related to the endorsement sought; and 

 
3. Have met the qualifying score on the content knowledge assessment 

prescribed by the Board of Education. 
 

The criteria do not apply to teachers of special education and elementary education 
(prek-3 and prek-6); however, in administering the Licensure Regulations for School 
Personnel, modifications may be made in exceptional cases by the Superintendent of 
Public Instruction or designee. ] 

8VAC20-22-100. Conditions for licensure for out-of-state candidates by reciprocity.  

A.  An individual coming into Virginia from any state may qualify for a Virginia teaching 
license with comparable endorsement areas if the individual has completed a state-
approved teacher preparation program through a regionally accredited four-year college 
or university, or if the individual holds a valid out-of-state teaching license (not a 
temporary or emergency license) [full credential without deficiencies]which must be in 
force at the time the application for a Virginia license is made. An individual seeking 
licensure must establish a file in the Department of Education by submitting a complete 
application packet, which includes official student transcripts. Professional teacher's 
assessments prescribed by the Board of Education must be satisfied.  

 
B. An individual coming into Virginia will qualify for a Virginia teaching license with 

comparable endorsement areas if the individual holds national certification from the 
National Board for Professional Teaching Standards (NBPTS) or a nationally 
recognized certification program approved by the Board of Education.  

 
C. Licensure by reciprocity is provided for individuals who have obtained a valid out-of-

state license (full credential without deficiencies) that is in force at the time the 
application for a Virginia license is received by the Department of Education. The 
individual must establish a file in the Department of Education by submitting a 
complete application packet, which shall include official student transcripts. An 
assessment of basic skills as provided in Section 22.1-298 of the Code of Virginia and 
service requirements shall not be imposed for these licensed individuals; however, other 
licensure assessments as prescribed by the Board of Education shall be required. 
 

D. Individuals who hold a valid out-of-state license (full credential with[out] no 
deficiencies) and who have completed a minimum of three years of full-time, successful 
teaching experience in a public or accredited nonpublic school (kindergarten through 
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grade 12) in a state other than Virginia are exempted from the professional teacher’s 
assessment requirements. 

8VAC20-22-110. Requirements for renewing a license.  

A. The Division Superintendent, Postgraduate Professional, Collegiate Professional, 
Technical Professional, and Pupil Personnel Services Licenses may be renewed upon 
the completion of 180 professional development points within a five-year validity 
period based on an individualized professional development plan that includes ongoing, 
sustained, and high-quality professional development.   

 
B.  Virginia public school divisions and public education agencies must report annually to 

the Department of Education that instructional personnel have completed high quality 
professional development each year as set forth by the Virginia Department of 
Education.   

 
C. Professional development points may be accrued by the completion of professional 

development activities to improve and increase instructional personnel’s knowledge of 
the academic subjects the teachers teach or the area assigned from one or more of the 
following eight options.  

 
1. College Credit:  Acceptable coursework offers content that provides new 

information and is offered on-campus, off-campus, or through extension by 
any regionally accredited two- or four-year college or university.   College 
coursework must develop further experiences in subject content taught, 
teaching strategies, uses of technologies, leadership, and other essential 
elements in teaching to high standards and increasing student learning.  At 
least 90 points for each five-year renewal shall be in the content area(s) 
currently being taught if the license holder does not hold a graduate degree.  
Instructional personnel must complete coursework to improve and increase 
the knowledge of the academic subjects or endorsement areas in which they 
are assigned. 

 
2. Professional Conference:  A professional conference is a workshop, institute, 

or seminar of four or more hours that contributes to ongoing, sustained, and 
high-quality professional development 

 
3. Curriculum Development:  Curriculum development is a group activity in 

which the license holder contributes to the improvement of the curriculum of 
a school, a school division, or an education institution in the teaching area 
assigned.  This includes the alignment of curriculum frameworks, 
instructional materials, and assessments to provide a system with clear 
expectations of what is to be taught and learned. 

 
4. Publication of Article:  The article must contribute to the education 

profession or to the body of knowledge of the license holder’s teaching area 
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or instructional position.  Grant reports that present the results of educational 
research are acceptable provided the license holder had an active role in 
planning, analyzing, interpreting, demonstrating, disseminating, or 
evaluating the study or innovation.  The article must be published in a 
recognized professional journal. 

 
5. Publication of Book:  Books must be published for purchase and must 

contribute to the education profession or to the body of knowledge of the 
license holder’s teaching area or instructional position.  The published book 
must increase the field of content knowledge, planning and assessment for 
evaluating and providing students with feedback that encourages student 
progress and measures student achievement, instruction, safety and learning 
environment, communication and community relations working with 
students, parents, and members of the community to promote broad support 
for student learning.  Points will not be awarded for books self published. 

 
6. Mentorship:  Mentoring is the process by which an experienced professional, 

who has received mentorship training, provides assistance to one or more 
persons for the purpose of improving their performance.  Assistance may 
involve role modeling, direct instruction, demonstration, observation with 
feedback, developing of plans, and consultation to promote instructional 
excellence and increased student achievement.  Mentoring may include the 
supervision of a field experience of a pre-service student teacher or an intern 
in an approved teacher/principal preparation program, as well as mentoring 
as part of the induction process for a beginning teacher or a first-year 
administrator.  Individuals serving in this role and submitting documentation 
for license renewal based on the mentorship option shall receive training as a 
mentor prior to the assignment and at least once during the five-year renewal 
cycle. 

 
7. Educational Project:  Educational projects must be planned, focused projects 

based on high standards of teaching and learning.  Projects must result in a 
written report or other tangible product.  Projects must contribute to the 
education profession or to the body of knowledge of the license holder’s 
teaching area or instructional position. A project could include participation 
in new professional responsibilities, such as leading a school improvement 
initiative. 

 
8. Professional Development Activity:  Professional development activities 

must focus on student learning and achievement, schoolwide educational 
improvement, leadership, subject content, teaching strategies, and use of 
technologies and other essential elements in teaching to high standards.  
Activities must be planned, rigorous, systematic, and promote continuous 
inquiry and reflection. Local employing educational agencies are encouraged 
to design professional development activities that are conducted in school 
settings and linked to student learning and achievement.    
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D. A minimum of 90 points (three semester hours in a content area) at the undergraduate 
(two-year or four-year institution) or graduate level in the license holder's endorsement 
areas shall be required of license holders without a master's degree and may be satisfied 
at the undergraduate (two-year or four-year institution) or graduate level.  Special 
education coursework designed to assist classroom teachers and other school personnel 
in working with students with disabilities, a course in gifted education, a course in 
educational technology, or a course in English as a second language may be completed 
to satisfy the content course requirement for one cycle of the renewal process. 
Professional development activities designed to support the Virginia Standards of 
Learning, Standards of Accreditation, and Assessments may be accepted in lieu of the 
content course for one renewal cycle. The substance of the activities must clearly 
support these initiatives and address one or more of the following areas: (i) new content 
knowledge to implement the Virginia Standards of Learning; (ii) curriculum 
development initiative designed to translate the standards from standards to classroom 
objectives; (iii) teaching beginning reading skills including phonemic awareness and the 
structure of language (phonics); (iv) staff development activities in assessment to assist 
classroom teachers in the utilization of test results to improve classroom instruction; and 
(v) professional development designed to implement the technology standards in the 
schools. Technical Professional License holders without baccalaureate degrees may 
satisfy the requirement through career and technical education workshops, career and 
technical education institutes, or through undergraduate coursework at two-year or four-
year institutions.  

E.  Content area courses are courses at the undergraduate level (two-year or four-year 
institution) or at the graduate level that will not duplicate previous courses taken in the 
humanities, history and social sciences, the sciences, mathematics, health and physical 
education, and the fine arts. These courses are usually available through the college or 
department of arts and sciences. License holders with elementary education, middle 
education, special education, or reading endorsements must satisfy the 90-point 
requirement through reading coursework or content coursework in one of the areas 
listed above. Courses available through the accredited college's or institution's 
department of education may be used to satisfy the content requirement for those license 
holders with endorsements in health and physical education, career and technical 
education, and library science education.  

F.  With prior approval of the division superintendent, the 90 points in a content area also 
may be satisfied through coursework taken to obtain a new teaching endorsement or 
coursework taken because of a particular need of a particular teacher.  

G. The remaining 90 points may be accrued by activities drawn from one or more of the 
eight renewal options. Renewal work is designed to provide licensed personnel with 
opportunities for professional development relative to the grade levels or teaching fields 
to which they are assigned or for which they seek an added endorsement. Such 
professional development encompasses (i) responsible remediation of any area of an 
individual's knowledge or skills that fails to meet the standards of competency and (ii) 
responsible efforts to increase the individual's knowledge of new developments in his 
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field and to respond to new curricular demands within the person's area of professional 
competence.  

H.  The proposed work toward renewal in certain options must be approved in advance by 
the chief executive officer or designee of the employing educational agency. Persons 
who are not employed by an educational agency may renew or reinstate their license by 
submitting to the Office of Professional Licensure, Department of Education, their 
individualized renewal record and verification of points, including official student 
transcripts of coursework taken at an accredited two-year or four-year college or 
university.  

I.   Accrual of professional development points shall be determined by criteria set forth by 
the Virginia Department of Education.  

J.   Persons seeking license renewal as teachers must demonstrate proficiency in the use of 
educational technology for instruction.  

K.  Virginia school divisions and nonpublic schools will recommend renewal of licenses 
using the renewal point system. The renewal recommendation must include verification 
of demonstrated proficiency in the use of educational technology for instruction.  

L.  Training in instructional methods tailored to promote academic progress and effective 
preparation for the Standards of Learning tests and end-of-grade assessments is required 
for licensure renewal.  

M. Persons seeking licensure renewal as teachers for the first time after such date must 
complete study in child abuse recognition and intervention in accordance with 
curriculum guidelines developed by the Board of Education in consultation with the 
Department of Social Services that are relevant to the specific teacher licensure routes.  

 

Part IV 
Licensure Regulations Governing Early/Primary Education,  
Elementary Education, and Middle Education Endorsements 

8VAC20-22-120. Early/primary education, elementary education, and middle 
education endorsements.  

Individuals seeking licensure with endorsements in early/primary education, elementary 
education, and middle education may meet requirements through the completion of an 
approved program or, if employed by a Virginia public or nonpublic school, through the 
alternate route to licensure. Components of the licensure program include a degree from an 
accredited college or university in the liberal arts and sciences (or equivalent), professional 
teacher's assessments requirement prescribed by the Board of Education, specific 
endorsement requirements, and professional studies requirements.  
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8VAC20-22-130. Professional studies requirements.  

Professional studies requirements for early/primary education, elementary education, and 
middle education: 18 semester hours.  These requirements may be taught in integrated 
coursework or modules. 

1.   Human growth and development (birth through adolescence): 3 semester hours. 
Skills in this area shall contribute to an understanding of the physical, social, 
emotional, and intellectual development of children and the ability to use this 
understanding in guiding learning experiences. The interaction of children with 
individual differences -- economic, social, racial, ethnic, religious, physical, and 
mental -- should be incorporated to include skills contributing to an 
understanding of developmental disabilities and developmental issues related to 
but not limited to attention deficit disorders, gifted education including the use 
of multiple criteria to identify gifted students, substance abuse, child abuse, and 
family disruptions.  

2.    Curriculum and instructional procedures:  3 semester hours.  

a. Early/primary education preK-3 or elementary education preK-6 
curriculum and instructional procedures: 3 semester hours. Skills in this area 
shall contribute to an understanding of the principles of learning; the 
application of skills in discipline-specific methodology; communication 
processes; selection and use of materials, including media and computers; 
and evaluation of pupil performance. The teaching methods, including for 
gifted and talented students and those students with disabling conditions, 
must be appropriate for the level of endorsement  (preK-3 or preK-6) and be 
tailored to promote student academic progress and effective preparation for 
the Standards of Learning assessments. Study in methods of improving 
communication between schools and families, ways of increasing family 
involvement in student learning at home and in school, and the Standards of 
Learning shall be included. Demonstrated proficiency in the use of 
educational technology for instruction shall be included. Persons seeking 
initial licensure as teachers and persons seeking licensure renewal as teachers 
for the first time after such date complete study in child abuse recognition 
and intervention in accordance with curriculum guidelines developed by the 
Board of Education in consultation with the Department of Social Services 
that are relevant to the specific teacher licensure routes. Pre-student teaching 
experiences (field experiences) should be evident within these skills.  

b. Middle education 6-8 curriculum and instructional procedures: 3 semester 
hours. Skills in this area shall contribute to an understanding of the principles 
of learning; the application of skills in discipline-specific methodology; 
communication processes, selection and use of materials, including media 
and computers; and evaluation of pupil performance. The teaching methods, 
including for gifted and talented students and students with disabling 
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conditions, must be appropriate for the middle education endorsement and be 
tailored to promote student academic progress and effective preparation for 
the Standards of Learning assessments. Study in methods of improving 
communication between schools and families, ways of increasing family 
involvement in student learning at home and in school, and the Standards of 
Learning shall be included. Demonstrated proficiency in the use of 
educational technology for instruction shall be included. Persons seeking 
initial licensure as teachers and persons seeking licensure renewal as teachers 
for the first time after such date complete study in child abuse recognition 
and intervention in accordance with curriculum guidelines developed by the 
Board of Education in consultation with the Department of Social Services 
that are relevant to the specific teacher licensure routes.  Pre-student teaching 
experiences (field experiences) should be evident within these skills.  

3. Instructional Design Based on Assessment Data:  3 semester hours. Skills in this 
area shall contribute to an understanding of the relationship among assessment, 
instruction, and monitoring student progress to include student performance 
measures in grading practices, the ability to construct and interpret valid 
assessments using a variety of formats in order to measure student attainment of 
essential skills in a standards-based environment, and the ability to analyze 
assessment data to make decisions about how to improve instruction and student 
performance.  

4. Classroom Management:  3 semester hours. Skills in this area shall contribute to 
an understanding and application of classroom management techniques and 
individual interventions, including techniques that promote emotional well-being 
and teach and maintain behavioral conduct and skills consistent with norms, 
standards, and rules of the educational environment.  This area shall address 
diverse approaches based upon behavioral, cognitive, affective, social and 
ecological theory and practice. 

5. Reading: 6 semester hours.  

a. Early/primary preK-3 and elementary education preK-6 -- language 
acquisition and reading: 6 semester hours.  

Skills listed for these endorsement areas represent the minimum 
competencies that a beginning teacher must be able to demonstrate.  These 
skills are not intended to limit the scope of a beginning teacher’s program.  
Additional knowledge and skills that add to a beginning teacher’s 
competencies to deliver instruction and improve student achievement should 
be included as part of a quality learning experience. 

Skills in this area shall be designed to impart a thorough understanding of the 
complex nature of language acquisition and reading, to include: phonemic 
awareness, concept of print, phonics, fluency, vocabulary development, and 
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comprehension strategies.  Additional skills shall include proficiency, in 
writing strategies, as well as the ability to foster appreciation of a variety of 
literature and independent reading.  

b. Middle education -- language acquisition: 3 semester hours and reading in 
the content areas: 3 semester hours. Skills in this area shall be designed to 
impart an understanding of comprehension skills in all content areas, 
including a repertoire of questioning strategies, summarizing and retelling 
skills, and strategies in literal, interpretive, critical, and evaluative 
comprehension, as well as the ability to foster appreciation of a variety of 
literature and independent reading.  

6.   Supervised classroom experience. The student teaching experience should 
provide for the prospective teacher to be in classrooms full time for a minimum 
of 500 clock hours (including pre- and post clinical experiences) with at least 
300 clock hours spent supervised in direct teaching activities (providing direct 
instruction) at the level of endorsement. One year of successful full-time 
teaching experience in the endorsement area in a public or accredited nonpublic 
school may be accepted in lieu of the supervised teaching experience. A fully 
licensed, experienced teacher must be available in the school building to assist a 
beginning teacher employed through the alternate route.  

8VAC20-22-140. Early/primary education preK-3.  

Endorsement requirements.  

1. The candidate must have graduated from an approved teacher preparation 
program in early/primary education preK-3; or  

2. The candidate for the early/primary education preK-3 endorsement must have a 
degree from an accredited college or university in the liberal arts and sciences (or 
equivalent) and completed coursework which covers the early/primary education 
preK-3 competencies and fulfills the following 48 semester-hour requirements:  

a. English (must include composition, oral communication, and literature): 
12 semester hours;  

b. Mathematics: 9 semester hours;  

c. Science (including a laboratory course): 9 semester hours (in at least two 
science disciplines);  

d. History (must include American history and world history): 6 semester 
hours;  
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e. Social science (must include geography and economics): 6 semester hours; 
and 

f. Arts and humanities: 6 semester hours.  

8VAC20-22-150. Elementary education preK-6.  

Endorsement requirements.  

1. The candidate shall have graduated from an approved teacher preparation 
program in elementary education preK-6; or  

2. The candidate for the elementary education preK-6 endorsement must have a 
[bachelor’s] degree [or higher] from a [regionally] accredited college or university 
[majoring] in the liberal arts and sciences (or equivalent) and completed coursework 
which covers the elementary education preK-6 competencies and fulfill the 
following 57 semester-hour requirements:  

a. English (must include composition, oral communication, and literature): 
12 semester hours;  

b. Mathematics: 12 semester hours;  

c. Science (including a laboratory course): 12 semester hours in at least two 
science disciplines;  

d. History (must include American history and world history): 9 semester 
hours;  

e. Social science (must include geography and economics): 6 semester hours; 
and 

f. Arts and humanities: 6 semester hours. 

8VAC20-22-160. Middle education 6-8.  

Endorsement requirements.  

1. The candidate must have graduated from an approved teacher preparation 
discipline-specific program in middle education 6-8 with at least one area of 
academic preparation from the areas of English, mathematics, science, and history 
and social sciences; [or]  

2. An applicant seeking the middle education 6-8 endorsement must have earned a 
degree from an accredited college or university in the liberal arts and sciences (or 
equivalent); and completed a minimum of 21 semester hours in at least one area of 
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academic preparation (concentration) that will be listed on the license; and 
completed minimum requirements for those areas (English, mathematics, science, 
and history and social sciences) in which the individual is not seeking an area of 
academic preparation. The applicant will be restricted to teaching only in the area(s) 
of concentration listed on the teaching license. 

a. English 

English concentration (must include coursework in language, e.g., 
history, structure, grammar, literature, advanced composition, and 
interpersonal communication or speech): 21 semester hours.  

b. Mathematics 

Mathematics concentration (must include coursework in algebra, 
geometry, probability and statistics, and applications of 
mathematics): 21 semester hours.  

c. Science 

Science concentration (must include courses in each of the following: 
biology, chemistry, physics, and Earth and space science; a 
laboratory course is required in two of the four areas): 21 semester 
hours.  

d. History and social sciences 

(1) History and social sciences concentration (must include a course 
in American history, world history, economics, American 
government (including state and local government), and geography: 
21 semester hours.  

 

Part V 
Licensure Regulations Governing Prek-12 Endorsements, Special Education, 

Secondary Grades 6-12 Endorsements, and Adult Education 

8VAC20-22-170. PreK-12 endorsements, special education, secondary grades 6-12 
endorsements, and adult education.  

Individuals seeking licensure with preK-12 endorsements, special education, secondary 
grades 6-12 endorsements, or adult education may meet requirements through the 
completion of an approved program or, if employed by a Virginia public or nonpublic 
school, through the alternate route to licensure. Components of the licensure program 
include a degree from an accredited college or university in the liberal arts and sciences (or 
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equivalent), professional teacher's assessment requirements prescribed by the Board of 
Education, specific endorsement requirements, and professional studies requirements.  

8VAC20-22-180. Professional studies requirements.  

Professional studies requirements for adult education, preK-12 endorsements, special 
education, and secondary grades 6-12 endorsements: 15 semester hours.  These 
requirements may be taught in integrated coursework or modules. 

1. Human growth and development (birth through adolescence): 3 semester hours. 
Skills in this area shall contribute to an understanding of the physical, social, 
emotional, and intellectual development of children and the ability to use this 
understanding in guiding learning experiences. The interaction of children with 
individual differences -- economic, social, racial, ethnic, religious, physical, and 
mental -- should be incorporated to include skills contributing to an understanding of 
developmental disabilities and developmental issues related to but not limited to 
attention deficit disorders, gifted education including the use of multiple criteria to 
identify gifted students, substance abuse, child abuse, and family disruptions.  

2. Curriculum and instructional procedures:  3 semester hours. Skills in this area 
shall contribute to an understanding of the principles of learning; the application of 
skills in discipline-specific methodology; communication processes; selection and 
use of materials, including media and computers; and evaluation of pupil 
performance. Teaching methods appropriate for exceptional students, including 
gifted and talented and those with disabling conditions, and appropriate for the level 
of endorsement sought shall be included. Teaching methods shall be tailored to 
promote student academic progress and effective preparation for the Standards of 
Learning assessments. Methods of improving communication between schools and 
families and ways of increasing family involvement in student learning at home and 
in school and the Standards of Learning shall be included. Demonstrated proficiency 
in the use of educational technology for instruction shall be included. Persons 
seeking initial licensure as teachers and persons seeking licensure renewal as 
teachers for the first time after such date complete study in child abuse recognition 
and intervention in accordance with curriculum guidelines developed by the Board 
of Education in consultation with the Department of Social Services that are relevant 
to the specific teacher licensure routes. Curriculum and instructional procedures for 
secondary grades 6-12 endorsements must include middle and secondary education. 
Pre-student teaching experiences (field experiences) should be evident within these 
skills. For preK-12, field experiences must be at the elementary, middle, and 
secondary levels.  

3. Instructional Design Based on Assessment Data:  3 semester hours. Skills in this 
area shall contribute to an understanding of the relationship among assessment, 
instruction, and monitoring student progress to include student performance 
measures in grading practices, the ability to construct and interpret valid assessments 
using a variety of formats in order to measure student attainment of essential skills 
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in a standards-based environment, and the ability to analyze assessment data to 
make decisions about how to improve instruction and student performance.  

4.  Classroom Management:  3 semester hours.  Skills in this area shall contribute to 
an understanding and application of classroom management techniques and 
individual interventions, including techniques that promote emotional well-being 
and teach and maintain behavioral conduct and skills consistent with norms, 
standards, and rules of the educational environment.  This area shall address diverse 
approaches based upon behavioral, cognitive, affective, social and ecological theory 
and practice. 

5.  Reading.  

a. Adult education, preK-12, and secondary grades 6-12 -- reading in the 
content area: 3 semester hours. Skills in this area shall be designed to impart 
an understanding of comprehension skills in all content areas, including a 
repertoire of questioning strategies, summarizing and retelling skills, and 
strategies in literal, interpretive, critical, and evaluative comprehension, as 
well as the ability to foster appreciation of a variety of literature and 
independent reading.  

b. Special Education--Language acquisition and reading: 6 semester hours.  

Skills listed for these endorsement areas represent the minimum 
competencies that a beginning teacher must be able to demonstrate.  These 
skills are not intended to limit the scope of a beginning teacher’s program.  
Additional knowledge and skills that add to a beginning teacher’s 
competencies to deliver instruction and improve student achievement should 
be included as part of a quality learning experience. 

Skills in this area shall be designed to impart a thorough understanding of the 
complex nature of language acquisition and reading, to include: phonemic 
awareness, concept of print, phonics, fluency, vocabulary development, and 
comprehension strategies. Additional skills shall include proficiency, in 
writing strategies, as well as the ability to foster appreciation of a variety of 
literature and independent reading. 

6. Supervised classroom experience. The student teaching experience should provide 
for the prospective teacher to be in classrooms full time for a minimum of 500 clock 
hours (including pre- and post clinical experiences) with at least 300 clock hours 
spent supervised in direct teaching activities (providing direct instruction) in the 
endorsement area sought. If a preK-12 endorsement is sought, teaching activities 
must be at the elementary and middle or secondary levels. Individuals seeking the 
endorsement in library media must complete the supervised experience in a school 
library media setting. Individuals seeking an endorsement in an area of special 
education must complete the supervised classroom experience requirement in the 
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area of special education for which the endorsement is sought. One year of 
successful full-time teaching experience in the endorsement area in a public or 
accredited nonpublic school may be accepted in lieu of the supervised teaching 
experience. A fully licensed, experienced teacher must be available in the school 
building to assist a beginning teacher employed through the alternate route.  

8VAC20-22-190. Adult education.  

Endorsement requirements. The candidate must have:  

1. A baccalaureate degree from an accredited college or university or hold a 
Collegiate Professional License; and  

2. A minimum of 15 semester hours in adult education that must include the 
following competencies and one semester of supervised successful full-time (or an 
equivalent number of hours of part-time experience) teaching of adult:   

a. Understanding of the nature or psychology of the adult learner or adult 
development;  

b. Understanding of the knowledge, skills, and processes needed for the 
selection, evaluation, and instructional applications of the methods and materials 
for adult basic skills including:  

(1) Curriculum development in adult basic education or GED instruction;  

(2) Beginning reading for adults;  

(3) Beginning mathematics for adults;  

(4) Reading comprehension for adult education;  

(5) Foundations of adult education; and  

(6) Other adult basic skills instruction.  

Individuals not holding a Collegiate Professional License or a Postgraduate 
Professional License must meet the professional teacher's assessment requirements 
prescribed by the Board of Education.  

8VAC20-22-200. Adult English as a second language (add-on endorsement).  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in adult English as a 
second language; or  
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2. A baccalaureate degree and an endorsement in a teaching area and completed 21 
semester hours of coursework distributed in the following areas:  

a. Methods for teaching English as a second language to adults: 3 semester 
hours;  

b. English linguistics: 3 semester hours;  

c. Cross-cultural education: 3 semester hours;  

d. Modern foreign language: 3 semester hours; and  

e. Electives from the following areas: 6 semester hours  

(1) Cross-cultural communication;  

(2) Second language acquisition;  

(3) General linguistics;  

(4) Teaching reading to adults;  

(5) Adult English as a second language instruction;  

(6) Adult English as a second language curriculum development.  

8VAC20-22-210. Career and technical education--agricultural education.   

A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in agricultural 
education; or  

2. Completed a major in agricultural education or 39 semester hours of coursework 
in agriculture, including at least 3 semester hours in each of the following:  

a. Plant science;  

b. Animal science;  

c. Agricultural mechanics;  

d. Agricultural economics and management;  

e. Forestry/wildlife management; and 
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f. Horticulture.  

B. Technical Professional License. An endorsement in horticulture or agricultural 
machinery may be granted to individuals who have:  

1. Been recommended by an employing Virginia educational agency;  

2. Completed four years of occupational experience in the area sought; and  

3. Completed professional studies requirements (human growth and development: 3 
semester hours; curriculum and instructional procedures in career and technical 
education: 3 semester hours; and applications of instructional technology or 
classroom management: 3 semester hours).  

8VAC20-22-220. Career and technical education--business and information 
technology.  

A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in business and 
information technology; or  

2. Completed 39 hours of coursework in business and information technology, 
including:  

a. Accounting: 6 semester hours;  

b. Economics: 3 semester hours;  

c. Business law, business principles, management, marketing, or finance:  9 
semester hours;  

d. Communications: 3 semester hours;  

e.  Information systems and technology to include computer software 
applications (word processing, spreadsheet, database, and presentation) 
information technology fundamentals, database management, programming, 
and networking:  12 semester hours; 

f.  Input technologies to include touch keyboarding (required), speech 
recognition, handwriting recognition, Personal Digital Assistants (PDAs) and 
other held-held devices, touch screen or mouse, scanning, and other 
emerging input technologies:  3 semester hours; and 

g. Supervised business experience: 3 semester hours.   
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B. Technical Professional License. An endorsement in a specialized business and 
information technology area, such as networking, administration, communications systems, 
programming, database management, Internet application development, medical office 
procedures, legal office procedures, network administration and other emerging highly 
specialized areas may be granted to individuals who have:  

1. Been recommended by an employing Virginia educational agency;  

2. Completed two years of occupational experience in the endorsement area sought;  

3. Completed a business program equivalent to a two-year associate degree in the 
area sought; and  

4. Completed professional studies requirements (human growth and development: 3    
semester hours; curriculum and instructional procedures in career and technical 
education: 3 semester hours; and applications of instructional technology or 
classroom management: 3 semester hours).  

8VAC20-22-230. Career and technical education --family and consumer sciences.   

A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in family and consumer 
sciences; or  

2. Completed 39 semester hours of coursework distributed in the following areas:  

a. Development of individual and family: 9 semester hours;  

b. Management, family finance, and consumer economics: 6 semester hours;  

c. Food and nutrition: 6 semester hours;  

d. Housing, home furnishing, and equipment: 6 semester hours;  

e. Clothing and textiles: 3 semester hours;  

f. Health: 3 semester hours;  

g. Occupational program management: 3 semester hours; and  

h. Documented work experience related to family and consumer sciences: 3 
semester hours.  

B.  Technical Professional License. An endorsement in a specialized family and consumer 
sciences area, such as child care occupations, consumer services, family and human 
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services, fashion design occupations, food occupations, hospitality occupations, interior 
design occupations, and home furnishings occupations, and home and institutional services, 
may be granted to individuals who have:  

1.  Been recommended by an employing Virginia educational agency;  

2.  A license or are certified as a professional practitioner in the area in which one is 
to be teaching, if applicable, or demonstrate competency in the specialized area of 
family and consumer sciences;  

3.   In the area of occupational experience, evidence of at least two years or 4,000 
clock hours of satisfactory occupational experience within the past five years in the 
teaching specialty for which they are seeking endorsement.  

4. Completed professional studies requirements (human growth and development: 3 
semester hours; curriculum and instructional procedures in career and technical 
education: 3 semester hours; and applications of instructional technology or 
classroom management: 3 semester hours).  

8VAC20-22-240. Career and technical education--health and medical sciences.   

A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved program of study for the preparation of health care 
professionals;  

2.  A license or be certified as a professional practitioner in the area in which one is 
to be teaching; and  

3. Completed two years of occupational experience in an area related to the area to 
be taught.  

B.  Technical Professional License. An endorsement in a specialized health occupations 
area may be granted to individuals who have:  

1.  Been recommended by an employing Virginia educational agency;  

2.  A license or be certified as a professional practitioner in the area in which one is 
to be teaching;  

3.  Completed two years of occupational experience in the area sought;  

4.  Completed a health occupations' certificate or associate degree program; and  

5.  Completed professional studies requirements (human growth and development: 3 
semester hours; curriculum and instructional procedures in career and technical 
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education: 3 semester hours; and applications of instructional technology or 
classroom management: 3 semester hours.  

8VAC20-22-250. Career and technical education--industrial cooperative training (add-
on endorsement).  

Endorsement requirements.  

1. The candidate must have graduated from an approved teacher preparation 
program in industrial cooperative training (ICT); or  

2. The candidate must have:  

a. A Virginia Collegiate Professional or Postgraduate Professional License;  

b. Completed two years or more of successful, full-time teaching experience;  

c. Completed 15 semester hours in trade and industrial education coursework 
distributed in the following areas:  

(1) Administration and coordination of ICT or equivalent cooperative 
education course;  

(2) Methods and development of competency-based related 
instructional materials for ICT and implementation of a competency-
based (CBE) curriculum;  

(3) Vocational student organizations; and 

(4) Development and utilization of directly related occupational 
materials; and  

d. In the area of occupational experience, evidence of a minimum of two 
years or 4,000 hours of acceptable employment in a trade, technical, or 
industrial education subject area.  

8VAC20-22-260. Career and technical education--marketing education.  

A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in marketing education; 
or  

2. Completed the following educational and occupational requirements:  
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a. A major in marketing or 30 semester hours of coursework distributed in 
the following areas: marketing process and management, economics, 
merchandising and operations, advertising/sales promotion, personal selling, 
marketing math, communication theory and techniques, business ethics, 
human resources/training and development, international 
business/marketing, and marketing technology; and  

b. Supervised marketing internship:  3 semester hours or one year of 
successful work experience in the field of marketing. 

B.  Technical Professional License. An endorsement in a specialized marketing area, such 
as apparel and accessories, financial services, hotel/motel operations, international 
marketing, real estate, or restaurant, may be granted to individuals who have:  

1. Been recommended by an employing Virginia educational agency;  

2. A license or are certified as a professional practitioner in the area in which one is 
to be teaching;  

3. Completed a registered apprenticeship program and two years of satisfactory 
experience at the journeyman level or an equivalent level in the trade;  

4. Completed four years of work experience at the management or supervisory level 
or equivalent or have a combination of four years of training and work experience at 
the management or supervisory level or equivalent; and  

5. Completed professional studies requirements (human growth and development: 3 
semester hours; curriculum and instructional procedures in career and technical 
education: 3 semester hours; and applications of instructional technology or 
classroom management: 3 semester hours)  

8VAC20-22-270. Career and technical education--technology education.   

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in technology 
education;  

2. Completed a major in technology education or 39 semester hours in technology 
education distributed in the following areas:  

a. Technology and culture (experiences shall include the historical 
development of technology and its present and future impact on the 
individual, society and the environment): 6 semester hours;  
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b. Technological foundations (experiences shall include technical design and 
illustration, energy and power, electronics, and materials science): 12 
semester hours;  

c. Technological processes (experiences shall include technical design, 
material processing, manufacturing, construction, and graphic 
communication): 12 semester hours; and  

d. Technological systems (experiences shall include communication, 
production, and transportation systems): 9 semester hours; or  

2. Earned a baccalaureate degree from an accredited college or university with 
a major in one of the following fields of study: architecture, design, 
engineering, industrial technology, or physics; and completed 12 semester 
hours of technology education content coursework, including at least 3 
semester hours in each of the following areas: technology and culture, 
technological foundations, technological processes, and technological 
systems.  

8VAC20-22-280. Career and technical education--trade and industrial education.  

A.  Endorsement requirements.  

1. The candidate must have graduated from an approved teacher preparation 
program in the trade and industrial education program subject area for which the 
candidate is seeking endorsement; or  

2. A candidate who has graduated from an approved teacher preparation program 
that is not in the trade and industrial education program subject area for which the 
candidate is seeking endorsement must have:  

a. A current state licensure or industry certification based upon the 
prescribed standard or examination, if applicable; and  

b. Evidence of at least two years or 4,000 clock hours of satisfactory 
occupational experience within the past five years in the teaching specialty 
for which they are seeking endorsement. A candidate whose occupational 
experience has not been within the last five years must participate in a 
supervised technical update related to the teaching specialty or area of 
endorsement or complete a supervised internship of work experience of not 
less than six weeks related to the area of endorsement or teaching specialty.  

B.  Technical Professional License. An endorsement in a specialized trade and industrial 
education area will be granted to individuals who have:  

1.  Been recommended by an employing Virginia educational agency;  
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2.  A license or are certified as a professional practitioner in the area in which one is 
to be teaching, if applicable, or can demonstrate competency in the area of trade and 
industrial education one is to be teaching;  

3. Evidence of at least two years or 4,000 clock hours of satisfactory occupational 
experience within the past five years in the teaching specialty for which they are 
seeking endorsement. Candidates whose occupational experience has not been 
within the last five years must participate in a supervised technical update related to 
the teaching specialty or area of endorsement or complete a supervised internship of 
work experience of not less than six weeks related to the area of endorsement or 
teaching specialty; and  

4.  Completed professional studies requirements (human growth and development: 3 
semester hours; curriculum and instructional procedures in career and technical 
education: 3 semester hours; and applications of instructional technology or 
classroom management: 3 semester hours).  

C. Add-on endorsement requirements. A candidate must:  

1. Hold a Collegiate Professional or Postgraduate Professional License with a 
teaching endorsement;  

2. Demonstrate competency in the trade or technology to be taught;  

3. Hold licensure for the trade or industrial area for which endorsement is sought 
based upon the prescribed standard or examination;  

4. Have completed two years or 4,000 clock hours of satisfactory, full-time 
employment experience at the journeyman level or an equivalent level in the 
occupation within the last five years. Candidates whose occupational experience has 
not been within the last five years must participate in a supervised technical update 
related to the teaching specialty or area of endorsement or complete a supervised 
internship of work experience of not less than six weeks related to the area of 
endorsement or teaching specialty; and  

5. Have completed 3 semester hours in curriculum and instructional procedures 
specific to vocational industrial education.  

8VAC20-22-290. Career and technical education --vocational special needs (add-on 
endorsement).  

Endorsement requirements.  

1. The candidate must have graduated from an approved teacher preparation 
program in vocational special needs; or  



 35

2. The candidate must have:  

a. A baccalaureate degree with an endorsement in one area of career and 
technical education or special education preK-12;  

b. Twelve semester hours distributed in the following areas:  

(1) Overview of vocational special needs programs and services: 3 
semester hours;  

(2) Instructional methods, curriculum and resources: 3 semester 
hours;  

(3) Career/life planning, transitioning, occupational information, and 
delivery of cooperative education programs: 3 semester hours; and  

(4) Purposes and practices and characteristics of special populations: 
3 semester hours; and  

c. Evidence of at least two years or 4,000 clock hours of satisfactory 
occupational experience in business or industry, or both, or complete a work 
experience internship under the supervision of an institution of higher 
education.  

8VAC20-22-300. Computer science.  

 A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in computer science; or  

2. Completed 36 semester hours of coursework to include each of the following 
areas:  

a. Mathematics;  

b. Statistics;  

c. Data structures and algorithm analysis;  

d. Introduction to computer systems;  

e. Application of computer technology; and  

f. Programming.  

B. Add-on endorsement requirements in computer science. The candidate must have:  
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1. A baccalaureate degree and an endorsement in a teaching area; and  

2. Completed 18 semester hours of coursework to include each of the following 
areas:  

a. Data structures and algorithm analysis;  

b. Programming;  

c. Introduction to computer systems;  

d. Application of computer technology; and  

e. Computer science.  

8VAC20-22-310. Dance arts prek-12.  

A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in dance arts; or  

2. Completed a major in dance arts or 24 semester hours with course distribution in 
the following areas:  

a. Development of movement language: 9 semester hours.  

(1) A course in each area --ballet, folk, jazz, and modern dance: 6 
semester hours; and  

(2) Area of concentration in one area --ballet, folk, jazz, or modern 
dance beyond the entry level: 3 semester hours;  

b. Composition, improvisation, and dance arts production (may include stage 
lighting, stage costuming, or stage makeup): 3 semester hours;  

c. Scientific foundations, including human anatomy, kinesiology, and injury 
prevention and care for dance arts: 9 semester hours; and  

d. Cultural understanding, including cultural context and dance history: 3 
semester hours.  

B.  Add-on endorsement requirements in dance arts. The candidate must have:  

1. A baccalaureate degree and an endorsement in a teaching area; and  

2. Completed 15 semester hours of coursework in the following areas:  
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a. Development of movement language: 9 semester hours.  

(1) A course in each area --ballet, folk, jazz, and modern: 6 semester 
hours; and  

(2) Area of concentration in one area --ballet, folk, jazz, or modern 
beyond the entry level: 3 semester hours;  

b. Composition, improvisation, and dance arts production (may include stage 
lighting, stage costuming, or stage makeup): 3 semester hours; and  

c. Cultural understanding, including cultural context and dance history: 3 
semester hours.  

8VAC20-22-320. Driver education (add-on endorsement).  

Endorsement requirements. The candidate must have: 
 

1. Completed an approved teacher preparation program in driver education; or 
 
2. Completed 6 semester hours of coursework distributed in the following areas: 

 
a. Driver Task Analysis:  3 semester hours; and  

b. Principles and methodologies of classroom and in-car instruction, 
including a minimum of 14 hours of actual behind-the-wheel supervised 
teaching experience and 2 hours of basic evasive maneuvers: 3 semester 
hours.  

8VAC20-22-330. English.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in English; or  

2. Completed a major in English or a minimum of 36 semester hours of coursework 
distributed in the following areas:  

a. Literature: 12 semester hours. Courses must include:  

(1) Survey of British literature;  

(2) Survey of American literature;  

(3) World literature; and  

(4) Literary theory/criticism.  



 38

b. Language: 6 semester hours. Experiences shall include:  

(1) The development and nature of the English language, including 
some attention to comparative English grammar; and  

(2) A grammar course integrating grammar and writing.  

c. Composition: 6 semester hours. Experiences shall include:  

(1) The teaching of writing, based on current knowledge and most 
effective practices, including the use of technology for this purpose; 
and  

(2) An advanced composition course --expository and informational 
writing.  

d. Oral language: 3 semester hours. Experiences shall include the teaching of 
oral language in groups, as well as attention to oral language as used in both 
formal and informal presentations.  

e. Electives from the areas listed above: 9 semester hours.  

8VAC20-22-340. English as a second language preK-12.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in English as a second 
language; or  

2. Completed 24 semester hours of coursework distributed in the following areas:  

a. Teaching of reading (the courses must include the five areas of reading 
instruction:  phonemic awareness, phonics, fluency, vocabulary and text 
comprehension as well as the similarities and differences between reading in 
a first language and reading in a second language; one course must address 
reading instruction to English language learners):  6 semester hours;  

b. English linguistics (including phonology, morphology, syntax of English): 
3 semester hours;  

c. Cross-cultural education: 3 semester hours;  

d. Modern foreign languages (if an applicant's primary language is other than 
English, all 6 hours must be in English): 6 semester hours;  
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e. Electives in second language acquisition, general linguistics, applied 
linguistics, psycholinguistics, sociolinguistics, ESL assessment, or ESL 
curriculum development: 3 semester hours; and  

f. Methods of teaching English as a second language at the elementary and 
secondary levels: 3 semester hours.  

8VAC20-22-350. Foreign language preK-12.  

A. The specific language of the endorsement will be noted on the license.  

B. Foreign language preK-12 --languages other than Latin.  

Endorsement requirements.  

a. The candidate must have (i) graduated from an approved teacher 
preparation program in a foreign language; or (ii) completed 30 semester 
hours above the intermediate level in the foreign language. (Endorsement in 
a second language may be obtained with 24 semester hours of coursework 
above the intermediate level.) The program shall include (i) courses in 
advanced grammar and composition, conversation, culture and civilization, 
and literature and (ii) a minimum of 3 semester hours of methods of teaching 
foreign languages at the elementary and secondary levels.  

b. Native speakers or candidates who have learned a foreign language 
without formal academic credit in an accredited college or university must 
complete the following requirements:  

(1)Achieved a minimum score of 600 on the Test of English as a 
Foreign Language, if English is not the native language. Native 
speakers of English are exempt from this test;  

(2) Achieved a qualifying score on a foreign language assessment in 
the appropriate language as prescribed by the Board of Education; 
and  

(3) Earned a minimum of 3 semester hours of methods of teaching 
foreign languages at the elementary and secondary levels from an 
accredited college or university in the United States.  

C. Foreign language preK-12 --Latin.  

Endorsement requirements. The candidate must have:  

a. Graduated from an approved teacher preparation program in Latin; or  



 40

b. Completed 24 semester hours of Latin above the intermediate level. Up to 
six hours of Roman history, Roman life, mythology, or archaeology may be 
included in the total hours and 3 semester hours of methods of teaching Latin 
at the elementary and secondary levels are required.  

D. Foreign language preK-12 --American Sign Language.  

Endorsement requirements.  

a. The candidate must have (i) graduated from an approved teacher 
preparation program in a foreign language--American Sign Language or (ii) 
completed a major in American Sign Language or 24 semester hours above 
the intermediate level in American Sign Language. The program shall 
include (i) courses in advanced grammar and syntax, conversation, and 
culture and (ii) a minimum of 3 semester hours of methods of teaching 
foreign languages at the elementary and secondary levels.  

b. Native users or candidates who have learned American Sign Language 
without formal academic credit in an accredited college or university must 
complete the following requirements:  

(1) Competency in American Sign Language demonstrated by written 
documentation of one of the following:  

(a) Hold a current, valid qualified or professional certification 
by the American Sign Language Teachers Association; or 

(b) Hold a current, valid Virginia Quality Assurance 
Screening Level III Interpreting or higher issued by the 
Virginia Department for the Deaf and Hard-of-Hearing; or 

(c) Hold a current, valid Registry of Interpreters for Deaf 
certification in at least one of the following: Certificate of 
Interpretation (CI), Certificate of Deaf Interpretation (CDI), 
Reverse Skills Certification (RSC), or Comprehensive Skills 
Certificate (CSC); or 

(d) Hold a current, valid National Association for the Deaf 
Level IV or higher; or  

(e) Complete requirements of an assessment demonstrating 
proficiency in American Sign Language prescribed by the 
Board of Education. 



 41

(2) Earned a minimum of 3 semester hours of methods of teaching 
foreign languages at the elementary and secondary levels from an 
accredited college or university in the United States.  

8VAC20-22-360. Gifted education (add-on endorsement).  

Endorsement requirements.  The candidate must have:  

1. Completed an approved teacher preparation program in gifted education; or  

2. Completed the following:  

a. Graduated with a baccalaureate degree with an endorsement in a teaching 
area;  

b. Completed 12 hours of graduate-level coursework in gifted education; and  

c. Completed a practicum of at least 45 instructional hours pursuant to 
subdivision A 8 of this section. One year of successful, full-time teaching 
experience in a public or accredited nonpublic school may be accepted in 
lieu of the practicum. A mentor holding a valid license with an endorsement 
in gifted education must be assigned to the teacher.  

8VAC20-22-370. Health and physical education preK-12. 

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in health, and physical 
education; or  

2. Completed a major in health and physical education or 45 semester hours of 
coursework distributed in the following areas:  

a. Personal health and safety: 6 semester hours;  

b. Human anatomy, physiology, and kinesiology: 9-12 semester hours;  

c. General health and physical education theory, including planning, 
administration, and assessment principles: 6 semester hours;  

d. Physical education methodology courses, including team, individual, 
adaptive, cooperative activities, rhythms and dance: 9 semester hours;  

e. Health methods courses:  3 semester hours; and 

f. Health and physical education electives: 3-6 semester hours. 
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8VAC20-22-380. History and social sciences.  

A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in history and social 
sciences; or  

2. Completed 42 semester hours of coursework distributed in the following areas:  

a. History: a major in history or 18 semester hours in history (must include  
coursework in American history, Virginia history, and world history);  

b. Political science: 12 semester hours in political science to include 
coursework  in American government (state and local government);  

c. Geography: 6 semester hours; and  

d. Economics: 6 semester hours.  

B. Add-on endorsement requirements in history, political science, geography, and 
economics. The candidate must have:  

1. An endorsement in history, political science, geography, or economics; and  

2. Completed 21 semester hours of coursework in the additional social science area 
(history, political science, geography, or economics) sought.  

8VAC20-22-390. Journalism (add-on endorsement).  

Endorsement requirements. The candidate must have:  

1. A baccalaureate degree and an endorsement in a teaching area; and  

2. A minimum of 15 semester hours in journalism.  

8VAC20-22-400. Keyboarding (add-on endorsement).  

 Endorsement requirements. The candidate must have:  

1. An endorsement in a teaching area; and  

2. Completion of 6 semester hours in keyboarding. Three of the hours must be from 
formal keyboarding instruction (or documented demonstrated mastery of the touch 
keyboarding skill), and three hours must include document formatting skills/word 
processing/computer applications).  
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8VAC20-22-410. Library media preK-12.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved preparation program in library media; or  

2. Completed 24 semester hours distributed in each of the following areas:  

a. Selection and utilization of library-media materials and equipment, 
including the various technologies of up-to-date libraries (computers, 
instructional software, and the Internet in the teaching/learning process);  

b. Production of media and instructional materials;  

c. Organization, administration, and evaluation of a library-media center, 
including ethical issues;  

d. Theory and management of reference and bibliography;  

e. Selection of print-media materials for children and adolescents;  

f. Organization and technical processing of materials; and  

g. The role of the library-media specialist as a resource person for students 
and professional staff in curriculum design and the integration of library-
media services in instruction; and  

3. Participated in a clinical experience to give the applicant an opportunity to apply 
the skills, understandings, and competencies required for the endorsement. One year 
of successful, full-time experience as a school librarian in a public or accredited 
nonpublic school may be accepted to meet this requirement.  

8VAC20-22-420. Mathematics.  

 Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in mathematics; or  

2. Completed a major in mathematics or 36 semester hours of coursework 
distributed in each of the following areas:  

a. Algebra --Experience shall include linear (matrices, vectors, and linear 
transformations) and abstract algebra (ring, group, and field theory).  [A 
college or university may integrate the competencies within specified 
coursework and document the completion of these competencies];  
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b. Geometry --Experience shall include Euclidean and non-Euclidean 
geometries;  

c. Analytic geometry;  

d. Probability and statistics;  

e. Discrete mathematics --Experience shall include the study of mathematical 
properties of finite sets and systems and linear programming;  

f. Computer science --Experience shall include computer programming; and  

g. Calculus --Experience shall include multi-variable calculus.  

8VAC20-22-430. Mathematics--Algebra I (add-on endorsement).  

Endorsement requirements. The candidate must have:  

1. Completed an approved teacher preparation program in Algebra I; or  

2. Completed the following requirements. The candidate must have:  

a. A baccalaureate degree from an accredited college or university and an 
endorsement in a teaching area; and  

b. Completed 24 semester hours which include coursework in each of the 
following areas:  

(1) Elementary functions and introductory college algebra;  

(2) Trigonometry;  

(3) Linear algebra;  

(4) Calculus;  

(5) Euclidean geometry;  

(6) Probability and statistics;  

(7) Discrete mathematics; and  

(8) Computer science.  

8VAC20-22-440. Music education--instrumental preK-12.  
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Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in music education--
instrumental; or  

2. Completed 42 semester hours of coursework in the following areas:  

a. Basic music knowledge (experiences shall be related to music theory, 
music history, and literature): 18 semester hours.  

b. Musical performance (experiences shall consist of developing competency 
in a primary performance medium (band or orchestral instrument), and in a 
secondary performance medium (band, orchestral, or keyboard instrument), 
and in teaching, rehearsing, and conducting ensembles): 18 semester hours.  

c. Electives (with coursework selected from either of the two areas above): 6 
semester hours.  

8VAC20-22-450. Music education--vocal/choral preK-12.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in music education--
vocal/choral; or  

2. Completed 42 semester hours of coursework distributed in the following areas:  

a. Basic music knowledge (experiences shall be related to music theory, 
music history, and literature): 18 semester hours.  

b. Musical performance (experiences shall consist of developing competency 
in a primary and secondary medium, selected from voice or keyboard; and in 
teaching, rehearsing, and conducting ensembles): 18 semester hours.  

c. Electives (with coursework selected from either of the two areas above): 6 
semester hours.  

8VAC20-22-460. Science--biology.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in biology;  

2. Completed a major in biology or 32 semester hours in biology, including 
genetics/molecular biology, botany, zoology, anatomy/physiology, ecology and 
other preparation consistent with the competencies for the endorsement; or  
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3. Earned an endorsement in another science discipline and at least 18 credits in 
biology, including preparation in each of the following areas: genetics/molecular 
biology, botany, zoology, anatomy/physiology, and ecology.  

8VAC20-22-470. Science--chemistry.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in chemistry;  

2. Completed a major in chemistry or 32 semester hours in chemistry, including 
inorganic chemistry, organic chemistry, physical chemistry, and analytical chemistry 
and other preparation consistent with the competencies required for the 
endorsement; or  

3. Earned an endorsement in another science discipline and at least 18 credits in 
chemistry, including preparation in each of the following areas: inorganic chemistry, 
organic chemistry, physical chemistry, and analytical chemistry.  

8VAC20-22-480. Science--Earth science.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in Earth science;  

2. Completed a major in geology or environmental science with at least one course 
in each of the following: oceanography, meteorology, and astronomy, or 32 semester 
hours in Earth sciences, including geology (18 semester hours), oceanography, 
meteorology, and astronomy and other preparation consistent with the competencies 
required for the endorsement; or  

3. Earned an endorsement in another science discipline and at least 18 credits in 
Earth sciences, including preparation in each of the following areas: geology, 
oceanography, meteorology, and astronomy.  

8VAC20-22-490. Science--physics.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in physics;  

2. Completed a major in physics or 32 semester hours in physics, including 
mechanics, electricity and magnetism, and optics and other preparation consistent 
with the competencies required for the endorsement; or  
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   3. Earned an endorsement in another science discipline and at least 18 credits in 
physics, including preparation in each of the following areas: mechanics, electricity 
and magnetism, and optics.  

8VAC20-22-500. Special education early childhood (birth-age 5).   

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in early childhood 
special education; or  

2. Completed a major in early childhood special education or 27 semester hours in 
early childhood special education, including at least one course in each of the 
following: foundations and legal aspects of special education, assessment techniques 
for young children with disabling and at-risk conditions, instructional programming, 
speech/language development and intervention, medical aspects, behavior 
management, consultation, child growth and development, and family-centered 
intervention.  

8VAC20-22-510. Special education hearing impairments preK-12.  

Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in special education 
hearing impairments; or  

2. Completed a major in special education hearing impairments or 27 semester hours 
in education of the hearing impaired, including at least one course in 
foundations/legal aspects of special education, characteristics of individuals with 
hearing impairments, psychoeducational assessment, instructional programming, 
speech-language development, behavior management, audiology, speech and 
hearing science, and communication modalities.  

 
8VAC250-22-520. Special education – adapted curriculum K-12. 
 
Endorsement requirements: The candidate must: 
 

1. Have graduated from an approved program in special education – adapted 
curriculum; or 

 
2. Have completed a major in special education – adapted curriculum or 27 semester 

hours in the education of students with disabilities distributed in the following areas:  
 

a. Core coursework: 12 semester hours distributed among the following areas: 
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(1) Foundations – characteristics which includes knowledge of the 
foundation for educating students with disabilities;  

 
(2) Foundations – legal aspects which includes an understanding and 

application of the legal aspects, regulatory requirements, and 
expectations associated with identification, education, and evaluation 
of students with disabilities; 

 
(3) Assessment and management of instruction and behavior which 

includes an understanding and application of the foundation of 
assessment and evaluation related to best special education practice; 
of service delivery, curriculum, and instruction of students with 
disabilities; and of classroom management techniques and individual 
interventions; and  

 
(4) Collaboration that includes skills in consultation, case management, 

and collaboration.  
 

b. Adapted curriculum coursework: 15 semester hours distributed in the 
following areas: 

 
(1) Characteristics: 6 semester hours. Skills in this area include the ability 

to demonstrate knowledge of the characteristics, learning and support 
needs of students with disabilities (K-12), whose cognitive impairments 
or adaptive skills require adaptations to the general curriculum, 
including, but not limited to, students with moderate to severe mental 
retardation or developmental delay; autism; multiple disabilities; 
traumatic brain injury; and sensory impairments as an additional 
disability to those referenced above.  

 
(2) Individualized education program implementation: 6 semester hours. 

Skills in this area include the ability to apply knowledge of assessment 
and evaluation throughout the K-12 grade levels to construct, use, and 
interpret a variety of standardized and nonstandardized data collection 
techniques; to make decisions about student progress, instruction, 
program, modifications, accommodations, placement, and teaching 
methodology; and to demonstrate the use of assessment, evaluation, 
and other information to develop and implement individual educational 
planning and group instruction with students with disabilities in an 
adapted curriculum across the K-12 grade levels; and  

 
(3) Transitioning:  3 semester hours. Skills in this area include the ability 

to prepare students and work with families to provide successful 
student transitions throughout the educational experience to include 
postsecondary training, employment, and independent living which 
addresses an understanding of long-term planning, career development, 
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life skills, community experiences and resources, self-advocacy, and 
self-determination, guardianship and legal considerations. 

 
8VAC20-22-530.  Special education – general curriculum K-12. 
 
Endorsement requirements: The candidate must: 

 
1. Have graduated from an approved program in special education – general 

curriculum; or 
 
2. Have completed a major in special education – general curriculum or 27 semester  

hours in the education of students with disabilities distributed in the following 
areas: 

 
a.  Core coursework: 12 semester hours distributed among the following areas: 

 
(1) Foundations – characteristics which includes knowledge of the 

foundation for educating students with disabilities;  
 

(2) Foundations – legal aspects which includes an understanding and 
application of the legal aspects, regulatory requirements, and 
expectations associated with identification, education, and 
evaluation of students with disabilities; 

 
(3)  Assessment and management of instruction and behavior which 

includes an understanding and application of the foundation of 
assessment and evaluation related to best special education 
practice; of service delivery, curriculum, and instruction of students 
with disabilities; and of classroom management techniques and 
individual interventions; and 

 
(4) Collaboration that includes skills in consultation, case management, 

and collaboration.  
 

b.  General curriculum coursework: 15 semester hours distributed in the   
      following areas:  

 
(1)  Characteristics: 6 semester hours.  Skills in this area shall include 

the ability to demonstrate knowledge of definitions, characteristics, 
and learning and behavioral support needs of students with 
disabilities who are accessing the general education curriculum at 
the elementary, middle, and high school levels, including but not 
limited to, students with learning disabilities, emotional 
disturbance, mental retardation; developmental delay; autism; other 
health impaired; traumatic brain injury;  and multiple disabilities; 
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(2) Individualized Education Program Implementation: 6 semester 
hours. Skills in this area include the ability to apply knowledge of 
assessment and evaluation throughout the K-12 grade levels to 
construct, use, and interpret a variety of standardized and 
nonstandardized data collection techniques; to make decisions 
about student progress, instruction, program, accommodations, 
placement, and teaching methodology for students with disabilities 
who are accessing the general education curriculum and the 
standards of learning; and to demonstrate the use of assessment, 
evaluation, and other information to develop and implement 
individual educational planning and group instruction with students 
with disabilities who are accessing the general education 
curriculum across the K-12 grade levels. 

 
(3) Transitioning: 3 semester hours. Skills in this area include the 

ability to prepare students and work with families to provide 
successful student transitions throughout the educational experience 
to include postsecondary training, employment, and independent 
living which addresses an understanding of long-term planning, 
career development, life skills, community experiences and 
resources, self-advocacy, and self-determination, guardianship and 
legal considerations.  

  
8 VAC20-22-540.  Special Education - Speech-language pathology assistant preK-12 

A.  The speech-language pathology assistant will provide speech-language pathology 
support under the direction and supervision of a speech-language pathologist.   

B.  Endorsement Requirements.  The candidate must have: 

1. Completed a baccalaureate degree in speech-language pathology or 
communication disorders from an accredited college or university; and  

 
2. Completed a minimum of 500 clock hours in supervised education 

experiences for the job responsibilities and workplace behaviors of the 
speech-language pathology assistant.  [Two hundred and fifty clock hours 
(250) of the supervised education experiences must be] One-half of the hours 
must include observation experiences to include direct, on-site observation of 
an ASHA-certified speech-language pathologist.  [The remaining 250 clock 
hours of the supervised education experiences must be] One half of these 
hours must include fieldwork experiences in a public school setting 
supervised by an ASHA-certified speech-language pathologist.  One full year 
of successful, full-time experience as a speech-language pathology assistant 
under the supervision of a [licensed] speech-language pathologist will be 
accepted in lieu of the [500 clock hours of] supervised [education] 
experience. 
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8VAC20-22-550. Special education visual impairments preK-12.  

 Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in special education 
visual impairments preK-12; or  

2. Completed a major in special education visual impairments or 27 semester hours 
in education of students with visual impairments, including at least one course in 
foundations/legal aspects of special education; characteristics of persons with visual 
impairments; psychoeducational assessment and assessment for visual impairment; 
language/literacy skill development; Braille reading and writing; behavior 
management; transition; consultation; anatomy, physiology, and diseases of the eye; 
and instructional programming and methods., consistent with the above 
competencies. 

8VAC20-22-560. Speech communication (add-on endorsement).  

 Endorsement requirements. The candidate must have:  

1. A baccalaureate degree and an endorsement in a teaching area; and  

2. A minimum of 15 semester hours in speech communication.  

8VAC20-22-570. Theatre arts preK-12.  

A.  Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in theatre arts; or  

2. Completed a major in theatre or 33 semester hours distributed among the 
following areas:  

a. Directing: 6 semester hours;  

b. Technical theatre: 9 semester hours;  

c. Cultural context and theatre history: 3 semester hours;  

d. Performance: 6 semester hours; and  

e. Dramatic literature: 9 semester hours.  

B. Add-on endorsement requirements in theatre arts preK-12. The candidate must have:  

1. A baccalaureate degree and an endorsement in a teaching area; and  
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2. Completed 15 semester hours distributed in the following areas:  

a. Directing: 3 semester hours;  

b. Technical theatre: 3 semester hours;  

c. Cultural context and theatre history: 3 semester hours; and  

d. Performance: 6 semester hours.  

8VAC20-22-580. Visual arts preK-12.  

A. Endorsement requirements. The candidate must have:  

1. Graduated from an approved teacher preparation program in visual arts; or  

2. Completed a major in visual arts or 36 semester hours in art with course 
distribution in the following areas:  

a. Two-dimensional media: 12 semester hours;  

b. Three-dimensional media: 12 semester hours;  

c. Cultural context and art history, judgment and criticism, and aesthetics: 9 
semester hours; and  

d. Related areas of the fine arts: 3 semester hours. 

 

Part VI 
Licensure Regulations Governing Support Personnel 

8VAC20-22-590. Administration and supervision preK-12.   

An endorsement in administration and supervision preK-12 consists of Level I, which is 
required to serve as a building-level administrator or central office supervisor, and Level II, 
which is an optional endorsement to which an experienced building-level administrator may 
aspire.  Individuals must meet the requirements for the administration and supervision 
preK-12 endorsement through one of the three options listed in this section.  A school 
leaders assessment prescribed by the Board of Education must be met for all individuals 
who are seeking an initial endorsement authorizing them to serve as principals and assistant 
principals in the public schools.  Individuals seeking an initial administration and 
supervision endorsement who are interested in serving as central office instructional 
personnel are not required to take and pass the school leaders assessment prescribed by the 
Board of Education. 
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A.  Approved program route to Level I administration and supervision preK-12 
endorsement. To become eligible for a Level I endorsement under this option, the candidate 
must [have]:  
 

1. Hold a [A] master’s degree from a regionally accredited college or university; 
2. Complete[d] three years of successful, full-time experience as a classroom teacher in 

a public school or accredited nonpublic school; 
3. Complete[d] an approved program in administration and supervision from a 

regionally accredited college or university;  
4. Complete[d] a minimum of 320 clock hours of a deliberately structured and 

supervised internship that provides exposure to multiple sites (elementary, middle, 
high, central office, agency) with diverse student populations. These experiences 
shall be an integral component of a Virginia Board of Education approved 
preparation program. The internship must be focused on learning for all students and 
must occur in a public school or accredited nonpublic school; and  

5. Satisfy[ied] the requirements for the school leaders licensure assessment prescribed 
by the Board of Education. (Individuals seeking an initial administration and 
supervision endorsement who are interested in serving as central office instructional 
personnel are not required to take and pass the school leaders assessment prescribed 
by the Board of Education.) 

 
B.  Alternate route to Level I administration and supervision preK-12 endorsement. In order 
to be eligible for Level I endorsement under this option, the candidate must [have]:  
 

1. Hold a [A] master’s degree from a regionally accredited college or university; 
2. Complete[d] graduate coursework addressing competencies in school law, 

evaluation of instruction, and other areas of study as required by an employing 
Virginia school superintendent; 

3. Satisfy[ied] the requirements for the school leaders licensure assessment specified 
by the Board of Education; and  

4. Been recommended by a superintendent in an employing Virginia school division. 
 
C.  Out-of-state administration and supervision endorsement.  The candidate must[have]:  

 
3. Hold a [A] master’s degree from a regionally accredited college or university; and 
4. Hold a [A] current, valid out-of-state license (full credential with an endorsement in 

administration and supervision). 
 

D.  Level II endorsement in administration and supervision preK-12.   A building-level 
administrator may seek Level II endorsement in administration and supervision preK-12 
after successfully serving as a building-level administrator for at least five years in a public 
school or accredited nonpublic school and successfully completing a formal induction 
program as a principal or assistant principal. In order to earn Level II endorsement, the 
candidate must meet two or more of the following criteria as specified by the Board of 
Education: 
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1. Evidence of improved student achievement; 
2. Evidence of instructional leadership; 
3. Evidence of positive effect on school climate or culture; 
4. Earned doctorate in educational leadership OR evidence of formal professional 

development in the areas of school law, school finance, supervision, human resource 
management, and instructional leadership; or 

5. Evidence of a completion of a high-quality professional development project 
designed by the division superintendent. 

 

8VAC20-22-600. Division superintendent license.  

An individual may be a candidate for the list of eligible division superintendents and the 
renewable Division Superintendent License through the completion of the requirements in 
one of the following four options:  

1. Option one. The individual must:  

a. Hold an earned doctorate degree in educational administration or 
educational leadership from an accredited college or university; and  

b. Have completed five years of educational experience in a public or 
accredited nonpublic school, two of which must be teaching experience at 
the preK-12 level and two of which must be in administration/supervision at 
the preK-12 level.  

2. Option two. The individual must:  

a. Hold an earned master's degree from an accredited college or university 
plus 30 completed hours beyond the master's degree;  

b. Have completed requirements for administration and supervision preK-12 
endorsement that includes the demonstration of competencies in the 
following areas:  

(1) Knowledge and understanding of student growth and 
development, including:  

(a) Applied learning and motivational theories;  

(b) Curriculum design, implementation, evaluation and 
refinement;  

(c) Principles of effective instruction, measurement, 
evaluation and assessment strategies;  
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(d) Diversity and its meaning for educational programs; and  

(e) The role of technology in promoting student learning.  

(2) Knowledge and understanding of systems and organizations, 
including:  

(a) Systems theory and the change process of systems, 
organizations and individuals;  

(b) The principles of developing and implementing strategic 
plans;  

(c) Information sources and processing, including data 
collection and data analysis strategies;  

(d) Learning goals in a pluralistic society; and  

(e) Effective communication, including consensus building 
and negotiation skills.  

(3) Knowledge and understanding of theories, models, and principles 
of organizational development, including:  

(a) Operational procedures at the school and division/district 
level;  

(b) Principles and issues of school safety and security;  

(c) Human resources management and development, 
including adult learning and professional development 
models;  

(d) Principles and issues related to fiscal operations of school 
management;  

(e) Principles and issues related to school facilities and use of 
space;  

(f) Legal issues impacting school operations and 
management; and  

(g) Technologies that support management functions.  

(4) Knowledge and understanding of the values and ethics of 
leadership, including:  
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(a) The role of leadership in modern society;  

(b) Emerging issues and trends that impact the school 
community;  

(c) Community resources and partnerships of school, family, 
business, government and higher education institutions;  

(d) Community relations and marketing strategies and 
processes; and  

(e) Conditions and dynamics of the diverse school 
community.  

(5) Knowledge and understanding of the purpose of education and its 
role in a modern society, including:  

(a) The philosophy and history of education; and  

(b) Various ethical frameworks and professional ethics.  

(6) Knowledge and understanding of principles of 
representative governance that undergird the system of 
American schools, including:  

(a) The role of public education in developing and renewing a 
democratic society and an economically productive nation;  

(b) The law as related to education and schooling;  

(c) The political, social, cultural and economic systems and 
processes that impact schools;  

(d) Models and strategies of change and conflict resolution as 
applied to the larger political, social, cultural and economic 
contexts of schooling;  

(e) Global issues and forces affecting teaching and learning; 
and  

(f) The importance of diversity and equity in a democratic 
society.  

c. Have completed five years of educational experience in a public or 
accredited nonpublic school, two of which must be teaching experience at 
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the preK-12 level and two of which must be in administration/supervision at 
the preK-12 level.  

3. Option three. The individual must:  

a. Hold an earned master's degree from an accredited college or university;  

b. Hold a current, valid out-of-state license with an endorsement as a 
division/district superintendent; and  

c. Have completed five years of educational experience in a public or 
accredited nonpublic school, two of which must be teaching experience at 
the preK-12 level and two of which must be in administration/supervision.  

4. Option four. The individual must:  

a. Hold a master's degree, or its equivalent, from an accredited college or 
university;  

b. Have held a senior leadership position such as Chief Executive Officer or 
senior military officer; and  

c. Be recommended by a school board interested in employing the individual 
as superintendent.  

 
VAC 20-22-610. Mathematics specialist for elementary and middle education. 
 

A. Endorsement requirements. The candidate must have: 
 

1. Completed at least three years of successful classroom teaching experience in 
which the teaching of mathematics was an important responsibility; and 

2. Graduated from an approved mathematics specialist preparation program   
(master’s level); or completed a master’s level program in mathematics, 
mathematics education, or related education field with 30 semester hours of graduate 
coursework in the competencies listed below, including at least 21 hours of 
coursework in undergraduate or graduate-level mathematics. 

a. Understanding of the knowledge, skills, and processes of the Virginia 
Mathematics Standards of Learning and how curriculum may be organized to 
teach these standards to diverse learners; 

b. Understanding of a core knowledge base of concepts and procedures within 
the discipline of mathematics, including the following strands: number 
systems and number theory; geometry and measurement; statistics and 
probability; and functions and algebra; 
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c. Understanding of the sequential nature of mathematics and the mathematical 
structures inherent in the content strands; 

d. Understanding of the connections among mathematical concepts and 
procedures and their practical applications; 

e. Understanding of and the ability to use the five processes — becoming 
mathematical problem solvers, reasoning mathematically, communicating 
mathematically, making mathematical connections, and using mathematical 
representations — at different levels of complexity; 

f. Understanding of the history of mathematics, including the contributions of 
different individuals and cultures toward the development of mathematics 
and the role of mathematics in culture and society; 

g. Understanding of major current curriculum studies and trends in 
mathematics; 

h. Understanding of the role of technology and the ability to use graphing 
utilities and computers in the teaching and learning of mathematics; 

 i. Understanding of and the ability to select, adapt, evaluate and use 
instructional materials and resources, including professional journals and 
technology; 

j.  Understanding of and the ability to use strategies for managing, assessing, 
and monitoring student learning, including diagnosing student errors; 

k. Understanding of and the ability to use strategies to teach mathematics to 
diverse learners; 

l. Understanding of leadership skills needed to improve mathematics programs 
at the school and division levels, including the needs of high and low-
achieving students and of strategies to challenge them at appropriate levels; 
child psychology, including personality and learning behaviors; educational 
measurement and evaluation; and effective professional development 
approaches; and 

m. Understanding of and proficiency in grammar, usage, and mechanics and 
their integration in writing. 

8VAC20-22-620. Reading specialist.  

Endorsement requirements. The candidate must have completed an approved graduate-level 
reading specialist approved preparation program (master's degree required) that includes 
course experiences of at least 30 semester hours of graduate coursework in the 
competencies for the endorsement, as well as a practicum experience in the diagnosis and 
remediation of reading difficulties. The individual also must have at least three years of 
successful classroom teaching experience in which the teaching of reading was an important 
responsibility. 

8VAC20-22-630. School counselor preK-12.  

Endorsement requirements.  

1. Option I. The candidate must have:  
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a. An earned master's degree from an approved counselor education program 
which shall include at least 100 clock hours of clinical experiences in the 
preK-6 setting and 100 clock hours of clinical experiences in the grades 7-12 
setting; and  

b. Two years of successful, full-time teaching experience or two years of 
successful experience in guidance and counseling in a public or accredited 
nonpublic school. Two years of successful, full-time experience in guidance 
and counseling under an alternate route license may be accepted to meet this 
requirement.  

2. Option II. The candidate must have:  

a. An earned master's degree from an accredited college or university and 
certification from an approved counselor education program; and  

b. Two years of successful, full-time teaching experience or two years of 
successful, full-time experience in guidance and counseling in a public or 
accredited nonpublic school. Two years of successful, full-time experience in 
guidance and counseling under a  nonrenewable license may be accepted to 
meet this requirement.  

8VAC20-22-640. School manager license. 
 
A.  The school manager endorsement [license] is intended to provide for the differentiation 
of administrative responsibilities in a school setting.  A school manager is endorsed 
[licensed] to administer non-instructional responsibilities in an educational setting.  (For 
example, a school manager is restricted from evaluating teachers, supervising instruction, 
developing and evaluating curriculum, and serving as a school’s student disciplinarian.) 
 
B.  To earn a school manager endorsement [license], the candidate must: 
 

1. Hold a baccalaureate degree from a regionally accredited college or university; 
2. Have three years successful managerial experience; and 
3. Be recommended for the endorsement [license] by a Virginia school division  
      superintendent. 

8VAC20-22-650. School psychology.  

Endorsement requirements.  

1. Option I. The candidate must complete:  

a. An approved program in school psychology; [and] 

b. Sixty graduate hours which culminate in at least a master's degree; and  
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c. An internship that is documented by the degree granting institution. No 
more than 12 hours of internship can be counted toward the 60 graduate 
semester hours required for licensure. The internship experience shall occur 
on a full-time basis over a period of one year or on a half-time basis over a 
period of two consecutive years. The internship shall occur under conditions 
of appropriate supervision, i.e., school-based supervisor shall hold a valid 
credential as a school psychologist and non-school based supervisor shall be 
an appropriately credentialed psychologist. The internship shall include 
experiences at multiple age levels, at least one half of which shall be in an 
accredited schooling setting.  

2. Option II. The candidate must hold a certificate issued by the National School 
Psychology Certification Board.  

8VAC20-22-660. School social worker.  

Endorsement requirements.  

1. Option I. The candidate must have:  

a. An earned master's of social work from an accredited college or university 
school of social work with a minimum of 60 graduate semester hours; [and] 

b. A minimum of six graduate semester hours in education; and  

c. Completed a supervised practicum or field experience of a minimum of 
400 clock hours in a public or accredited nonpublic school discharging the 
duties of a school social worker.  

2. Option II. The candidate must have:  

a. An earned master's of social work from an accredited college or university 
school of social work with a minimum of 60 graduate semester hours; [and] 

b. A minimum of six graduate semester hours in education; and  

c.  One year of successful full-time supervised experience as a school social 
worker in a public or accredited nonpublic school. 

8VAC20-22-670. Special education: speech-language [pathologist] disorders preK-12. 

Endorsement requirements. The candidate must have:  

1. An earned master's degree in speech-language pathology from an accredited 
institution; or  
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2. A current license in speech pathology issued by the Virginia Board of Examiners 
for Audiology and Speech Pathology. 

8VAC20-22-680. Vocational evaluator.  

 Endorsement requirements.  

1. Option I. The candidate must be certified as a Vocational Evaluation Specialist 
(CVE), meeting all standards and criteria of the Commission on Certification of 
Work Adjustment and Vocational Evaluation Specialist (CCWAVES).  

2. Option II. The candidate must have a master's degree in vocational evaluation, 
career and technical education, special education, or rehabilitation counseling and 
completed 15 graduate semester hours distributed in the following areas:  

a. Tests and measurements: 3 semester hours;  

b. Medical and educational aspects of disability: 3 semester hours;  

c. Occupational information and job analysis: 3 semester hours;  

d. Purposes/practices of vocational evaluation: 3 semester hours; and  

e. Career/life planning/transition services: 3 semester hours.  

 
Part VII 

Revocation, Cancellation, Suspension, Denial, and  
Reinstatement of Teaching Licenses 

8VAC20-22-690. Revocation.  

A. A license issued by the Board of Education may be revoked for the following reasons:  

1. Obtaining or attempting to obtain such license by fraudulent means or through         
misrepresentation of material facts;  

2.  Falsification of school records, documents, statistics, or reports;  

3.  Conviction of any felony;  

4.  Conviction of any misdemeanor involving moral turpitude;  

5.  Conduct, such as immorality, or personal condition detrimental to the health,     
welfare, discipline, or morale of students or to the best interest of the public 
schools of the Commonwealth of Virginia;  
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6.   Misapplication of or failure to account for school funds or other school 
properties with which the licensee has been entrusted;  

7.   Acts related to secure mandatory tests as specified in §22.1-292.1 of the Code of 
Virginia;  

 
8.  Knowingly and willfully with the intent to compromise the outcome of an 

athletic competition procures, sells, or administers anabolic steroids or causes 
such drugs to be procured, sold, or administered to a student who is a member of 
a school athletic team, or fails to report the use of such drugs by a student to the 
school principal and division superintendent as required by Section 22.1-279.3:1 
of the Code of Virginia.   Any person whose administrative or teaching license is 
suspended or revoked by the Board pursuant to this section shall be ineligible for 
three school years for employment in the public schools of the Commonwealth; 
or 

9.  Other good and just cause of a similar nature.  

B. Procedures.  

1. Submission of complaints. A complaint may be filed by anyone, but it shall be the 
duty of a division superintendent, principal or other responsible school employee to 
file a complaint in any case in which he has knowledge that a holder of a license is 
guilty of any offense set forth in subsection A of this section. The person making the 
complaint shall submit it in writing to the appropriate division superintendent.  

2. Action by division superintendent; investigation. Upon receipt of the complaint 
against the holder of a license, a division superintendent or his duly authorized 
representative shall investigate the charge. If, on the basis of such investigation, the 
division superintendent finds the complaint to be without merit, he shall so notify 
the complaining party or parties in writing and then close his file on the matter. This 
action shall be final unless the local school board, on its own motion, votes to 
proceed to a hearing on the complaint or unless circumstances are present making 
subsection A of this section applicable.  

C. Petition for revocation. Should the division superintendent or local school board 
conclude that there is reasonable cause to believe that a complaint against the holder of a 
license is well founded, the teacher shall be notified of the complaint by a written petition 
for revocation of a license signed by the division superintendent. A copy of such petition 
shall be sent by certified mail, return receipt requested, to the teacher's last known address. 
If not otherwise known, the last known address shall be the address shown in the records of 
the Department of Education.  

D. Form of petition. The petition for the revocation of a license shall set forth:  
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1. The name and last known address of the person against whom the petition is being 
filed;  

2. The social security number of and the type of license held by the person against 
whom the petition is being filed;  

3. The offenses alleged and the specific actions that comprise the alleged offenses;  

4. The name and address of the party filing the original complaint against the license 
holder;  

5. A copy of the regulations containing a statement of the rights of the person 
charged under this chapter; and  

6. Any other pertinent information.  

E. Filing of petition. The original petition shall be entered in the files of the local school 
board where the license holder is employed.  

F. Response to petition. The license holder shall present his written answer to the petition, if 
any, within 14 days after the date of service of the petition as certified by the United States 
Postal Service.  

1. If the teacher responding to the petition states that he does not wish to contest the 
charges, he may voluntarily return the license to the division superintendent with a 
written, signed statement requesting cancellation. The Superintendent of Public 
Instruction is authorized, upon receipt of the license holder's written, signed request 
from the division superintendent, to cancel the license.  

2. If the license holder files a written answer admitting the charges, or refuses to 
accept the copy of the petition from the postal authorities, or fails to file a written 
answer within 14 days after service of the petition or has failed to provide postal 
authorities with a forwarding address so that the petition can be delivered, the local 
school board shall proceed to a hearing as described in subdivisions 3 and 4 of this 
subsection.  

3. If the license holder files his written answer denying the charges in the petition, 
the local school board shall provide a hearing at the time and place of its regular 
meeting or at such other reasonable time and place it may specify. The license 
holder or his representative, if any, shall be given at least 14 days' notice of the 
hearing.  

4. Following the hearing, the local school board shall receive the recommendation of 
the division superintendent and then either dismiss the charges or make such 
recommendations as it deems appropriate relative to revocation of a license. A 
decision to dismiss the charges shall be final, except as specified in subsection G of 
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this section, and the investigative file on the charges shall be closed and destroyed or 
maintained as a separate sealed file under provision of the Code of Virginia. Any 
record or material relating to the charges in any other file shall be removed or 
destroyed. Should the local school board recommend the revocation or suspension of 
a license, this recommendation, along with the investigative file, shall promptly be 
forwarded by the division superintendent to the Superintendent of Public Instruction.  

G. Revocation on motion of the Board of Education. The Board of Education reserves the 
right, in situations not covered by this chapter, to act directly in revoking a license. No such 
revocation will be ordered without the involved license holder being given the opportunity 
for the hearing specified in 8VAC20-22-740B.  

H. Reinstatement of license. A license that has been revoked may be reinstated by the Board 
of Education after five years if the board is satisfied that reinstatement is in the best interest 
of the former license holder and the public schools of the Commonwealth of Virginia. The 
individual must apply to the board for reinstatement. Notification to all appropriate parties 
will be communicated in writing by the state agency.  

8VAC20-22-700. Cancellation.  

A. A license may be canceled by voluntary return by the individual, or for reasons listed 
under 8VAC20-22-690A or for the following reason:  

The teacher in his answer to the petition, as described in 8VAC20-22-690 F 1, states that he 
does not wish to contest the charges. Reasons for cancellation are the same as those listed 
under 8VAC20-22-690A.  

B. Procedures. The individual may voluntarily return the license to the division 
superintendent with a written, signed statement requesting cancellation. The Superintendent 
of Public Instruction is authorized upon receipt of the license holder's written and signed 
request from the division superintendent to cancel the license. However, no such 
cancellation will be made without the involved license holder being given the opportunity 
for a hearing, as specified in 8VAC20-22-750.  

C. Reinstatement of license. A license that has been returned for cancellation may be 
reissued using the normal procedure for application if the board is satisfied that 
reinstatement is in the best interest of the former license holder and the public schools of the 
Commonwealth of Virginia. The individual must apply to the board for reinstatement. 
Notification to all appropriate parties will be communicated in writing by the Department of 
Education.  

8VAC20-22-710. Suspension.  

A. A license may be suspended for the following reasons:  
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4. Physical, mental, or emotional incapacity as shown by a competent medical 
authority;  

 
3. Incompetence or neglect of duty;  

 
4. Failure or refusal to comply with school laws and regulations, including willful 
violation of contractual obligations;  

 
5. Acts related to secure mandatory tests as specified in §22.1-292.1 of the Code of 
Virginia;  

 
6. Knowingly and willfully with the intent to compromise the outcome of an 
athletic competition procures, sells, or administers anabolic steroids or causes such 
drugs to be procured, sold, or administered to a student who is a member of a school 
athletic team, or fails to report the use of such drugs by a student to the school 
principal and division superintendent as required by Section 22.1-279.3:1 of the 
Code of Virginia.  Any person whose administrative or teaching license is 
suspended or revoked by the Board pursuant to this section shall be ineligible for 
three school years for employment in the public schools of the Commonwealth; or 

 
7. Other good and just cause of a similar nature.  

B. Procedures.  

1. Submission of complaints. A complaint may be filed by anyone, but it shall be the 
duty of a division superintendent, principal, or other responsible school employee to 
file a complaint in any case in which he has knowledge that a holder of a license is 
guilty of any offense set forth in subsection A of this section. The person making the 
complaint shall submit it in writing to the appropriate division superintendent.  

2. Action by division superintendent; investigation. Upon receipt of the complaint 
against the holder of a license, a division superintendent or his duly authorized 
representative shall investigate the charge. If, on the basis of such investigation, the 
division superintendent finds the complaint to be without merit, he shall so notify 
the complaining party or parties in writing and then close his file on the matter. This 
action shall be final unless the local school board on its own motion votes to proceed 
to a hearing on the complaint or unless circumstances are present making subsection 
C of this section applicable.  

C. Petition for suspension. Should the division superintendent or local school board 
conclude that there is reasonable cause to believe that a complaint against the holder of a 
license is well founded, the teacher shall be notified of the complaint by a written petition 
for suspension of a license signed by the division superintendent. A copy of such petition 
shall be sent by certified mail, return receipt requested, to the teacher's last known address. 
If not otherwise known, the last known address shall be the address shown in the records of 
the Department of Education.  
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D. Form of petition. The petition for the suspension of a license shall set forth:  

1. The name and last known address of the person against whom the petition is being 
filed;  

2. The social security number and the type of license held by the person against 
whom the petition is being filed;  

3. The offenses alleged and the specific actions that comprise the alleged offenses;  

4. The name and address of the party filing the original complaint against the license 
holder;  

5. A statement of the rights of the person charged under this chapter; and  

6. Any other pertinent information.  

E. Filing of petition. The original petition shall be entered in the files of the local school 
board where the license holder is employed.  

F. Response to petition. The license holder shall present his written answer to the petition, if 
any, within 14 days after the date of service of the petition as certified by the United States 
Postal Service.  

1. If the teacher responding to the petition states that he does not wish to contest the 
charges, he may voluntarily return his license to the division superintendent with a 
written and signed statement requesting suspension. The Superintendent of Public 
Instruction is authorized, upon receipt of the license holder's written, signed request 
from the division superintendent, to cancel the license.  

2. If the license holder files a written answer admitting the charges, or refuses to 
accept the copy of the petition from the postal authorities, or fails to file a written 
answer within 14 days after service of the petition, or has failed to provide postal 
authorities with a forwarding address so that the petition can be delivered, the local 
school board shall proceed to a hearing as described in subdivisions 3 and 4 of this 
subsection.  

3. If the license holder files his written answer denying the charges in the petition, 
the local school board shall provide a hearing at the time and place of its regular 
meeting or at such other reasonable time and place it may specify. The license 
holder or his representative, if any, shall be given at least 14 days' notice of the 
hearing.  

4. Following its hearing, the local school board shall receive the recommendation of 
the division superintendent and then either dismiss the charges or make such 
recommendations relative to suspension of a license as it deems appropriate. A 
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decision to dismiss the charges shall be final, except as specified in subsection G of 
this section, and the file on the charges shall be closed and all materials expunged. 
Should the local school board recommend the suspension of a license, this 
recommendation, along with supporting evidence, shall promptly be forwarded by 
the division superintendent to the Superintendent of Public Instruction.  

G. Suspension on motion of Board of Education. The Board of Education reserves the right, 
in situations not covered by this chapter, to act directly in suspending a license. No such 
suspension will be ordered without the involved license holder being given the opportunity 
for the hearing as specified in 8VAC20-22-740B.  

H. Reinstatement of license. A license may be suspended for a period of time not to exceed 
five years. The license may be reinstated by the Department of Education, upon request, 
with verification that all requirements for license renewal have been satisfied. The 
individual must apply to the board for reinstatement. Notification to all appropriate parties 
will be communicated in writing by the Department of Education.  

8VAC20-22-720. Denial.  

A. A license may be denied for the following reasons:  

1. Attempting to obtain such license by fraudulent means or through 
misrepresentation of material facts;  

2. Falsification of records or documents;  

3. Conviction of any felony;  

4. Conviction of any misdemeanor involving moral turpitude;  

5. Conduct, such as immorality, or personal condition detrimental to the health, 
welfare, discipline, or morale of students or to the best interest of the public schools 
of the Commonwealth of Virginia;  

6. Revocation, suspension, or invalidation of the license by another state or territory; 
or  

7. Other good and just cause of a similar nature.  

B. Expired license. The holder of a license that has expired may be denied renewal or 
reinstatement by the Superintendent of Public Instruction for any of the reasons specified in 
8VAC20-22-690A. No such denial will be ordered unless the license holder is given the 
opportunity for the hearing specified in 8VAC20-22-740B.  

8VAC20-22-730. Right to counsel and transcript.  
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A license holder shall have the right, at his own expense, to be represented by counsel of 
choice at the local school board hearing provided for in 8VAC20-22-690 F or in the 
proceedings before the Board of Education, as specified in 8VAC20-22-740A and B. 
Counsel may, but need not, be an attorney. Any such hearing before a local school board 
and any hearing before the Board of Education shall be recorded; and, upon written request, 
the party charged shall be provided a hearing transcript without charge.  

8VAC20-22-740. Action by the State Superintendent of Public Instruction and the 
Board of Education.  

A. Upon receipt of the complaint from the local school division, the Superintendent of 
Public Instruction will ensure that an investigative panel at the state level reviews the 
petition. The panel shall consist of three to five members selected by the Assistant 
Superintendent of Teacher Education and Licensure of the Virginia Department of 
Education. The license holder should be notified within 14 days of the receipt of the 
complaint to the Department of Education as to the date, time, and location of the hearing. 
Both parties, the local school division and the license holder, are entitled to be present with 
counsel if so desired. Individuals requesting a license or the continuation of a license must 
appear before the Superintendent’s Investigative Panel. The recommendation of the state-
level panel is made to the State Superintendent of Public Instruction for presentation to the 
State Board of Education. The superintendent shall then present his report to the Board of 
Education or its duly designated committee at one of its duly scheduled meetings. The 
license holder shall be given at least 14 days notice (in the manner specified in 8VAC20-22-
690F) of the date on which the Superintendent of Public Instruction's report will be 
continued, where necessary, from one meeting of the Board of Education or committee to 
another. 
 
B. The State Superintendent of Public Instruction is authorized to approve the issuance of 
licenses for individuals who have misdemeanor convictions related to drugs based on a 
review of the cases.  No individual would be denied a license without a hearing of the Board 
of Education as required in Section 8 VAC 20-22-740B. 

C. Hearing. The Board of Education, or its duly designated committee, shall receive and 
consider the report of the Superintendent of Public Instruction and such relevant and 
material evidence as the license holder may desire to present at the hearing. At the 
conclusion of the hearing, the Superintendent of Public Instruction may recommend the 
action --revocation or suspension --that should be taken by the Board of Education. The 
Board of Education will then enter its order within 14 days after the hearing has concluded. 
This order will contain findings of fact either sustaining or dismissing the complaint.  

D. Decision not to revoke or suspend. If the decision of the Board of Education is not to 
revoke or suspend the license, the license holder and the principal complainants will be so 
notified and the Board of Education's file and any other record or material will be removed 
or destroyed.  
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E. Decision to revoke or suspend. If the decision of the Board of Education is to revoke or 
suspend the license, a written order will be entered in the minutes of the meeting at which 
the matter was decided. A copy of this order will be sent to the license holder and the 
principal complainants.  

8VAC20-22-750. Right of license holder to appear at hearing.  

A license holder shall have the right to appear in person at the hearings held by the local 
school board, Board of Education, or board committee described in this part unless he is 
confined to jail or a penal institution. The local school board or Board of Education, at its 
discretion, may continue such hearings for a reasonable time if the license holder is 
prevented from appearing in person for reasons such as documented medical or mental 
impairment.  

8VAC20-22-760. Notification.  

Notification of the revocation, denial, or reinstatement of a license shall be made by the 
Superintendent of Public Instruction, or his designee, to division superintendents in Virginia 
and to chief state school officers of the other states and territories of the United States.   
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Background Information: 
 
The Standards of Quality for Public Schools (SOQ) in § 22.1-253.13:4 of the Code of Virginia require 
local school boards to “award diplomas to all secondary school students who earn the units of credit 
prescribed by the Board of Education, pass the prescribed literacy tests and meet such other 
requirements as may be prescribed by the local school board and approved by the Board of Education.”  
In addition, the Regulations Establishing Standards for Accrediting Public Schools in Virginia (SOA), in 
8 VAC 20-131-50, include a provision that requires Board of Education approval of all additional 
requirements above those prescribed in the standards.  Those standards further stipulate that local school 
boards that had increased requirements in effect as of June 30, 1997, would be granted approval through 
June 30, 1999.  Those approvals have since been extended indefinitely. 
 
On November 30, 2000, the Board of Education adopted the Guidelines Governing Certain Provisions 
of the Regulations Establishing Standards for Accrediting Public Schools in Virginia.  The guidelines 
incorporate Guidance Document Regarding Requests for Additional Graduation Credit Requirements 
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and Requests to Allocate Electives from Local School Boards, adopted by the Board of Education on 
June 25, 1998, for use in considering future requests.  A copy of the guidance documents may be found 
in Attachment A. 
 
The guidance document states that graduation requirements outlined in the SOA are intended to be a 
floor, not a ceiling.  It has been common practice for local school divisions to add local graduation credit 
requirements to statewide minimum requirements.  The guidance includes the following: 
 
Local Additional Credits Required for Graduation: 
 

• For the Standard Diploma, generally the Board will approve requests from local school divisions 
to require up to two additional local credits for this diploma for a maximum of 24 credits.  (It 
should be noted that Martinsville City Public Schools is currently approved to require 25 credits 
for the Standard Diploma.  The proposal does not increase the total number of required credits.) 

• Requests for additional local credits outside the core discipline areas for the Standard Diploma 
are considered on a case-by-case basis. 

• For the Advanced Studies Diploma, generally the Board will approve requests from local school 
divisions for additional local credits above the current number outlined in the Standards of 
Accreditation, which is 24, if such credits are in the discipline areas of English, mathematics, 
science, history/social sciences, fine arts or practical arts, or foreign language.  (It should be 
noted that Martinsville City Public Schools is currently approved to require 30 credits for the 
Advanced Studies Diploma.  The proposal does not increase the total number of required 
credits.) 

• Provisions must be in place so that the Standard or Advanced Studies Diploma may not be 
denied to any transfer student who has otherwise met the requirements contained in the SOA, if 
the transfer student can only meet the division’s requirements by taking a heavier load than 
normal course load in any semester, by taking summer schools, or by taking courses after the 
time when he or she otherwise would have graduated. 

• The requirements for graduation would be those in effect at the time the student would have been 
a first-time ninth grader or students who have earned sufficient credit in middle school or 
through other means prior to entering high school to be placed in a grade higher than the ninth 
grade when they enter high school for the first time. 

 
Allocation of Electives: 
 

• Generally, the Board will approve requests from local school divisions to allocate elective credits 
for local prescribed course requirements, while reducing the number of electives by an equal 
amount so that the total number of graduation credit requirements remains unchanged. 

• For the Standard Diploma, generally the Board will approve allocations of electives to prescribed 
credits in core discipline areas of English, mathematics, science, or history and social sciences.  
Requests to allocate electives for prescribed credits outside of the core disciplines will be 
considered on a case-by-case basis.  

• Generally, in addition, a local school division may offer, as an option to students, the opportunity 
to pursue concentrated courses of study by taking related courses in a specialty area (for 
example, vocational education, fine or performing arts), or to choose to take a variety of elective 
courses. 

 
The SOA and its related guidance document address graduation requirements, not the approval of 
individual courses offered by local school boards to satisfy graduation requirements.  Consequently, the 
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request made by Martinsville City Public Schools is considered by the Board only in the context of 
credit requirements for graduation.  Board review of this request does not address the individual course 
offerings made by Martinsville City Public Schools in order for students to earn either a Standard 
Diploma or an Advanced Studies Diploma. 
 
Summary of Major Elements: 
 
Martinsville City Public Schools, in correspondence dated May 10, 2006 and updated on June 12, 2006, 
has requested approval from the Board to modify the requirements for both a Standard and Advanced 
Studies Diploma.  On May 8, 2006, the Martinsville City School Board unanimously adopted changes to 
raise academic standards and expectations for all students.  Following a review by department staff, the 
request was modified and was approved by the Martinsville City School Board on June 12, 2006. 
 
The request submitted by Martinsville City Public Schools is to shift electives offered in the school 
division and not to increase the number of credits currently required for graduation.  By making this 
change, the local school board hopes to increase the percentage of students who will seek either a 
postsecondary education or better preparation for the workforce upon graduation.  The proposal before 
the Board is also intended to close the achievement gap. 
 
Effective with the ninth-grade class of 2006-2007, students pursuing a Standard Diploma would be 
required to earn one additional standard credit in mathematics, one additional credit in technology, and 
two additional credits in a foreign language.  The number of electives would be reduced from six to two. 
 
Effective with the ninth-grade class on 2006-2007, students pursuing an Advanced Studies Diploma 
would be required to earn one additional credit in technology.  The number of electives would be 
reduced from six to five. 
 
Effective with the ninth-grade class of 2006-2007, students pursing either a Standard Diploma or an 
Advanced Studies Diploma would be required to complete 40 hours of community service over a four-
year period as part of their graduation requirements.  The community service module is designed to 
provide a practical experience to students through work with adults in the community, such as 
physicians, nurses, child care providers, teachers, and nonprofit organization leaders.  Provisions are in 
place to ensure student safety, and the program will provide for special accommodations and 
arrangements to ensure that all students can participate.  Finally, there will be a variance in place so that 
this requirement may be modified by the principal based on extenuating circumstances, such as illness. 
 
Attachment B summarizes the request made by Martinsville City Public Schools. Attachment C contains 
the request made by the Martinsville City Public Schools to the Acting Superintendent of Public 
Instruction. 
 
Superintendent's Recommendation:  The Acting Superintendent of Public Instruction recommends 
that the Board waive first review and approve the request. 
 
Impact on Resources:  There is no impact on resources at the Department of Education. 
 
Timetable for Further Review/Action:  Staff of the Department of Education will notify the school 
division of the Board’s action. 
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Attachment A 
 

Excerpts from 
Guidelines Governing Certain Provisions of the 

Regulations Establishing Standards for  
Accrediting Public Schools in Virginia 

(8 VAC 20-131-10 et seq.) 
 
 

Standard:  8 VAC 20-131-50.A.  Additional Local Graduation Requirements 
 
The requirements for a student to earn a diploma from a Virginia high school shall be those in effect 
when that student enters the ninth grade for the first time.  Students may be awarded a diploma or 
certificate upon graduation from a Virginia high school. 
 
When students below the ninth grade successfully complete courses offered for credit in grades nine 
through twelve, credit shall be counted toward meeting the standard units required for graduation 
provided the courses meet SOL content requirements or are equivalent in content and academic rigor as 
those courses offered at the secondary level.  To earn a verified unit of credit for these courses, students 
must meet the requirements of 8 VAC 20-131-110.B. 
 
The following requirements shall be the only requirements for a diploma, unless a local school board 
has prescribed additional requirements which have been approved by the Board.  All additional 
requirements prescribed by local school boards, and in effect as of June 30, 1997, are approved to 
continue those requirements pending further action by the Board.  The requirements for Certificate of 
Program Completion are developed by local school boards in accordance with the Standards of Quality. 
 
 

November 30, 2000 Guidelines 
 
The Board of Education has prescribed that the requirements for graduation will be those in effect the 
first time a student enters the ninth grade.  The requirements for graduation will be those in effect at the 
time the student would have been a first-time ninth grader or students who have earned sufficient credit 
in middle school or through other means prior to entering high school to be placed in a grade higher than 
the ninth grade when they enter high school for the first time. 
 
The Board, in its 1997 version of the standards, grandfathered local requirements that exceeded those 
adopted by the Board on a year-to-year basis.  Those grandfathered provisions were approved 
indefinitely with the adoption of revised standards on September 28, 2000.  As a result of the provisions 
in the revised regulations, those additional local requirements can remain in effect until such time as a 
local school board seeks to amend those requirements of action by the Board of Education. 
 
In June 1999, the Board approved guidelines to govern the approval of additional requirements by local 
school boards that were not grandfathered by the 1997 version of the standards.  Those guidelines, 
which will govern future approvals, are found in Attachment A of this document.   
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June 25, 1998 Guidance Document 
Regarding Requests for Additional Graduation Credit Requirements and 

Requests to Allocate Electives from Local School Boards 
(Excerpts from Attachment A to the November 30, 2000 Guidelines): 

 
I. Local Additional Credits Required for Graduation 
 

Observations and Considerations:   
 
The Board is most concerned and will act most cautiously in evaluation requests from local school 
divisions for local additions to the Standard Diploma requirements.  The Standard Diploma is the 
basic diploma offered in Virginia public schools.  Students who are seeking an Advanced Studies 
Diploma may fall short of its requirements, yet still graduate from high school with a Standard 
Diploma.  However, students who fail to meet the requirements for a Standard Diploma will suffer 
the consequences of obtaining no diploma at all. 
 
Virginia has just embarked on a nationally-recognized, sweeping reform initiative that will raise 
expectations for students, parents, teachers, administrators, schools and local school divisions as 
never before.  Many in the public education community stated repeatedly in commenting on the new 
SOA prior to its adoption last year that reforms on such a scale should not – and could not – be done 
too hastily and should be phased in over many years to give all concerned time to adapt and prepare 
for such fundamental changes.  The Board listened to these comments and responded by adopting a 
gradual phased-in schedule of implementation in which the new SOA will not be entirely in effect 
until the 2006-2007 school year. 
 
Following the same principle, while the Board encourages local efforts to raise student expectations 
and academic standards higher as our new reforms are gradually phased in, we believe that local 
school divisions should concentrate on improving student achievement in the core academic 
disciplines for which the new Standards of Learning (SOL) tests are given (passage of which will 
become a statewide graduation requirement beginning with the Class of 2004), before seeking 
numerous and wide-ranging additional local credit requirements for the Standard Diploma. 
 
The Board is much more willing to give a greater degree of flexibility to local school divisions that 
wish to add local credit requirements for the Advanced Studies Diploma, since students who fail to 
meet its requirements can still obtain the Standard Diploma. 
 
Guidance: 

 
A. Standard Diploma 

 
1. Generally, the Board will approve requests from local school divisions to require up to two 

additional local credits to obtain the Standard Diploma (maximum of 24 required credits).  
 
Generally, the Board will approve local requests for additional graduation credit 
requirements in the core discipline areas of the Standards of Learning (English, mathematics, 
science, or history/social studies). 
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For example, a local request to add one additional credit requirement in history and one in 
science would generally be approved, because that would not exceed a total graduation credit 
requirement of 24 and those credits are in the core disciplines. 

 
Requests for additional local credits in disciplines outside the core discipline areas will be 
considered on a case-by-case basis, but the Board will proceed cautiously for the reasons 
outlined above.  In evaluating requests for additional local graduation credits outside the core 
discipline areas, the Board generally may consider, among other criteria, a local school 
division’s graduation and drop-out rates and its students’ performance on the SOL tests. 

 
2. Generally, if requested by a local school division which has local additional credit 

requirements that were “grandfathered” until June 30, 1999, under the SOA provision cited 
above, the Board will extend approval for such local additional credit requirements until June 
30, 2000. 

 
B. Advanced Studies Diploma 
 

Generally, the Board will approve requests from local school divisions for local additional 
credits required for the Advanced Studies Diploma above the 24 contained in the SOA if the 
credits are in the discipline areas of English, mathematics, science, history/social studies, fine 
arts (including performing arts) or practical arts (option), or foreign language.  The Board will 
consider credits outside these disciplines on a case-by-case basis. 

 
C. Transfer students 

 
Any local school division receiving approval to increase its course credit requirements may not 
deny either the Standard or Advanced Studies Diploma to any transfer student who has otherwise 
met the requirements contained in the SOA, if the transfer student can only meet the division’s 
requirements by taking a heavier load than normal course load in any semester, by taking 
summer schools, or by taking courses after the time when he or she otherwise would have 
graduated. 

 
D. Prospective Application/Advance Notice 

 
A local high school division’s additional credit requirements should apply only to students who 
have not yet entered high school at the time the additional credits are approved. 

 
II. Allocation of Electives 
 

Observations and Considerations: 
 

Some local school divisions have requested that they be allowed to allocate one or more of the 
SOA's elective credits for a prescribed credit, without raising the total number of credits required to 
graduate.   
 
The current SOA set forth a 22-credit requirement for the Standard Diploma, of which 16 are 
prescribed and 6 are electives.  For an Advanced Studies Diploma, the SOA requires 22 prescribed 
credits and 2 electives, for a total of 24. 
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In reality, however, the vast majority of Virginia students have far more opportunity to take electives 
than those contained in the SOA.  Nearly two-thirds (63%) of local school divisions in Virginia are 
now on schedule configurations such as “clock” that allow the student to earn eight credits per year, 
for a total opportunity of 32 credits in high school, plus any additional high school course credits that 
may have been earned in middle school. 
 
More than one-fourth (27%) of Virginia local school divisions are on seven-period-day schedules, 
enabling the student to earn 28 credits in high school, plus credits towards graduation that may have 
been earned in middle school.  One-tenth (10%) of local school divisions are on six-period-day 
schedules, enabling the student to earn 24 credits, plus credits towards graduation that may have 
been earned in middle school. 
 
A student pursuing a Standard Diploma in a local school division on a block schedule has the 
opportunity to earn 32 credits in high school (plus credits earned in middle school), of which 16 are 
prescribed in the SOA and the rest are electives.  While students in local school divisions on seven-
or six-period daily schedules have less opportunity for electives than students in block schedules, 
nonetheless the Board believes there is ample room to allow local school divisions to allocate some 
elective credits as prescribed credits and still allow reasonable opportunity for student choice of 
other electives. 

 
Guidance: 

 
Generally, the Board will approve requests from local school divisions to allocate elective credits for 
local prescribed course requirements, while reducing the number of electives by an equal amount so 
that the total number of graduation credit requirements remains unchanged. 

 
For the Standard Diploma, generally the Board will approve allocations of electives to prescribed 
credits in core discipline areas of English, mathematics, science, or history/social studies.  Requests 
to allocate electives for prescribed credits outside of the core disciplines will be considered on a 
case-by-case basis. 

 
Generally, in addition, a local school division may offer, as an option to students, the opportunity to 
pursue concentrated courses of study by taking related courses in a specialty area (for example, 
vocational education, fine or performing arts), or to choose to take a variety of elective courses.  
Offering such options shall not require Board approval so long as choosing a particular concentration 
of elective courses is not mandatory for graduation. 
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Attachment B 
 

Summary of Graduation Requirements Proposed by Martinsville City Public Schools 
 

Standard Units of Credit Required for a Standard Diploma 
 

Ninth Grade Class 
2006-2007 

Current SOA 
requirements 

Current 
requirements 

for Martinsville 
City* 

Proposed 
requirements 

for Martinsville 
City* 

Difference 

English  4 4 4  
Mathematics 3 3 4 1 
Laboratory Science 3 3 3  
History/Social Science 3 4 4  
Health/Physical Education 2 2 2  
Fine Arts/Practical Arts 1 2 2  
Technology 0 1 2 1 
Foreign Languages 0 0 2 2 
Electives 6 6 2 (4) 
Total 22 25 25  
     
Community Service 0 0 40 hours 40 hours 

 
 

Standard Units of Credit Required for an Advanced Studies Diploma 
 

Ninth Grade Class 
2006-2007 

Current SOA 
requirements 

Current 
requirements 

for Martinsville 
City* 

Proposed 
requirements 

for Martinsville 
City* 

Difference 

English  4 4 4  
Mathematics 4 4 4  
Laboratory Science 4 4 4  
History/Social Sciences 4 4 4  
Foreign Languages 3 3 3  
Health/Physical Education 2 2 2  
Fine Arts/Practical Arts 1 2 2  
Technology 0 1 2 1 
Electives 2 6 5 (1) 
Total 24 30 30  
     
Community Service 0 0 40 hours 40 hours 
 
*Within these requirements, students must meet the graduation requirements set forth in 8 VAC 20-131-50 
of the Regulations Establishing Standards for Accrediting Public Schools in Virginia (Standards of 
Accreditation) for a Standard Diploma or an Advanced Studies Diploma. 
 
It should be noted that the Standards of Accreditation and the related guidance document address 
graduation requirements, not the approval of individual courses offered by local school boards to satisfy 
graduation requirements.  Consequently, approval of this request by the Board of Education is 
considered only in the context of credit requirements for graduation.  It does not address the individual 
course offerings by Martinsville City Public Schools for students to earn a Standard Diploma or an 
Advanced Studies Diploma. 

 



Martinsville City Public Schools
"Where Learning Has No Limits and Academic Excellence is Measured One Child at a Time"

202 Cleveland Avenue' P.O. Box 5548 . Martinsville, Virginia 24115' (276)
NS

JUN1 5 2006
June 12,2006

Mrs. Anne Wescott
Assistant Superintendent for Policy and Communication
P. O. Box 2120
Richmond, Virginia 23219

Dear Mrs. Wescott:

As requested, on June 12,2006, the Martinsville School Board unanimously amended
and adopted new proposed requirements for graduation based on the comments you and
your staff shared with our high school principal, Dr. Tom Fitzgibbons, and me during our
phone conference. The approval we are seeking from the State Board of Education, as
required under 8 VAC 20-131-50 Requirements for Graduation, would go into effect for
the entering class of2006-2007. Our request is not seeking to increase the number of
credits required to graduate but to shift electives to what we consider more rigorous
courses that will, hopefully, increase the percentage of students that will seek a post
secondary education program and/or be better prepared for the workforce.

Specifically, we are requesting to add one credit in math and technology and two credits
in foreign language for those students seeking a standard diploma. These additional
credits in math, technology, and foreign language would replace some ofthe elective
options. The advance diploma candidates would be required to take one more credit in
foreign language and technology. In the area of math, the standard diploma candidate
would have to take at least one credit above geometry, such as Algebra II, Math
Foundations II (Survey of Algebra II, Pre- Calculus and Statistics), or Mathematical
Analysis/Pre-Calculus. The additional technology credit can include computer
information systems, information technology fundamentals, technical design and
illustration, etc. As you will see from the enclosed handout, Martinsville Public Schools
has already received permission to increase elective graduation requirements for both the
standard and advanced diplomas.

Weare also requesting that our students be required to participate in 40 hours of
community learning over a four year period as part of their graduation requirements. The
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practical experience that our students will gain by working closely with adults in the
community, such as physicians, nurses, child care providers, bankers, non- profit leaders,
teachers, manufacturing and retail personnel, etc., will be a life long valuable learning
lesson. Our students would benefit greatly by working with an adult mentor who will
teach them the tools they will need to succeed in a constantly changing workplace or
higher education environment. There are many research articles that support our request.
Recognizing that this letter is not the appropriate form to share the research, I do want to
cite one paragraph from an articled entitled "A Study in Student Involvement in
Community Service," that was published in the Journal of Higher Education, May-June
1998 v69 p227 (21). "From an educational standpoint, it makes sense to link community
service activities with intentional learning objectives whenever possible. Obviously,
when student participation in community service can be connected to specific learning
activities involving reflection, group interaction, writing and so on, the experience is
likely to have a greater impact on student learning and move into the realm of service
learning ( cooper, 1998;Eyler,Giles,&Schrniede,1996).I have enclosed a few articles
from our local newspaper highlighting our students attending the Governor's School that
just completed a community learning project with our local Free Medical Clinic as part of
their course work. Weare trying to replicate this positive experience for all of our
students.

Please also note that we will make sure that our students are properly supervised off site
and all applicable laws will be followed to ensure a student's safety. In addition, the
principal will be given the authority to make special accommodations and arrangements
e.g. transportation and flexible schedule so a student can fully participate. Finally, the
principal will be given the authority to modify the number of hours a student will need to
meet the community learning component based on extenuating circumstances such as
illness, mobility, etc.

Martinsville City Public Schools is a very diverse school system with approximately 65%
of its student population designated as minorities and approximately 67% of our students
eligible for free and reduced lunch. The requested changes are more aligned with what
colleges and universities are seeking as prerequisites for admissions and, more
importantly, to help all of our students be prepared for the challenges that lie ahead.
Mathew Gandall, executive vice president ofthe bi-partisan non profit organization
"Achieve, Inc", states that "some worry that raising graduation requirements will hurt
students but nothing is more harmful than sending young people out in the real world
unprepared" .

You may be asking, "What is driving this request?" Martinsville City is a tale of two
school systems. The gap between "white" and "black" students in almost all indicators of
academic success is significant. For example, during the past two years, only 26% of
advanced diplomas were obtained by black students and a significant majority of black
students obtained standard diplomas. White students obtained 74% of the advanced
diplomas during the same time period. Eighty-five percent of our white students attend
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college but only 42% of our black students attend college. Our high school is 59.1 %
black.

We are making significant changes pk-12 to raise the standards and expectations for all
students. We cannot continue to accept the low performance and expectation of any
student, especially those who are most vulnerable. Martinsville has one of the highest
state rates of adults 26 and older without a college degree and this trend has to
discontinue. The proposed changes will raise the expectations for all students, provide
adult mentoring and guidance, and will drive higher expectations and requirements at all
grade levels.

I look forward to addressing the Virginia State Board of Education on this important
request and thank you for your cooperation and assistance in this matter.

~
Scott R. Kizner, Ph.D.
Superintendent
Martinsville City Schools

SRK/lwp

Enclosures



Martinsville High School
Comparison of Current & Proposed Graduation Requirements

Current and Proposed
SOA

English
Health/PE
History/SS
Math
Lab Science
Fine/Practical Arts
Technology
Electives

Total

SOA

English
Health/PE
History/SS
Math
Lab Science
Fine/Practical Arts
Technology
Foreign Language
Electives
Total

Standard Diploma

MCPS
Current

Requirements
2005- 2006

4 English
2 Health/PE
3 History/SS
3 Math
3 Lab Science
1 Fine/Practical Arts
0 Technology
6 Electives

22 I Total

Advanced Diploma

MCPS

Requirements
2005- 2006

4 English
2 Health/PE

4 History/SS
4 Math
4 Lab Science
1 Fine/Practical Arts

0 Technology
3 Foreign Language
2 Electives

24 Total

2006 - 2007

4 English
2 Health/PE
4 History/SS
3 Math
3 Lab Science
2 Fine/Practical Arts
1 Technology
6 Electives

Foreign Language
25 I Total

Proposed
Requirements for
Entering Class of

2006- 2007

4 English
2 Health/PE
4 History/SS
4 Math
4 Lab Science
2 Fine/Practical Arts
1 Technology
3 Foreign Language
6 Electives

30 Total

4
2
4
4
3
2
2
2
2

25

4
2
4
4
4
2
2
3
5

30



Martinsville High School
Graduation Statistics

Number of Degrees Awarded

Year
Advanced Standard

QED
Modified Standard

Diploma Diploma Diploma
i i
i i White 40

White 50 Black 51 White 1 White 2
Black 18 Asian 2 Black 2 Black 4

2005
Hispanic 2

Total 68 Total 95 Total ,., Total 6.)

2005 Total = 172

White 54 White 30 White ,., White

I

1.)

Black 20 Black ) Black 7)-
2004 Asian 1 Hispanic

,.,
.)

Total 75 Total 85 Total 10 Total 1

2006 Total = 171
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Education
outside
the walls

Two programs that conclu~ed last 'N~ek
showed the exciting things going on in 1ttea
schools.

The first was the semester-Io~;~~s,~arch
project designed to raise awarerie*s()f~e
needs and impact of the Free Clinic'of~c:Ir~{
tinsvilleand HenryCounty.It wascon~t1dc. .

ed by junior resear9h students in Dr. Nina
Huffs Piedmont GOvernor's School cl~s. '

Tnese students spent months studying the
role offtee clinics nationwide as well as local-
ly, using surveys, interviews and journals.

. They also worked t() recruit volunteers and
medical personnel to help the clinic, and
pitched in themselves to get a fi~and look
at the operation and the people it serves.

The results of their work were presented
to the public Tuesday morning but by all
accounts, the impact oftheir studies will con-
tinue. Whether iUs through more awareness
of the clinic as a result of the Web site stu-
dents built, increased volunteerism or their
better understanding of the needs ofthe less
fortunate in the community, these students
have learned lessons that will last long after
their class ends.

The second program was the Trout in the
Classroom project in which students raised
brown trout fingerlings in their schools and
released them into the Smith River. The pro-
gram was funded by local ortl:iodontist Dr.
DavidJones, who believes hands-on learning
will help children become good stewards of
.the environment., .

This is a program that deals with more than
fish. Teachers were ,Il,ble.towork the process
of raising fish in tanks into lessons through-
out their curriculi!Ih,and tllE~yreported an
awakened enthusias.m-forIearningas a tesult.
That is a payoff that you cannot put a price
tag on.

Both of these programs - and likely oth-
ers going on throughout the area's schools-
are engagingstudents, helping them learn and
helping them appreciate the process of
learning. They have taken education outside
the schoolwalls and made it relevant, andthat
is education at its best.

I
I;
b

-.,,.



Project earns a 'Wow'
Students make
their case for
clinic's impact
By MATTHEW McCORMICK
Bulletin Staff Writer

It took them months to complete and more than an
hour to explain, but lriswood District Supervisor Paula
Burnette summed up a semester's worth of work for 24
area high school juniors with a single word: "Wow,"

That was Burnette's reaction to Dr. Nina Huffs Pied-
mont Governor's School junior research class's presen-
tation of a semester-long project that was designed to raise
awareness ofthe needs and impact of the Free Clinic of
Martinsville and Henry County.

The clinic, which provides medical care to the unin-
sured, underinsured and/or unemployed residents, is run
by the MartinsviUe-Henry County Coalition for Health and
Wellness. '

Following the students' remarks to a group of
friends, family and local school and government offi-
cials at the Henry County Administration Building Tues-
day morning, audience members lauded their work not
only for its quality but also for its practical impact.

"1 feel like we're doing an outstanding job with our
young folks," said Curtis Millner, chairman and lriswood
District representative on the Henry County School
Board. "The greatest thing to me is the students' insight
into how to help the community as a whole."

"The Free Clinic is probably the entity in the communi-
tythat needs the most exposure and help right now," added
Burnette. "And the fact that they gotnew vollmteers - I don't
think we (local government officials) could do that."

Those 10 new Free Clinic volunteers came out of pre-
sentations that, during the last three months, two of Huff's
students made to area church and school groups.

The pair of juniors was part of a larger team of students

Sixteen-year-old Magna Vista junior Kristen Jamison,
daughter of Bernard and Vanessa Jamison, presents
a portion of her Governor's School class' semester-
long research project at the Henry County Adminis-
tration Building Tuesday morning. (Bulletin photo by
Matthew McCormick)

who focused on designing a marketing campaign - which
also included the creation of an informational pamphlet and
Web site as well as one-on-one appointments with area doc-
tors - to reach out to the Free Clinic's potential donors,
patients and medical and clerical volunteers.

Other teams ofstudents studied the medical center's impact

See CLINIC, Page 2-A
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Clinic
(Continued from Page I-A)

on people already involved with
the clinic,gatheringiriformation
through surveys, interviews and
journals that chronicled the
personal experiences of the
students, who each spent a min-
imum oftwo hours volunteering

- at the clinic.
"It (the project) was a lasting

experience that I will always
remember," said 16-year-old
Magna Vista junior Kristen
Jamison, daughter of Bernard
and Vanessa Jamison. "It made
me want to volunteer more at
the clinic to help out the com-
munity."

But as Huffpointed out, while
the project touched the studen-
t's hearts, it also impacted their
minds.

"They became immersed in
the process of research," she
said.. .

Indeed, months before they
set foot in the Free Clinic, they
had poured over hundreds of

articles, Web sites and books, seekhelp.
soakingup informationoninter- Informed by that broad
national, national and local understandingofwhyfteeclin-
health care issues. icsare sovitalto the communi-

That research helped place tiestheyserve- nearly50oper-
localneedsinthe contextoflarg- ate in Virginiaalone- the stu-
er trends affecting citizens dents' attention turned to their
across the countryand globe. ownbackyard.

Oneofthose is the risingcost There, they found the same
ofhealth care,which,according need foraffordablehealth care
to the students' statistics,has that affectscommunitiesacross
increased 49 percent in the the country.Ofthe area's 69,000
past three years, with some residents,some40percenthave
Americans payingas much as ' been affectedbythe relocation
$400a month for single-patient of industry and 12percent live

. health coverage. belowthe povertyline,the stu-
For more than 3.5 million dents said.

Americans, those costs make And the research did not
health insurance unaffordable. stop there. From studying the
But such enormous rolls of effects of community service on
uninsured citizens only drives volunteers to looking up tips for
up the price ofhealth care, mak- effective public speaking, the
ing it even less affordable, the students hit the bookstoprepare
students said,because it encour- forthe specific roles they would
ages the uninsured who are sick play in the project.
to wait until the last minute - Even the class's group
when fixing a medical problem approach to their work became
often is most expensive - to fodder for investigation.

Citingresearchdemonstrating
that the inherent clashes of
group work helps foster the
development of important
social skills, 17-year-old Bassett
junior Stephanie Blankenship,
daughter of Ricky and Anna
Blankenship,toldthe audience:
"The success of group work is
vital to the growth of the indi-
vidual not only in the present'
but in the future."

The same, said Free Clinic
volunteer coordinator Cathy
Philbrook, can be said of the stu-
dents' impact on the medical
center.

From inspiring their peers..,
and the community as a whole
to volunteering with the clinic to
creating a Web site, she said the
students' work would continue
to serve the medical center.

The project "was an opportu-
nity for them (the students) and
forwe as a community that they
did" this project, said Philbrook,
"and I think it was wonderful.""



(ISUlletm pnOtoJ

Students learn at FreeClinic

i
l
."

classmateshavedone.Overthe past
three months, Dr. Nina Huff's
junior research students have

It may be a cliche, but after worked on a classproject designed
months of careful, engaged study,a to raise awarenessofthe needs and
group of area high school juniors impact of the Free Clinic of Mar-
has verified what parents and tinsville and Henry County.
teachers always told them: Knowl- The students will present their
edge is power. . projectat9a.m.TuesdayintheHen-

"If all youdo is keep your nose in ry CountyAdministrationBuilding's
a book, then you'll never help any- fIrSt-floorconferenceroomto mem-
one," explained17-year-oldB~sett bers ofthe Martinsville CityCoun-
juti.i'orAutumI1-CI~rk;daughter of cil and countyooa.tltOfsupervisors:
LeAnne Bray. arid~warry-CIafK-: The Free-etini:c;- >'V1",,'1''r;, r LUl'uy
"But if you apply what you know, the MartinsvilIe-Henry County
you can make a real difference." Coalition for Health and Wellness,

And that is exactlywhat Brayand provides medical care to unin-
her Piedmont Governor's School sured, underinsured and/or unem-

By MATTHEW McCORMICK
Bulletin Staff Writer

ployed residents. .

For Huff's 24juniors, finding out
how vital those services are to the
2,500or sopatients.tb,~clinic serves"
eaQhyear wasmore than just home-
work ~ it was a wake-up call.

"The Free Clinic is the only
source of medication and 'care for
a lot of people," said Sara ~helton,
a 17-year-old Bassett jU1iior and
daughter of Mike and Debbie Shel-
ton. "Without this project, I might
never h::Jy..eJroownthat t,Ype.a.tsit,,,
uatlOn eXIsteQ'r-

Huff's students had, by January,
ingested an impressive amount of

See STUDENTS, Page 2-A



Students
(Continued from Page I-A)

facts and figures related to
local, national and interna-
tional health care issues. But
they had barely scratched the
surface of their subject.

So they broke up into small
groups,each ofwhich used the
past three months to seek a
deeper, hands-on under-
standing of one aspect of the
medical center and its ser-
vices.

Some students tackled the
all-important task of finding
medical and clerical volun-
teers by interviewing doctors
and speaking to community

. groups.
Others studied the impact of

the clinic on patients, volun-
teers and medical providers
through interviews,field notes

and volunteering themselves.
What those students found

wasthat the Free Clinictouch-
es the livesnot onlyofthe peo-
ple it servesbut alsothosewho
serve the clinic.

That was not immediately
apparent to Clark .when she
and partner Stephanie
Blankenship, 17, a Bassett
junior and daughter of Ricky
and Anna Blankenship,began
what would be 10 volunteer
hours at the clinic.Giventasks
such as filing, stapling and
packing, the students at first
were skeptical that their work
would have any impact on
themselves or their commu-
nity.

But they soon learned that
even a big change happens
one staple at a time.

"The more we went the

more we realized" how impor~
tant small tasks are, said.
Blankenship. "By the last day,
it was like we were part of a
family. It was so much fun." .

But the project was a lot of
work, too, said 16-year-old
Bassett junior Chris Custin,
son of J ay and Kim Custin. He
was a part of a team that devel-
oped a Web site for the Free
Clinic. Make that two Web
sites.

ThoughCustinand histeam-
mates were computer-savvy,
none had taken on such a large
project. In part due to that
inexperience, after finishing
the site in one format,theyhad
to rebuild it from the ground
up after deciding to switch to

. a more user-friendly program
that helped them give the site
a sleeker look.

Knowing that their site -
along with an informational
pamphlet produced by anoth-
er group - would help the
clinic in its attempts to reach
out to potential patients, vol-
unteers and donors, though,
made it worthwhile, said
Custin.

"It feels like we did some-
thing important," he said.

Custin win get no argument
from Barbara Jackman, exec-
utive director of the Mar-
tinsville-Henry CountyCoali-
tion for Health and Wellness,
which operates the Free Clin-
ic.

Already, the Governor's
School students' efforts have
brought nearly a dozen much-
needed volunteers to the clin-
ic and three area medical
specialists have agreed to fur-

ther iIwestigate the possibili-
ty of taking referrals fromthe
clinic. .

"I think they (the students)
brought a new level of aware-
ness to our current activities
and have stimulated some
interest in volunteering," said
Jackman. .

"I just want to say thank
you," she added. "It was a
learning experience to them
and of great help to us."

Their work, however, is not
done. While the students'
work aimed to help the com-
munity, it also was meant to
give them hands-on experi-
ence in the process of scien-
tific inquiry.

And as with any proper
research project, this one will
end with a presentation. Over
the past few weeks, the stu-

dents have been compiling -
their findings aIrd working
them into an hour-long slide
show presentation they will
share with the board of super-
visors and citycouncil as well
as friends and family.

But though the needs and
benefits of the Free Clinic
obviously will be front and
center Tuesday morning, so,
said Huff,will a group of ded-
icated students and a project
that tooktheir knowledge and
skills from the classroom to
the community.

"It started out as 'we have to
do this project,'" said Huff,
"and ended up 'we got (were
allowed) to do this project.'
That's pretty cool."



 

Board of Education Agenda Item 
 
Item:                               H.                Date:        June 28, 2006    
 

Topic: First Review of Recommended Cut Scores for the Virginia Alternate Assessment Program            
 
Presenter: Mrs. Shelley Loving-Ryder, Assistant Superintendent, Division of Assessment and 
Reporting 
 
Telephone Number: (804) 225-2102     E-Mail Address: Shelley.Loving-Ryder@doe.virginia.gov
 
Origin: 

____ Topic presented for information only (no board action required)  

 Board review required by 
____ State or federal law or regulation 
   x    Board of Education regulation 
         Other:                    

          Action requested at this meeting        x   Action requested at future meeting:            (date) 

Previous Review/Action: 

  x    No previous board review/action 

____ Previous review/action 
date        
action              

 
Background Information:  
The Virginia Alternate Assessment Program (VAAP) is intended to assess the achievement of students 
with significant cognitive disabilities who are unable to participate in the Standards of Learning (SOL) 
assessment program even with accommodations.  A compilation of student work called a Collection of 
Evidence is prepared for students participating in the alternate assessment program. The VAAP, which 
is required by the federal Individuals with Disabilities Education Act (IDEA), was first administered in 
the 2000-2001 school year.   VAAP was revised for the 2005-2006 school year to meet the requirements 
of the No Child Left Behind Act of 2001.  In May 2006 committees of Virginia educators were convened 
to review selected Collections of Evidence and to recommend to the Board of Education the cut scores 
that should represent basic, proficient, and advanced performance for students in grades 3 through 5, 6 
through 9, and 10 through 12 who are submitting collections of evidence in the areas of reading, 
mathematics, history/social sciences, and science for the Virginia Alternate Assessment Program. 
 
Summary of Major Elements:   
A range of recommended cut scores for the achievement levels of basic, pass/proficient, and 
pass/advanced for reading, mathematics, science, and history/social sciences for students in grades 3 
through 5, 6 through 9, and 10 through 12 will be presented to the Board. 
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Superintendent's Recommendation:  
The Acting Superintendent of Public Instruction recommends that the Board waive first review and 
adopt cut scores for the achievement levels of basic, pass/proficient, and pass/advanced for reading, 
mathematics, science, and history/social sciences for the students in grades 3 through 5, 6 through 9, and 
10 through 12.   
 
Impact on Resources:  
 N/A 
 
Timetable for Further Review/Action:  
The Board should periodically review the passing scores for the Alternate Assessment Program. 
 



 

Board of Education Agenda Item 
 
Item:                                  I.               Date:       June 28, 2006      
 

Topic: First Review of Recommended Cut Scores for the Literacy and Numeracy Assessments Required  
for the Modified Standard Diploma 

 
Presenter: Mrs. Shelley Loving-Ryder, Assistant Superintendent, Division of Assessment and Reporting  
 
Telephone Number: (804) 225-2102 E-Mail Address: Shelley.Loving-Ryder@doe.virginia.gov  
        

Origin: 

      Topic presented for information only (no board action required)  

X        Board review required by 
      State or federal law or regulation 
X        Board of Education regulation 
      Other:                       

X        Action requested at this meeting       Action requested at future meeting:       (date) 

Previous Review/Action: 

X        No previous board review/action 

      Previous review/action 
date       
action       

 
Background Information 
The Regulations Establishing Standards for Accrediting Public Schools (SOA) adopted by the Board of 
Education on July 28, 2000, describe the Modified Standard Diploma as “intended for certain students at 
the secondary level who have a disability and are unlikely to meet the credit requirements for a Standard 
Diploma.  Eligibility and participation in the Modified Standard Diploma shall be determined by the 
student’s Individualized Education Program (IEP) team and the student, where appropriate, at any point 
after the student’s eighth grade year.”  The Standards of Accreditation also require that “beginning with 
the ninth grade class of 2000-01, students pursing the Modified Standard Diploma shall pass literacy and 
numeracy competency assessments prescribed by the Board.”   
 
In the Guidelines for Implementing Certain Provisions of the Regulations Establishing Standards for 
Accrediting Public Schools in Virginia, adopted by the Board on November 30, 2000, the Board 
identified the grade 8 Standards of Learning (SOL) assessments in reading and mathematics as the 
literacy and numeracy assessments for the Modified Standard Diploma. While the Board of Education 
adopted cut scores for the achievement levels of pass/proficient and pass/advanced on the grade 8 
reading and mathematics tests in 1998, at that time, the use of these assessments as verification 
measures of numeracy and literacy for the Modified Standard Diploma had not been determined and this 
purpose was not considered by the standard setting committees. 
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In early March 2004 committees of educators were convened to recommend to the Board of Education 
cut scores on the grade 8 SOL tests in reading and mathematics that would represent the literacy and 
numeracy skills required by the Modified Standard Diploma.  At its March 2004 meeting the Board of 
Education adopted scaled scores of 299 for the grade 8 reading test and 360 for the grade 8 mathematics 
tests as representing the literacy and numeracy requirements of the Modified Standard Diploma.  These 
adjusted cut scores are used by school divisions solely to verify the literacy and numeracy skills of 
students for the purposes of the Modified Standard Diploma and have no impact on the scores required 
to pass the grade 8 reading and mathematics tests. 
 
In spring 2006 new grade 8 reading and mathematics tests were administered.  Previously the grade 8 
tests covered content from the Standards of Learning for grades 6 through 8.  With the addition of 
reading and mathematics tests for grades 6 and 7 to meet the requirements of the federal No Child Left 
Behind Act of 2001, the grade 8 reading and mathematics tests administered in spring 2006 covered 
grade 8 content only.  In June 2006 committees of educators convened to recommend to the Board of 
Education cut scores on the new grade 8 reading and mathematics tests that would represent the literacy 
and numeracy skills required by the Modified Standard Diploma. 
 
 
Summary of Major Elements 
Information about the range of cut scores recommended by the committees for the grade 8 Standards of 
Learning tests in reading and mathematics as measures of the literacy and numeracy requirements of the 
Modified Standard Diploma will be presented to the Board.  The Board is asked to review this 
information and to adopt adjusted cut scores for the two tests for the purpose of verifying the literacy 
and numeracy skills required by the Modified Standard Diploma.  
 
 
Superintendent's Recommendation 
The Acting Superintendent of Public Instruction recommends that the Board waive first review and 
adopt adjusted cut scores for the grade 8 Standards of Learning tests in reading and mathematics when 
used as measures of the literacy and numeracy requirements of the Modified Standard Diploma.   
 
Impact on Resources 
N/A 
 
Timetable for Further Review/Action  
Department of Education staff will continue to review the use of the grade 8 reading and mathematics 
tests as the literacy and numeracy assessments for the Modified Standard Diploma as the annual tests 
required by the No Child Left Behind legislation are implemented.  



 

Board of Education Agenda Item 
 
Item:                        J.                Date:          June 28, 2006           
 

 
Topic:           First Review of Proposed Board of Education Meeting Dates for the  
                      2007 Calendar Year
 
Presenter:     Dr. Margaret N. Roberts, Executive Assistant to the Board of Education
 
Telephone:     804/225-2924                                    E-mail: Margaret.Roberts@doe.virginia.gov
 
Origin: 

____ Topic presented for information only (no board action required)  

_X_ Board review required by 
____ State or federal law or regulation 
____ Board of Education regulation 
   X   Other:  Board of Education Bylaws                

  _   Action requested at this meeting    

_X      Action requested at future meeting: Final Review: July 26, 2006    

 

Previous Review/Action: 

_X_      No previous board review/action 

___ Previous review/action:  
date:    
action:   

 
Background Information:   Section 2 of Article Three of the Bylaws of the Board of Education 
states the following: 
 

Section 2.  Regular Meetings.  Prior to and no later than the annual meeting (February), 
the Board shall adopt a tentative schedule for regular meetings for the applicable calendar 
year.  Such schedule shall be subject to the change, alteration or adjustment by the 
President as he or she deems appropriate, to accommodate the operation of the Board as 
is necessary. 
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Summary of Major Elements:   At the Board of Education meeting on June 28, 2006, the 
Board members are asked to review and modify the proposed dates (shown below and on the 
attachment). 
 
In recent years, the Board of Education has met monthly except for the months of August and 
December.  Typically, the meetings are held on the fourth Wednesday of the month, although 
there is no requirement for this timing.  Exceptions to the fourth Wednesday schedule are the 
January meeting, which is held early in the month to coincide with the opening of the General 
Assembly session, and the November meeting, which is scheduled later in the month to avoid 
meeting during Thanksgiving week.  The April meeting is typically a two- or three-day planning 
session.   
 
In addition to the regular, monthly business meetings, the President may call special meetings of 
the full Board of Education and its committees, as deemed necessary. 
 
Unless otherwise announced by the President, all Board of Education meetings will be held in 
Richmond.   
 
The proposed meeting dates listed below take into consideration the religious and secular 
holidays celebrated on or around the proposed meeting dates.  Please note that the proposed date 
of the May meeting is adjusted to accommodate the Jewish holy day of Shavuot, which falls on 
Wednesday, May 23.  
 
The proposed meeting dates for 2007 are as follows: 
 

Wednesday, January 10, 2007 
Wednesday, February 28, 2007 
Wednesday, March 28, 2007 

Wednesday- Thursday, April 25-26, 2007 
Wednesday, May 30, 2007 
Wednesday, June 27, 2007 
Wednesday, July 25, 2007 

Wednesday, September 26, 2007 
Wednesday, October 24, 2007 

Wednesday, November 28, 2007 
 
 
Superintendent's Recommendation:  N/A 
 
 
Impact on Resources:   Funding to support the expenses related to the meetings of the Board of 
Education are provided from the Department of Education’s general operating budget, which is 
appropriated by the General Assembly. 
 
 
Timetable for Further Review/Action:   The proposed meeting dates will be presented for final 
adoption at the July 26, 2006, meeting of the Board of Education. 



ATTACHMENT: 
 

BOARD OF EDUCATION 
FIRST REVIEW OF PROPOSED MEETING DATES  

2007 CALENDAR YEAR 
 
 

Wednesday, January 10, 2007 
 

Wednesday, February 28, 2007 
 

Wednesday, March 28, 2007 
 

Wednesday- Thursday, April 25-26, 2007 
 

Wednesday, May 30, 2007 
 

Wednesday, June 27, 2007 
 

Wednesday, July 25, 2007 
 

Wednesday, September 26, 2007 
 

Wednesday, October 24, 2007 
 

Wednesday, November 28, 2007 
 

 
 
 

 



 

Board of Education Agenda Item 
 
Item:                               K.                Date:        June 28, 2006     
 

Topic:  Annual Report:  Virginia Advisory Committee for Career and Technical Education    
 
Presenter:  Mrs. Caroline Martin, Chair, Virginia Advisory Committee for Career and Technical Education 

Ms. Elizabeth Russell, Director, Office of Career and Technical Education Services   
 
Telephone Number:   804-225-2051  E-Mail Address:   Elizabeth.Russell@doe.virginia.gov 
 

Origin: 

   X   Topic presented for information only (no board action required)  

____ Board review required by 
____ State or federal law or regulation 
____ Board of Education regulation 
         Other:                    

         Action requested at this meeting    ____ Action requested at future meeting:  __________ (date) 

Previous Review/Action: 

   X   No previous board review/action 

____ Previous review/action 
date        
action              

 
Background Information:  The Virginia Advisory Committee for Career and Technical Education is 
comprised of business and industry leaders, professional organization leaders, and representatives from 
secondary and postsecondary education who are appointed by the Board of Education. The committee 
submits an annual report to the Board of Education. 
 
Summary of Major Elements:   The report includes committee recommendations to the board.  
 
Superintendent's Recommendation:  The Acting Superintendent of Public Instruction recommends that 
the Board of Education receive the report for consideration and dissemination to the public upon request. 
 
Impact on Resources:  This activity can be absorbed through existing agency resources at this time.  If the 
agency is required to absorb the additional duties related to this report, other services may be impacted. 
 
Timetable for Further Review/Action:  The Department of Education will disseminate the revised 
Advisory Committee Handbook for Career and Technical Education Local Administrators to all school 
divisions via a Superintendent’s Memorandum. 
 



 
 
 
 
 
 
 
 
 

ANNUAL REPORT 
 
 
 

From the 
 

Virginia Advisory Committee for Career and Technical Education 
 

to the 
 

Virginia Board of Education 
 
 
 
 
 
 

Mrs. Caroline Martin, Chairperson 
 
 
 
 
 
 
 
 
 

June 28, 2006 
 



 
Introduction 
 
The Virginia Advisory Committee for Career and Technical Education was organized in 
2003.  The principal purpose of the committee is to provide information and make 
recommendations about career and technical information to the Board of Education. 
 
The advisory committee has met three times during the 2005 – 2006 school year:  
November 9, 2005; March 9, 2006; and June 5, 2006.  At its March meeting, the 
Committee identified seven priority items that it respectfully submits in the form of 
recommendations/commendations for the Board’s consideration. 
 
Membership and Organization 
 
The membership of the Virginia Advisory Committee for Career and Technical 
Education is composed of 12 persons knowledgeable about and concerned with career 
and technical education.  Initial committee members were appointed by the Board of 
Education and committee vacancies are filled annually by the board.  Once approved by 
the board, new members come onto the committee the following fall.  Members reflect all 
geographic areas of the state whenever possible.  Current membership includes seven 
representatives from business and industry and five representatives from education.  
Members serve three-year staggered terms and may be nominated for a second three-year 
term up to a maximum of two terms.  The current officers of the committee include Mrs. 
Caroline Martin, chairperson; and Mr. Franklin D. Harris, vice chairperson.  A list of 
current members is included in Attachment A. 
 
The committee meets in regular session three times a year.  Special meetings of the 
committee may be called by the chairperson or by a petition of the majority of the 
membership. 
 
Bylaws and Standing Rules 
 
The bylaws were aligned to support both the organization and the function of the 
committee.  Amendments to the bylaws may be enacted only by the Board of Education 
in accordance with its rules and procedures.   
 
Recommendations/Commendations 
 
The committee has identified seven priority items and respectfully submits the following 
recommendations/commendations for the board’s consideration: 
 
Commendation #1:  Inclusion of the Industry Certification on the “School Report  
             Card” 
 
The advisory committee commends the Virginia Department of Education, the Office of 
Career and Technical Education Services, and the Virginia Association of Career and 
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Technical Education for their efforts to have student industry certifications included on 
the School Report Card.  This action further shows the importance of continued rigor and 
relevance within the career and technical education programs in Virginia. 
 
Commendation #2:  Support of Career and Technical Education  
 
The advisory committee commends the former administration for its support of career 
and technical education through industry certification and Senior Year Plus and the 
continued support that the current administration under Governor Kaine, Acting 
Superintendent Dr. Patricia I. Wright, and the current State Board of Education is 
providing to career and technical education. 
 
Recommendation #1:  Advisory Committee Handbook for Career and Technical  
     Education Local Administrators 
 
The advisory committee recommends that the revised Advisory Committee Handbook for 
Career and Technical Education Local Administrators be distributed to all school 
divisions (See Attachment B).  The advisory committee feels that with the continued 
change in local administrators of career and technical education, it is essential that they 
be fully aware of the importance of the local advisory council for career and technical 
education. 
 
Recommendation #2:  Support of Federal Perkins Legislation 
 
The advisory committee recommends the development of a board letter or resolution to 
be sent to members of the Virginia Congressional delegation requesting the 
reauthorization of Perkins legislation at the current level or increased funding to be 
distributed to local school divisions (secondary and postsecondary) on an established 
distribution formula as part of the legislation.  It is our belief that career and technical 
education programs in Virginia are providing high-level education and are meeting the 
demands of business and industry but are experiencing difficulty keeping up with the 
ever-changing technology and equipment demands.  The federal Perkins funds are 
essential to Virginia’s CTE programs and are needed to ensure that our technical 
programs have up-to-date laboratories and classrooms where students receive education 
and training on the most current technologies. 
 
Recommendation #3:  Support of the Virginia Career and Technical Education 
    (CTE) Curriculum Resource Center and the Virginia Career  
    Education Foundation (VCEF) 
 
The advisory committee recommends the continued support of the Virginia Career and 
Technical Education Curriculum Resource Center and the Virginia Career Education 
Foundation.   
 
The CTE Resource Center provides the career and technical education programs 
throughout the state with curriculum and other resources that could not be developed by 
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many individual local education agencies.  The CTE Resource Center works with 
Department of Education program area specialists, teachers, and business and industry 
representatives to assure that all CTE curriculums are correlated with national and state 
standards and also with Virginia’s Standards of Learning.  We endorse the CTE 
Resource’s mission and efforts on behalf of career and technical education. 
 
The Virginia Career Education Foundation exists to raise funds and lend support for 
initiatives, including public-private partnerships that promote career awareness and 
quality career and technical programs, particularly for middle and high school students.  
We believe that the state calendar, grants for “CTE Best Practices” to be duplicated 
throughout the state, support of student organizations through scholarships, and the 
Commonwealth Scholars Initiative are all efforts that will enhance career and technical 
education in Virginia.  We believe the funds raised by the foundation help to expand the 
CTE programs offered in Virginia and we fully endorse the foundation’s mission. 
 
Recommendation #4:  Support of Industry Certifications 
 
The advisory committee recommends the continued support of industry certification for 
both students and teachers.  The committee recommends the development of a board 
letter or resolution to be sent to the Governor supporting the continued funding for 
industry certifications.  We believe that this effort will continue to place Virginia in the 
lead to prepare our students for postsecondary education and the workforce. 
 
Recommendation #5:  Recognition of Retiring Committee Members 
 
The advisory committee recommends the recognition of retiring committee members for 
their service during their tenure on the committee. 
 
 

 3



 
 
 
 
 
 

ATTACHMENT A 
 
 

Membership List 
Virginia Advisory Committee for Career and Technical Education 

 
 

 4



Virginia Advisory Committee for 
Career and Technical Education 

2005-2006 
 
 
Mr. Craig Balzer  Principal     Phone:  540-772-9580 
    Balzer and Associates, Inc.   Fax:  540-772-8050 
    1208 Corporate Circle    E-mail:  cbalzer@balzer.cc 
    Roanoke, VA  24108 
 
Ms. Theresa Bryant  Vice Pesident     Phone:  757-822-1184 
    Workforce Development    Fax:  757-822-1160 
    Tidewater Community College   E-mail:  tbryant@tcc.edu 
    300 Granby Street – 5th Floor 
    Norfolk, VA  23510 
 
Mr. Johnny Cates  Executive Director AYES Program  Phone:  804-359-3578 
    Virginia Auto Dealers Association  Fax:  804-358-8036 
    1800 West Grace Street    E-mail:  jcates@vada.com 
    P.O. Box 5407 
    Richmond, VA  23220-0407 
 
Mr. Franklin D. Harris  Manager of Public and Member Relations Phone:  434-645-7721, x 211 
     Vice-Chairperson  Southside Electric Cooperative 
    2000 West Virginia Avenue 
    Crewe, Virginia  23930 
 
Mr. Parker Johnson  Accomack County Public School Board  Phone:  757-665-5211 
    P.O. Box 623     E-mail:  seamist@shore.intercom.net 
    Parksley, VA  23421 
 
Dr. Brenda D. Long  VACTE President    Phone:  540-658-6672 
    CTE Director, Stafford County Public Schools Fax:  540-658-6061 
    31 Stafford Avenue    E-mail:  blong@staffordschools.net 
    Stafford, VA  24402-0900 
 
Mrs. Caroline Martin  Executive Vice President    Phone:  757-534-7015 
     Chairperson   9164 Wigneil Ext.    Fax:  757-534-7016 
    Suffolk, VA 23433    E-mail: caroline@nurseworksforyou.com 
 
Mr. Mike Mills   Corporate Distribution Manager   Office:  540-665-9273 
    American Woodmark Corporation  Cell:  540-664-1864 
    170 Dawson Drive    Fax:  540-665-9351 
    Winchester, VA  22604    E-mail:  Mmills@woodmark.com 
 
Mr. Toney Rigali  Lead Organizer     Phone:  804-379-3131 
    Virginia Pipe Trades Association   Cell:  804-356-0288 
    713 N. Courthouse Road, Suite 101  Fax:  804-379-0805 
    Richmond, VA  23236    E-mail:  lu10or2@uanet.org 
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Mrs. Judy Sorrell  Director      Phone:  540-886-9778 
    Shenandoah Valley Regional Program  Fax:  540-245-5362 
    P.O. Box 448     E-mail:  jsorrell@augusta.k12.va.us 
    Fishersville, VA  22939 
 
Dr. Daisy Stewart  Program Leader     Phone:  540-231-8180 
    Career and Technical Education   Fax:  540-231-9075 
    College of Liberal Arts and Human Sciences E-mail:  daisys@vt.edu 
    Virginia Tech 
    211 War Memorial Hall (0313) 
    Blacksburg, VA  24061 
 
Mr. Ray Tate   President and CEO    Phone:  804-264-2755 
    Old Dominion Glass Company   Fax:  804-261-7266 
    565 Ice Pond Cove 
    Manakin-Sabot, VA  23103-3161 
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PREFACE 
 
 

The Advisory Committee Handbook has been revised (June 2006) to assist you in your 
role as a local administrator of Career and Technical Education and to inform local 
advisory committee members of their responsibility. 
 
The Virginia Advisory Committee for Career and Technical Education members believe 
that the support for and the strengthening of educational programs in Virginia can be 
maintained and increased by the effective interaction, at all levels, of lay citizens and 
professional educators and administrators.  We believe that public educational 
institutions and organizations maximize their effectiveness when there is a mixture of 
lay citizens and professionals participating in planning and evaluation. 
 
We thank you for your time and expertise and hope this publication will be helpful to 
you. 
 

Caroline Martin, Chairman 
Virginia Advisory Committee for 
Career and Technical Education 
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HISTORY 
 

The Smith-Hughes Act was passed in 1917 by the United States Congress.  The use of 
lay advisory groups in vocational education was encouraged in the provisions of this 
legislation.  Such encouragement, as delineated in the Smith-Hughes Act, was 
precipitated by a fear that the growth of vocational education programs would be 
thwarted if their administration was left entirely to school officials who possessed only 
academic backgrounds.  During that period, recipients of federal funds for vocational 
education were expected to seek the advice of the best minds of the community they 
purported to serve.  Early in the 1900s, therefore, a recognized need existed for 
advisory groups to assist in the planning of vocational education programs and to help 
establish a communication link between the school and the community. 
 
By the late forties and early fifties, state supervisory personnel and vocational teacher 
educators were beginning to endorse the concept of utilizing local advisory councils.  
Inasmuch as advisory council establishment was usually an option left to the individual 
teacher, councils were organized in some communities and not organized in others.  
Thus, for the next 40 years, vocational education teachers at the secondary, 
postsecondary, and adult level used local advisory groups with varying degrees of 
effectiveness. 
 
With the emergence of vocational-technical education centers and community colleges 
in the mid-1960s, the use of general vocational advisory councils became a common 
practice.  Thus, there has been a long tradition of involvement in Virginia of local 
advisory groups in vocational education. 
 
Citizen involvement in the planning stages of vocational education was given additional 
impetus through federal legislation in the 1960’s and 1970’s.  The Vocational Education 
Act of 1963 established the National Advisory Council for Vocational Education and the 
1968 amendments included the first legal mandate calling for the formulation of state 
advisory councils.  The Education Amendments of 1976 emphasized greater 
involvement than in the past of national and state councils and called specifically for 
advisory councils at the local level. 
 
On July 1, 2002, the new Regulations Governing Career and Technical Education in 
Virginia went into effect.  Part II, Section 3 (8VAC20-120-50) of the regulations requires 
that each local education agency or region establish a general career and technical 
education advisory council to provide recommendations to the local education agency 
(or board) on current job needs and relevancy of career and technical education 
programs and to assist in the development, implementation, and evaluation of the local 
plan and application.   It further states: 
 

1. The council shall be composed of members of the public, including students, 
teachers, parents and representatives from business, industry, and labor, with 

 2



appropriate representation of both sexes and racial and ethnic minorities found 
in the school, community or region served by the council; and 

 
2. That the council shall meet at regular intervals during the year to assist in 

planning, implementing, and assessing of career and technical education 
programs. 

 
ADVISORY COMMITTEES 

 
General Advisory Committees:  A school division serves the public and, in turn, is 
supported by it.  Communication is critical.  The school division and the community 
need to establish a strong communication vehicle such as an advisory committee.  
Schools need to know what the business and industry wants; the business and industry 
needs to know what the schools are teaching. 
 
General advisory committees provide the necessary communication link.  Committee 
representatives are recognized experts in their respective fields who help educational 
authorities build valuable programs based on the real needs of the business and 
industry.  In many cases it is wise to have occupational advisory committees 
represented on the general advisory committees to provide continuity between 
programs and schools. 
 

PURPOSE OF AN ADVISORY COMMITTEE 
 

1. The advisory committee provides a link between the school and industry and 
can advise on the many facets of a career and technical education program.  
An advisory committee has no administrative authority and is not created to 
usurp the authority of local boards of education and administrative staff.  
Whether such groups are called commissions, councils, boards, or 
committees, it is important to remember that they serve in an advisory 
capacity. 

 
2. A committee can assist in establishing a two-way system of communication:  

informing the school of the needs of business and industry and informing 
business and industry of the services the school can provide.  Research 
shows that current up-to-date CTE programs have a strong advisory 
committee that actively advises the local school division. 

 
3. A committee is organized to assist in making career and technical education 

programs as efficient and effective as possible in order that both business 
and industry and student needs are being truly met. 
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FUNCTIONS OF AN ADVISORY COMMITTEE 
 
The functions of an advisory committee shall include, but not be limited to, active 
involvement in the following: 
 

1. Advise on business and industry current and projected workforce needs. 
2. Review and sign off on the local school division’s annual CTE plan. 
3. Suggest course content and program development. 
4. Make recommendations on equipment, instructional materials, and 

specifications for training areas. 
5. Promote public relations and publicity relative to the program. 
6. Assist in placement of students in co-op programs. 
7. Make suggestions on real work-based projects to be used to enhance 

occupational objectives. 
8. Review the program budget, i.e., instructional materials, equipment, etc. 
9. Support student organization activities at the local, regional, state, and 

national levels. 
 

RECOMMENDED COMPOSITION OF ADVISORY COMMITTEES 
 

Composition of an advisory committee should consist of seven (7) or more persons who 
by position, background experience, or training can contribute to the improvement of 
CTE programs. 

 
Suggested criteria for advisory committee membership are as follows: 

 
1. Supervisory and non-supervisory persons currently employed in a 

business/industry directly related to programs offered at the division level; 
2. Representatives of labor, trade associations, or professional organizations; 
3. Representative of special populations; 
4. Representative of postsecondary programs; 
5. Representative of career and technical education teachers; 
6. Former students with at least three (3) years on-the-job experience related to 

the specific program; 
7. Parents of current or former students enrolled in the CTE programs; and 
8. Current president of a student organization. 

 
NOTE:  The majority of the advisory committee members should be selected 
from areas 1 through 5 above. 

 
 
 
 

 4



RECOMMENDED CRITERIA FOR COMMITTEE MEMBERS 
 

1. Experience:  Committee members should have first-hand business and 
industry experiences in one or more of the division’s programs of study.  
They should be persons who are recognized as leaders in their profession. 

2. Adequate Time:  An advisory committee should meet as frequently as 
necessary (minimum of two to three times a year).  The ability to devote 
adequate time to committee work should be discussed with potential 
members to ensure commitment to the time needed to provide strong 
support for the local CTE programs. 

 
RESPONSIBILITIES OF COMMITTEE MEMBERS 

 
Each advisory committee member is expected to: 
 

1. Attend meetings regularly, participate in the committee discussions and serve 
on subcommittees when requested; 

2. Review and advise the local school division on current labor market needs, 
employment projections, and program offerings; 

3. Keep the CTE administrator and instructor(s) informed of new industry 
developments; 

4. Assist with student leadership activities in cooperation with student 
organizations; 

5. Advise on the relevance of CTE program offerings as related to current job 
needs; 

6. Advise on the development, operation, and evaluation of the program; 
7. Assist the local agency in planning CTE promotion activities; and 
8. Assist with the development of local career and technical education plan, 

presentation of the plan to the local school board, and signing off on the 
approved plan for submission to the Virginia Department of Education. 

 
RECOMMENDED LENGTH OF MEMBERSHIP 

 
1. The terms of committee members should be for three years with staggered 

termination dates to allow for continuity.  Provisions to insure that there will 
always be experienced members serving on the committee are critical.  
Members may be recommended for reappointment after completing their 
term in office. 

2. The instructor(s) of each program area, current committee members, and 
local administrators should make recommendations for membership to the 
program advisory committee. 

3. The advisory committee chair shall annually submit nominees to the local 
school board. 

4. The local school board should appoint advisory committee members annually. 
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ADVISORY COMMITTEE OFFICERS 
 
An advisory committee should elect the officers as established in its bylaws or standing 
rules.  Terms of office may vary as defined in the committee bylaws or standing rules.  
The duties of each officer should be identified in the bylaws. 
 
Chairperson:  The chairperson is a representative from business and industry and 
should be elected by majority vote of the committee members.  The chairperson should 
be sensitive to the views of the members, be able to listen critically, be reasonable, 
exercise good judgment and fairness, and be able to work closely with the instructor(s).  
A chairperson should be elected at the first meeting of the committee to serve during 
the current school year. 
 
The responsibilities of the chairperson include the following: 
 

1. Plan and set the meeting agenda; and 
2. Preside over all meetings. 

 
Vice-Chairperson:  The vice chairperson works closely with the chairperson on all 
tasks and will preside in the absence of the chairperson.  The vice chairperson serves as 
chairperson-elect for one term and chairperson for the second term. 
 
Secretary:  The secretary will be responsible for taking the minutes of each formal 
meeting and submitting them to the committee members.   
 
Meetings:   Realizing that a council is comprised basically of experienced persons from 
business, industry, and labor who are serving voluntarily, it is important that each 
member feel his/her time is spent wisely.  One way of assuring that each meeting will 
be conducted in an effective and orderly manner is to establish bylaws.  The bylaws will 
state the provisions by which the council organizes itself, selects its officers, establishes 
subcommittees, selects place and time for meetings, formulates programs, and 
prepares meeting agendas.  It is important to hold regularly scheduled meetings. 
 
All advisory committees should meet in formal, minutes-recorded sessions a minimum 
of twice a year.  One meeting should be held prior to November 1 and the second 
meeting held in March to allow for local plan approval and presentation to school board.  
Other meetings may be scheduled at the discretion of the instructor(s) and chairperson 
for the committee. 
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Appendix A 
 

SAMPLE LETTER OF AGREEMENT 
 
 
 
 
Dear      : 
 
The __________________City/County School Board is pleased to inform you of your 
appointment to  __________________’s career and technical education advisory 
committee.  Thank you for your willingness to serve on this committee. 
 
The ultimate objective of this committee is to serve in an advisory role to ensure the 
most up-to-date career and technical education programs possible in our school 
division.  Your active participation and interest in the committee’s work will be helpful in 
the accomplishment of this objective. 
 
Shortly, you will be notified by _______________ about the time, date, and place for 
the advisory committee meeting.  At this meeting, the role and functions of the 
committee and members will be clarified.  You will have the opportunity to meet other 
members of the committee, school board, and the school administrative staff.  A 
meeting agenda will be sent to you upon our receipt of your acceptance form. 
 
Again we thank you for your interest in the career and technical education program 
offerings.  Please contact ______________ at ______________ if you have any 
questions.  We look forward to working with you and your fellow advisory committee 
members. 
 
      Sincerely, 
 
 
 
      (signed by the chairman of the 
      School Board or an administrator) 
 
 
(Acceptance form to be returned) 
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APPENDIX B 
 

ADVISORY COUNCIL BYLAWS 
(suggested outline) 

 
 

I. Name 
 

II. Area Served 
 

III. Membership 
 

A. Number of Members 
B. Term of Office 
C. Appointment of Members 
D. Ex-Officio Members 

 
IV. Purpose and Responsibilities 

 
A. Purpose of Council 
B. Responsibilities 

 
V. Organization 
 

A. Officers 
B. Term of Officers 
C. Minutes 

 
VI. Policies and Procedures 

 
VII. Meetings 

 
A. Regular Meetings 
B. Special Meetings 
C. Quorum 
D. Agenda 

 
VIII. Committees 
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APPENDIX C 
 

ADVISORY COMMITTEE CHAIRPERSON’S GUIDE FOR 
CONDUCTING AN ADVISORY COMMITTEE MEETING 

 
 
 

Agenda 
 

(Date) 
 
1. Call to Order   Welcome and opening remarks by school personnel 
 
2. Secretary’s Minutes  Minutes of last meeting; approved/corrected by vote 
 
3. Introductions   Introduction and biographical information about 
     committee members and/or guests 
 
     Introduction and biographical information about 
     instructor(s) 
 
4. Old Business   Briefly summarize old business items 
 
5. Special Reports  Recognize individual presenting reports 
 
6. New Business  Review, discuss, and vote on each item 
 
7. Plans for Next Meeting Discuss date and time for future meetings, 
     subcommittees, etc. 
 
8. Other Items   Announcements, etc. 
 
9. Adjournment 
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Topic:  Annual Performance Report on Adult Education and Family Literacy 
 
Presenter:  Ms. Elizabeth Hawa, Director, Adult Education and Literacy  
 
Telephone Number:      (804) 225-2293 E-Mail Address:   Elizabeth.Hawa@doe.virginia.gov 
 

Origin: 

          Topic presented for information only (no board action required)  

    X   Board review required by 
    X   State or federal law or regulation 
____ Board of Education regulation 
         Other:                    

    X    Action requested at this meeting    ____ Action requested at future meeting:  __________ (date) 

Previous Review/Action: 

    X   No previous board review/action 

____ Previous review/action 
date        
action              

 
Background Information:  
The Code of Virginia requires the Board of Education to collect and report data on adult education as 
follows: 
 
§Section 22.1-226.  Allocation of state funds; evaluation and report. 
A.  …. 
B.  School divisions shall evaluate adult education programs offered by the school division annually, 
beginning on July 1, 2000, by synthesizing data collected for other state and federal reports, and shall 
report the findings of the evaluation, including the effectiveness and success of programs in assisting 
adults in obtaining the general educational development (GED) certificate and the high school diploma.  
The Board of Education shall collect the results and report the findings to the Governor and the General 
Assembly.  

 
Summary of Major Elements: 
The attached report summarizes the progress made by learners in adult education programs funded by Title 
II of the Workforce Investment Act during the 2004-2005 school year.  The document reports performance 
targets negotiated with the U. S. Department of Education and the progress made in reaching the targets.   
 
 

 

Board of Education Agenda Item 
 
Item:                              L.              Date:         June 28, 2006            
 



Superintendent's Recommendation: 
The Acting Superintendent of Public Instruction recommends that the Board of Education waive first review 
and approve the Adult Education Annual Performance Report pursuant to Section 22.1-226 in the Code of 
Virginia. 
 
Impact on Resources: 
This responsibility can be absorbed by the agency’s existing resources at this time.  If the agency is required 
to absorb additional responsibilities related to this activity, other services may be impacted. 
 
Timetable for Further Review/Action:  
Following the board’s approval, the report will be transmitted to the Governor and the General Assembly as 
required by the Code of Virginia. 



 

 
 

  
  

                    AADDUULLTT  EEDDUUCCAATTIIOONN    
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AADDUULLTT  EEDDUUCCAATTIIOONN  AANNNNUUAALL  PPEERRFFOORRMMAANNCCEE  RREEPPOORRTT  
FFOORR  22000044  --  22000055  

 

The Office of Adult Education and Literacy (OAEL), located in the Virginia Department of 
Education (VDOE), Division of Instruction, provides leadership and oversight to adult education 
programs and services in Virginia, including Adult Basic Education (ABE), Adult Secondary 
Education (ASE), and English for Speakers of Other Languages (ESOL).  Although the Code of 
Virginia places the responsibility for adult education with Virginia’s 134 local school divisions, 
services are delivered through a partnership of public and community-based providers that 
includes local school boards; community colleges; not-for-profit and faith-based literacy groups; 
employers; state, local and regional correctional facilities; and state institutions.  
 

OAEL manages federal and state funds allocated for these programs.  This report describes 
progress made in reaching programmatic goals established for providers that utilize federal and 
state resources to augment other public or private funds to conduct adult education programs.  
Virginia’s adult education programs have been successful in meeting the goal of continuous 
improvement as prescribed by the Workforce Investment Act (WIA).  Other state programs that 
operated under the WIA include WIA, Title I and career and technical education.   While OAEL 
was eligible for incentive funds by successfully meeting its targets, incentive funds were not 
awarded because all the Virginia WIA entities did not reach their targets. 
 

The FY05 data indicate that progress is being made to meet the goals cooperatively established 
by U. S. Department of Education and Virginia Department of Education.  This report presents 
quantitative information in the following areas: (1) characteristics of the adult education 
population, (2) program performance summary, (3) educational functioning level (EFL) 
performance, and (4) follow-up outcome measures.  Also included is a section on state 
management of the performance data.  
 

CHARACTERISTICS OF THE ADULT EDUCATION POPULATION 
 

Demographic 
Indicator Description 

Total Enrollment 

Virginia’s total enrollment (29,222) is comprised of 42 percent Adult Basic Education, 13 
percent Adult Secondary Education and 45 percent English for Speakers of Other Language 
students.   
 

Ethnicity 

Virginia’s adult student ethnic composition includes 8,779 Hispanic; 8,661 White; 8,472 
Black; 3,173 Asian; 101 American Indian/Alaskan Native; and 36 Native Hawaiian or Other 
Pacific Islander. 
 

Age 

Nine percent (2,560) of Virginia’s adult student enrollment is 16-18; 23 percent (6,678) is 
19-24; 50 percent (14,718) is 25-44 years of age; 15 percent (4,399) is 45-59; and three 
percent (867) is 60 or older. 
 
 

Gender 
Fifty-eight percent (17,085) of Virginia’s adult student enrollment is female and 42 percent 
(12,137) is male. 
 



 2

Demographic 
Indicator Description 

Employment 
Status 

Virginia’s adult students reflect the following employment statuses:  14,671 are employed; 
14,551 are unemployed; 2,654 are in a correctional setting; 67 are in another institutional 
setting; and 1,398 are on public assistance. 
 

Annual Average 
Hours of 

Attendance 

Average hours of attendance for students enrolled in Adult Basic Education are 61, in Adult 
Secondary Education 45, and in English as a Secondary Language 82.  The overall average 
is 68.   
 

 
 

PROGRAM PERFORMANCE SUMMARY 
 

Areas of 
Accomplishment Performance Highlights 

Educational Gains 
Twelve thousand eight hundred seventy-nine (12,879) students, or 44 percent completed 
their educational functioning levels, and another 6,761, or 23 percent completed their 
educational functioning levels and advanced one or more levels. 
 

Performance Targets 

Virginia programs exceeded target performance levels in 9 out of 11 educational 
functioning levels:  ABE Beginning Literacy, ABE Beginning Basic Education, ABE 
Intermediate Low, ABE Intermediate High, ASE Low, ESL Beginning Literacy, ESL 
Beginning, ESL Intermediate High, and ESL High Advanced.  The two levels where 
Virginia did not meet performance targets were ESL Intermediate Low and ESL Low 
Advanced. 
 

GED Completers Thirteen thousand four hundred twenty (13,420) students earned their GED credentials. 
 

GED Credentials 
Eighty-five percent (85 percent) of students exiting GED Certificate programs attained their 
GED credentials. 
 

External Diploma 
Credentials 

Ninety-four percent (94 percent) of students exiting the External Diploma Program attained 
their External Diploma. 
 

High School 
Diploma Credentials 

Eighty-nine percent (89 percent) of students exiting high school diploma programs attained 
their high school diploma. 
 

 
 

ADULT BASIC EDUCATION (ABE) 
 

Educational 
Functioning Level Performance Highlights 

ABE  
Beginning Literacy 

Forty-five percent (45 percent) of enrolled students in ABE Beginning Literacy completed 
their educational functioning level, exceeding the 25 percent target performance level by 
twenty percentage points. 
 

ABE Beginning 
Basic Education 

Forty-eight percent (48 percent) of enrolled students in ABE Beginning Basic Education 
completed their educational functioning level, exceeding the 41 percent target performance 
level by seven percentage points. 
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Educational 
Functioning Level Performance Highlights 

ABE  
Intermediate Low 

Forty-seven percent (47 percent) of enrolled students in ABE Intermediate Low completed 
their educational functioning level, exceeding the 46 percent target performance level by 
one percentage point. 
 

ABE  
Intermediate High 

Forty-seven percent (47 percent) of enrolled students in ABE Intermediate High completed 
their educational functioning level, exceeding the 42 percent target performance level by 
five percentage points. 
 

 
 

ADULT SECONDARY EDUCATION (ASE) 
 

Educational 
Functioning Level Performance Highlight 

ASE Low 

Fifty-nine percent (59 percent) of enrolled students in ASE Low completed their educational 
functioning level, exceeding the 49 percent target performance level by ten percentage 
points. 
 

 
 

ENGLISH FOR SPEAKERS OF OTHER LANGUAGE (ESOL) 
 

Educational 
Functioning Level Performance Highlights 

ESL  
Beginning Literacy 

Thirty-nine percent (39 percent) of enrolled students in ESL Beginning Literacy completed 
their educational functioning level, exceeding the 35 percent target performance level by 
four percentage points. 
 

ESL Beginning 

Forty percent (40 percent) of enrolled students in ESL Beginning completed their 
educational functioning level, exceeding the 36 percent target performance level by four 
percentage points. 
 

ESL  
Intermediate Low 

Forty-two percent (42 percent) of enrolled students in ESL Intermediate Low completed 
their educational functioning level.   Virginia’s target performance level was 44 percent.  
Capturing the educational gains of this group is a major challenge because of the transient 
nature of many of the ESL students.  Many of these students were not present for the 
administration of a post-test. 
 

ESL  
Intermediate High 

Forty percent (40 percent) of enrolled students in ESL Intermediate High completed their 
educational functioning level, exceeding the 38 percent target performance level by two 
percentage points. 
 

ESL Low Advanced 

Twenty-four percent (24 percent) of enrolled students in ESL Low Advanced completed 
their educational functioning level.  Virginia’s target performance level was 34 percent.  
Capturing the educational gains of this group is a major challenge because many of these 
adults are better educated, seeking employment, or working multiple jobs.  As a result, these 
adults may not be available for a post-test.   
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Educational 
Functioning Level Performance Highlights 

ESL High Advanced 

Twenty-seven percent (27 percent) of enrolled students in ESL High Advanced completed 
their educational functioning level, exceeding the 12 percent target performance level by 15 
percentage points. 
 

  
 

FOLLOW-UP OUTCOME MEASURES 
 

Follow-up Measure Performance Highlights 
Obtaining a  
High School 

Diploma or GED 
Credential 

Eighty-five percent (85 percent) of students with a goal of obtaining a high school diploma 
or GED reached their goal one quarter after leaving class, exceeding the 70 percent target 
level by 15 percentage points. 

Enter Employment 

Twenty-nine percent (29 percent) of students with a goal to enter employment reached their 
goal one quarter after leaving class.  Virginia’s target performance level was 58 percent.  
The counts of those employed are always lower than the actual number because of 
challenges with data matching.  Virginia Employment Commission (VEC) data are used for 
matching purposes.  Individuals reported by the VEC include only those employed in 
Virginia and represent less than four quarters of employment matching data.  Many 
individuals may be working in neighboring states or for cash, barter or otherwise “off-the-
books.”  Additionally, the strength of the employment data is dependent on adult students 
providing valid social security numbers, which is not always the case.  
 

Retain Employment 

Fifty-two percent (52 percent) of students with a goal to retain employment reached their 
goal three quarters after leaving class, exceeding the 30 percent target by 22 percentage 
points.  
 

Enter Post-
secondary Education 

or Training 

Twenty-two percent (22 percent) of students with a goal to enter post-secondary education 
or training reached their goal one quarter after leaving class.  Virginia’s target performance 
level was 50 percent.  State Council of Higher Education in Virginia (SCHEV) data are used 
for matching purposes.  The data collection period for SCHEV does not cover two quarters 
of the adult education fiscal year.  As a result, this figure does not represent the total number 
entering post-secondary education or training.  In addition, adults seeking post-secondary 
education and training may be attending programs not recognized by SCHEV or programs 
in other states.  Acceptance into the military is an additional indicator not captured in the 
post-secondary match.  
 

 
Progress in Virginia’s adult education programs includes improved achievement in education 
functioning level completion and surpassing state goals to retain employment and obtain a high 
school diploma or GED. 
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STATE MANAGEMENT OF PERFORMANCE DATA 
 
OAEL has reached the exemplary quality level, the highest level recognized by the USED, in 
its management of state data for the NRS.  OAEL has procedures and systems that promote the 
highest levels of data validity and reliability, including systems for verifying data accuracy from 
local programs, systems for monitoring data collection and analyses, and corrective systems to 
improve data on an ongoing basis.  State procedures indicate a focus on continuous improvement 
of the quality and accuracy of data. 



 

Board of Education Agenda Item 
 
Item:                       M.                Date:        June 28, 2006     
 

Topic:   Report on Status of Proposed Amendments to Virginia’s Consolidated State Application 
Accountability Plan under the No Child Left Behind Act of 2001    

 
Presenter:    Dr. Linda M. Wallinger, Assistant Superintendent for Instruction
  Mrs. Shelley Loving-Ryder, Assistant Superintendent for Assessment and Reporting        
                                                                                                                     
Telephone Number:   (804) 225-2034 E-Mail Address:  Linda.Wallinger@doe.virginia.gov
 (804) 225-2102                 Shelley.Loving-Ryder@doe.virginia.gov
 

Origin: 

   X   Topic presented for information only (no board action required)  

____ Board review required by 
____ State or federal law or regulation 
____ Board of Education regulation 
         Other:                    

        Action requested at this meeting    ____ Action requested at future meeting:  __________ (date) 

Previous Review/Action: 

____ No previous board review/action 

   X   Previous review/action 
date   March 22, 2006
action  Board approved proposed amendments 
 

Background Information:  
 
The No Child Left Behind Act of 2001 (NCLB), which is a reauthorization of the Elementary and 
Secondary Education Act (ESEA), requires all state educational agencies (SEA) to submit for approval 
to the United States Department of Education (USED) individual program applications or a consolidated 
state application.  In May 2002, the Virginia Board of Education submitted and received USED 
approval for its initial Consolidated State Application under the NCLB law.  The NCLB application 
process involves multiple submissions of information, data, and policies.  A major component of the 
consolidated application is Virginia’s Consolidated State Application Accountability Workbook that 
describes a single statewide accountability system for the commonwealth.  The policies and procedures 
that were used to determine Adequate Yearly Progress (AYP) ratings for the 2005-2006 school year 
based on 2004-2005 assessment results are described in the amended workbook dated June 22, 2005. 
 
At its March 22, 2006, meeting the Virginia Board of Education adopted proposed amendments to the 
Consolidated State Application Accountability Plan (amended June 22, 2005) as required in the No 
Child Left Behind Act of 2001. 

mailto:Linda.Wallinger@doe.virginia.gov
mailto:Shelley.LovingRyder@doe.virginia.gov


On March 31, 2006, President of the Board Dr. Mark E. Emblidge communicated the board’s action to 
the United States Department of Education (USED) and asked USED to approve the requests as specific 
waivers permitted in Section 9401 of the federal law.  These amendments are based on four years of 
implementing NLCB and identification of certain procedures in implementing AYP policies that may 
result in unintended consequences.   
 
Virginia’s proposed amendments fall under 7 major areas: (1) reversing the order of the school choice 
and supplemental educational services (SES) sanctions; (2) targeting choice and SES only to the 
subgroup and individual students not making AYP;  (3) identifying for improvement only those schools 
that fail to make AYP for two consecutive years in the same subject and subgroup; (4) including the 
passing scores of all retests of SOL assessments required for graduation in the calculation of AYP; (5) 
including test scores from only certain grade levels in the 2006-2007 AYP performance calculation for 
subgroups; (6) extending flexibility in AYP calculation policies for students with disabilities; and (7) 
modifying testing and AYP calculation policies for limited English proficient (LEP) students. 
 
On May 24, 2006, the board received a report of the status of the proposed amendments to Virginia’s 
Consolidated State Application Accountability Plan and other compliance requirements associated with 
NCLB.  At that time, USED had not responded to Virginia’s request for approved amendments. 
 
On June 2, 2006, the Office of Elementary and Secondary Instruction at the U.S. Department of Education 
notified the Virginia Department of Education by telephone that a decision had been made on some of 
Virginia’s amendment/waiver requests. Attached is an unofficial summary of that telephone call and 
subsequent e-mails and telephone calls.  According to USED, an official letter of response will follow 
shortly. 
 
Summary of Major Elements 
 
The unofficial status of the eight proposed amendments is as follows: 

• Part of one has been approved; 
• One and part of a second are pending; 
• Five have not been approved; and 
• One has been deferred.  

The attachment describes the unofficial status of each of the proposed amendments as well as two options 
to unapproved amendments that may be exercised without further approval by the U.S. Department of 
Education (USED).   
 
On June 19, 2006, the Virginia Department of Education filed a request with USED for the first option - 
participation in the expanded pilot to reverse public school choice and Supplemental Educational Services 
(SES) for Title I schools in improvement.  The second option, exercising additional flexibility related to 
the grade levels of assessment to be included in the calculation of Adequate Yearly Progress (AYP), does 
not require permission from USED.  However, the Board of Education must approve Virginia’s use of this 
option so it can be included as an amendment to Virginia’s Consolidated State Application Accountability 
Plan under the No Child Left Behind Act of 2001.   Since significant programming changes for calculating 
AYP must occur to implement this option, the department requests action on this option at this time.  
Depending on other responses from USED, additional amendments may be brought to the board at a later 
meeting. 
 



Superintendent's Recommendation:   
 
The Acting Superintendent of Public Instruction recommends that the Board of Education receive the report 
and adopt the recommendation to exercise the flexibility provided by the U.S. Department of Education on 
March 7, 2006, related to the grade levels of assessment to be included in the calculation of Adequate 
Yearly Progress. 
 
Impact on Resources: 
 
The provisions of the No Child Left Behind Act of 2001 require the Department of Education to collect, 
analyze, and report data related to determining Adequate Yearly Progress (AYP) for all schools and 
school divisions in the state.  These responsibilities are currently being absorbed by the Department of 
Education. 
 
Timetable for Further Review/Action:  
 
On June 19, 2006, the Virginia Department of Education filed a request with USED for the participation of 
seven school divisions in the expanded pilot to reverse public school choice and Supplemental Educational 
Services (SES) for Title I schools in improvement.  At this time, Virginia continues to wait for an official 
response from USED related to the other amendments.  Once that response is received, a revised 
Consolidated State Application Accountability Plan  that includes all approved amendments will be 
presented to the board for approval and subsequent submission to USED.   
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U.S. Department of Education’s Unofficial Response to  
Virginia’s Amendment/Waiver Requests Based on Telephone Calls and E-Mails 

As of June 19, 2006 
 

1. Reversing Order of School Improvement Sanctions (Critical Elements 1.6 and 4.1) 
 
Request:  Virginia will allow schools the flexibility to reverse the order of sanctions in the 
first two years of school improvement. Supplemental educational services may be offered 
to eligible students attending Title I schools in improvement in the first year and public 
school choice in the second year. 
 
USED Unofficial Response: 

• Virginia may not exercise this option on a statewide basis.  Rather, we should 
exercise the flexibility option offered in the May 2006 letter from Secretary Spellings 
that permits a state to apply on behalf of up to seven school divisions in the state to 
participate in the expanded pilot to reverse the order of School Improvement 
sanctions. 

• The Department of Education informed all school divisions of USED’s decision to 
expand the pilot.  Superintendents of school divisions that met the criteria and had 
the capacity to meet the requirements as outlined by USED were further informed of 
their eligibility to participate and invited to notify the Department of Education if they 
were interested. All four of the school divisions that participated in Virginia’s pilot for 
2005-2006 (Alexandria City, Henry County, Newport News City, and Stafford 
County) expressed a desire to continue and three additional eligible divisions 
(Fairfax County, Greene County, and Suffolk City) expressed their interest in time to 
be included. 

• On the submission deadline of June 19, 2006, Virginia filed its request with USED to 
continue in the expanded pilot with the four original piloting school divisions and the 
three additional divisions. 

 
Unofficial Status:   Not approved -  Original request.   

Approved Option - Participate in the expanded pilot.   
 
 

2. AYP:  Targeting Choice and Supplemental Services (Critical Elements 1.6 and 4.1) 
 
Request:  Virginia will target supplemental educational services (SES) and public school 
choice for Title I schools in School Improvement only to the subgroup(s) and individual 
students that are not meeting the Adequate Yearly Progress (AYP) targets in 
reading/language arts and/or mathematics.  Choice and supplemental services will be 
implemented only for the subgroup(s) and individual students not making AYP. 
 
USED Unofficial Response: 

• The statute requires that choice and SES options be offered to all eligible students, 
not just those in the subgroups that miss AYP.  As a result, this amendment is not 
aligned to NCLB. 
 

Unofficial Status:   Not approved. 
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3. AYP:  Consecutive Years Same Subject and Same Subgroup (Critical Element 1.6) 
 
Request:  Virginia will identify for improvement only those schools that fail to make AYP 
for two consecutive years in the same subject and for the same subgroup. 
 
USED Unofficial Response: 

• This proposal is inconsistent with the statute's accountability provisions, which 
require that each subgroup meet the state's annual objectives in each subject each 
year.    

• States currently have the flexibility to determine schools in need of improvement on 
the basis of not making AYP in the same subject for two consecutive years.  This 
flexibility stems from other provisions in the statute that treat reading and 
mathematics independently, e.g., separate starting points and annual measurable 
objectives.  These provisions recognize that student achievement in reading and 
mathematics in a state may be starting at very different points and thus the state 
would need to establish different trajectories to attain 100 percent proficiency.  
 

Unofficial Status:   Not approved. 
 

4. Scores on Retests (Critical Element 3.2) 
 
Request:  Virginia will count a student’s passing score on a retest of a Standards of 
Learning test in the calculation of AYP.  Retests are provided to students who have 
previously failed a test they need for graduation. 
 
USED Unofficial Response: 

• Virginia’s request is under consideration.  The Virginia Department of Education has 
provided additional information to clarify the request.   

 
Unofficial Status:   Pending.   
 

5. Grade Levels Included in AYP Calculations (Critical Element 3.2b) 
 
Request:  For the 2006-2007 AYP ratings based on tests administered in the 2005-2006 
school year, the AYP participation rate calculation will be based on reading and 
mathematics tests administered in grades 3 through 8 and end-of-course.  For the all 
students subgroup, AYP performance calculations will be based on tests administered in 
grades 3 through 8 and end-of-course.  The performance calculations for the other 
subgroups (e.g., students with disabilities, limited English proficient students, economically 
disadvantaged students, Black students, White students, and Hispanic students) will be 
based on tests administered at grades 3, 5, and 8.  The newly implemented reading and 
mathematics tests at grades 4, 6, and 7 will be included in the AYP performance 
calculation for these subgroups only if their inclusion improves the rating of the school or 
division.   
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USED Unofficial Response: 
• The U.S. Department of Education expressed concern about the use of scores from 

one set of tests for the "all students" subgroup and a different set of tests for the 
individual subgroups.  

• A second option is available: Virginia may exercise the flexibility outlined in a March 
7, 2006, letter from Assistant Secretary of Education Henry Johnson.  The use of 
the provision below is permissible to all states without further action from the U.S. 
Department of Education: 

Section 1111(b)(2)(J) permits a state to utilize a "uniform averaging 
procedure" to make AYP determinations, i.e.,  the state may average 
assessment data from the current school year with data from one or two 
school years immediately preceding that school year.  Until a state has 
administered assessments in grades 3-8 for the number of years needed to 
average data (either two or three years, depending on the state's 
established practice), the state may make AYP determinations using only 
the results from the assessments in the grades In which it administered 
assessments in 2004-2005. For example, if a state administered 
assessments in grades 4, 8, and 11 to calculate results for AYP, even 
though the state also administered assessments for the first time in grades 
3, 5, and 7 in 2005-2006.        

 
Unofficial Status:   Not Approved -  Original request. 

Approved Option -  Exercise the flexibility outlined in the guidance 
provided on March 7, 2006. (Decision Point) 

 

6. Assessing Students with Disabilities – Inclusion of SWD Scores for Two 
Additional Years in AYP (Critical Element 5.3) 
 
Request:   Beginning with the 2006-2007 AYP ratings based on tests administered in the 
2005-2006 school year, Virginia will include the test scores of students previously identified 
within the students with disabilities subgroup for up to two years after they no longer 
receive special education services. 
 
USED Unofficial Response: 

• In December 2005, the U.S. Department of Education issued a notice of rulemaking 
related to providing states with additional flexibility for the achievement of students 
with disabilities who can make significant progress, but may not reach grade-level 
achievement  standards within the same time frame as other students, even after 
receiving the best-designed instructional interventions from highly trained teachers. 

• Among the provisions of the rulemaking was the option of including in AYP 
calculations the scores of students with disabilities for two additional years after 
they no longer receive special education services. 

• The U.S. Department of Education indicated that this provision generated 
considerable public comment, both pro and con.   

• As a result, it is uncertain about the provisions that will be included in the final 
regulations. 

 
 
Unofficial Status:   Deferred until final regulations are released.  
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7.  Assessing Students with Disabilities – Use of Two Percent Proxy and One 
Percent Exception (Critical Element 5.3) 
 
Request:  Virginia will continue to implement the U.S. Secretary of Education’s Transition 
Option #1 (2 percent proxy) for the inclusion of students with disabilities in the calculation 
of Adequate Yearly Progress (AYP) for the 2006-2007 school year, based on assessments 
administered to those students during the 2005-2006 school year.  The proxy will be 
calculated in accordance with guidance disseminated by USED on May 10, 2005.  The 
proxy percentage applied in Virginia is 14 percent for reading and 17 percent for 
mathematics.  In addition, Virginia requests an exception of 1.1 percent to the 1 percent 
cap on the number of proficient and advanced scores from alternate assessments based 
on alternate achievement standards that may be included in AYP.    
 
USED Unofficial Response: 

• The U.S. Department of Education indicated approval for the two percent proxy 
request. 

• Virginia has submitted additional data related to the one percent exception as 
requested by the U.S. Department of Education.   

 
Unofficial Status:   Approved -  Two percent proxy request.   

Pending -  One percent exception request.  
 
 
8. Inclusion of Limited English Proficient Students in State Assessments (Critical 
Element 5.4) 
 
Request: Virginia will allow the reading component of the English language proficiency 
(ELP) test required under Title I, and the plain language forms of the statewide 
mathematics assessments to be used as the accountability measure under section 
1111(b)(3) for LEP students’ academic achievement during their first 1-3 years of 
enrollment in the U.S.  Students who do not achieve a passing score on the mathematics 
assessment or the reading component of the ELP test would not be counted in the AYP 
pass rate calculation, but would be counted toward the 95 percent participation rate 
calculation. This change will allow Virginia to continue implementing testing policies 
exempting newly arrived LEP students that are in state regulations and were in effect prior 
to NCLB. 
 
Consistent with current policy, LEP students in grades 3 through 8 at the lower levels 
(Level 1 and Level 2) of English language proficiency will take the Standards of Learning 
assessments for English/reading and mathematics, with or without accommodations, or 
state-approved assessments linked to the Standards of Learning. LEP students cannot 
take assessments linked to the Standards of Learning for more than three consecutive 
years. 
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USED Unofficial Response: 
• The U.S. Department of Education indicated that this flexibility has been requested 

by and denied to other states. 
• Virginia has the option to incorporate flexibility offered for LEP students during their 

first year of enrollment in the United States, but cannot extend this flexibility beyond 
one year at this time.  Information regarding the current flexibility the Department 
has offered with regard to LEP students is available at: 
http://www.ed.gov/policy/gen/guid/secletter/040220.html. 

• While this topic was discussed by the LEP Task Force convened by the U.S. 
Department of Education in June 2005, the results of the task force discussions are 
pending.  The task force report may have some impact on this decision. 

 
Unofficial Status:   Not approved.  
 



Attachment B 

Additional Proposed Amendment to Virginia’s Consolidated State 
Application Accountability Plan Required in NCLB 

 
June 28, 2006 

 
On March 31, 2006, President of the Board Dr. Mark E. Emblidge communicated eight 
proposed amendments to the United States Department of Education (USED) and 
asked that USED approve them as part of Virginia’s Consolidated State Application 
Accountability Plan.  On June 14, 2006, the Virginia Department of Education received 
unofficial confirmation that the following request would not be approved: 

5. Grade Levels Included in AYP Calculations (Critical Element 3.2b) 
 
Request:  For the 2006-2007 AYP ratings based on tests administered in the 2005-
2006 school year, the AYP participation rate calculation will be based on reading and 
mathematics tests administered in grades 3 through 8 and end-of-course.  For the all 
students subgroup, AYP performance calculations will be based on tests administered 
in grades 3 through 8 and end-of-course.  The performance calculations for the other 
subgroups (e.g., students with disabilities, limited English proficient students, 
economically disadvantaged students, Black students, White students, and Hispanic 
students) will be based on tests administered at grades 3, 5, and 8.  The newly 
implemented reading and mathematics tests at grades 4, 6, and 7 will be included in the 
AYP performance calculation for these subgroups only if their inclusion improves the 
rating of the school or division.   
 
However, USED noted that Virginia could exercise the flexibility outlined in a March 7, 
2006, letter from Assistant Secretary of Education Henry Johnson.  The use of the 
provision below is permissible to all states without further action from the U.S. 
Department of Education: 

Section 1111(b)(2)(J) permits a state to utilize a "uniform averaging 
procedure" to make AYP determinations, i.e.,  the state may average 
assessment data from the current school year with data from one or two 
school years immediately preceding that school year.  Until a state has 
administered assessments in grades 3-8 for the number of years needed to 
average data (either two or three years, depending on the state's established 
practice), the state may make AYP determinations using only the results 
from the assessments in the grades In which it administered assessments in 
2004-2005. For example, if a state administered assessments in grades 4, 8, 
and 11 to calculate results for AYP, even though the state also administered 
assessments for the first time in grades 3, 5, and 7 in 2005-2006.        

 
Recommendation:  The Acting Superintendent of Public Instruction recommends that 
the board exercise the flexibility provided by the U.S. Department of Education on 
March 7, 2006, related to the grade levels of assessment to be included in the 
calculation of Adequate Yearly Progress. 
 



Topic:   Report on the Implementation of the Board of Education’s 2005-2006 Student Advisory  
   Committee’s Recommendations          
 
Presenter:   Ms. Anne D. Wescott, Assistant Superintendent for Policy and Communications   
 
Telephone Number:   (804) 225-2403 E-Mail Address:    Anne.Wescott@doe.virginia.gov  
 

Origin: 

_X_ Topic presented for information only (no board action required)  

       Board review required by 
  X    State or federal law or regulation 
____ Board of Education regulation 
         Other:      

        Action requested at this meeting     

        Action requested at future meeting:             

 

Previous Review/Action: 

        No previous board review/action 
   X   Previous review/action 

date   April 26, 2006           
action   Report and Recommendations from the Board of Education’s 2005-2006 Student   
   Advisory Committee           

 
Background Information:  Article X of the Board of Education’s bylaws sets forth the provision for a 
Student Advisory Committee of 12 members:  one high school student from each of the eight 
Superintendents’ Regions in the Commonwealth and four middle school students selected at-large from 
the Commonwealth.  The Student Advisory Committee holds three meetings a year, with one meeting to 
coincide with a regularly scheduled Board meeting.  The students research and formulate 
recommendations on issues of interest and concern to students in public schools in Virginia. 
 
The 2005-2006 Student Advisory Committee identified and made recommendations on three issues: 
 

• Promoting a Statewide Peer Mediation/Conflict Resolution Program; 
• Creating a comprehensive approach in Virginia public schools for a student’s awareness of the 

real-world; and 
• Promoting academic and extracurricular well-roundedness in all Virginia public schools. 
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Summary of Major Elements:   
 
1. Promoting a Statewide Peer Mediation/Conflict Resolution Program 
 

The Student Advisory Committee found that “…Peer Mediation Programs provide students with a 
comfortable and confidential environment in which they can arrive at solutions to their personal 
conflicts.  Peer Mediation Programs teach lifetime skills such as problem solving and leadership, 
while also demonstrating the magnitude of social interactions.  According to Pathways to Peace, a 
guideline provided at the Annual Northern Virginia Regional Student Mediation Conference, 
‘[m]ediation is a voluntary process facilitated by a third party who helps students work through 
conflict.  Mediators do not take sides; they help students come up with their own solutions.’  
…Working with a student mediator reduces tensions between conflicting parties by addressing the 
issue in a non-threatening manner.” 

 
The committee recommended that the Board of Education promote Peer Mediation/Conflict 
Resolution Programs.  To implement this recommendation, the department is convening a staff 
workgroup, led by the Office of Student Services, in order to: 
 
• Draft guidelines for the Board’s review and approval for schools and school divisions to 

establish a peer mediation/conflict resolution program. 
• Identify information about best practices, resources, and professional development opportunities 

to assist schools and school divisions in establishing such programs. 
• Provide schools and school divisions with technical assistance on program development and 

implementation. 
• Showcase successful programs that can serve as models for other schools and school divisions. 
• Create a Web page that would include video clips, teaching activities, and other available 

resources from the training institutes, so that peer mediation/conflict resolution resources are in 
one location online and easily accessible to school divisions. 
 

2. Creating a comprehensive approach in Virginia Public Schools for a student’s awareness of the real-
world 

 
The Student Advisory Committee found that, “An understanding of economics and career 
opportunities will help students become successful, functioning members of society.  Currently, 
there are limited opportunities available prior to graduation to help students learn about and 
experience various career options.  Furthermore, fiscal responsibility and financial literacy are 
lacking in the secondary school curriculum, leaving many graduates inadequately prepared for the 
real world. These skills and experiences are crucial to student success after graduation.” 

 
The committee recommended that the Board of Education approve objectives for economics 
education and financial literacy to be required of all students at the middle and high school levels, as 
required by SB 950 (2005), and to promote financial literacy and career awareness.  Recent 
initiatives to accomplish this include the following: 
 
• The Board adopted the Economics and Financial Literacy Objectives at its April 26, 2006, 

meeting. 
• The department is conducting a series of training institutes for middle and high school teachers 

this summer, hosted by the Virginia Council on Economics Education. 
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• The department has issued Guidelines for Banking-at-School Partnerships and Related Practical 
Experiences. 

 
In addition to what has already been done, the Division of Instruction plans to:  
 
• Create a DVD of video clips, teaching activities, and other available resources from the training 

institutes. 
• Create a Web page so that financial literacy resources are in one location online and easily 

accessible to school divisions. 
 
3. Promoting academic and extracurricular well-roundedness in all Virginia public schools 
 

The Student Advisory Committee recommended promoting student involvement in their 
communities to help students “…realize their civic responsibilities.  This will eliminate civic apathy 
and will put students in touch with the realities of a dynamic society.  The committee understands 
the importance of academic achievement but realizes the need to diversify public school education in 
Virginia as it pertains to the interests of students.  The committee believes all Virginia students 
should have the opportunity to engage in extracurricular activities from sports and clubs to 
community services to civic involvement.  Furthermore, the Board of Education should reward 
students who display these qualities while achieving academic success.  We believe that maintaining 
a high level of involvement as well as intellectual endeavors embodies the spirit of the 
Commonwealth of Virginia as exemplified by historical and contemporary leaders.  It is the belief of 
the committee that many Virginia students are deprived of academic equality as the result of their 
area’s economic status….  In light of this, the Board of Education must take comprehensive action to 
fulfill the intention of the bylaws. It is our hope that the following suggestions will contribute to 
academic reformation and the promotion of well-rounded students in Virginia public schools.” 
 
The committee recommended that the Board create a recognition program, known as the “Spirit of 
the Commonwealth Award” to recognize: 
 
• Student leadership in the school and community; 
• Student involvement in clubs, sports, societies, and service organizations; 
• Academic achievement; and 
• Civic involvement. 

 
To implement this recommendation, the Office of Student Services will: 
 
• Propose criteria for the Board’s review and approval for students, schools, and school divisions 

to qualify for the Spirit of the Commonwealth Award. 
• Publicize the criteria and encourage schools and school divisions to participate. 
• Recognize the achievements of students, schools, and school divisions that receive the award. 

 
Superintendent's Recommendation:  The Acting Superintendent of Public Instruction recommends that 
the Board receive the report. 
 
Impact on Resources:  The impact on resources is not expected to be significant. 
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Timetable for Further Review/Action:  Guidelines for schools and school divisions to establish a peer 
mediation/conflict resolution program, and criteria for the Spirit of the Commonwealth Award will be 
developed and presented to the Board for its review and approval not later than the November Board 
meeting. 
 



Topic: Report on the National Association of State Boards of Education (NASBE) Early Childhood 
Education Grant Awarded to the Virginia Board of Education 

 
Presenter:   Mr. Mark R. Allan, Director of Elementary Instructional Services                                            
 
Telephone Number:   804-786-3925     E-Mail Address: Mark.Allan@doe.virginia.gov 
 

Origin: 

   X   Topic presented for information only (no board action required)  

____ Board review required by 
____ State or federal law or regulation 
____ Board of Education regulation 
         Other:                    

        Action requested at this meeting    ____ Action requested at future meeting:  __________ (date) 

Previous Review/Action: 

   X   No previous board review/action 

____ Previous review/action 
date        
action              

 
Background Information:  
 
Virginia has built a strong foundation of preschool programs for at-risk four-year-olds and is ready to 
increase the quality of these comprehensive learning environments.  On May 1, 2006, the Virginia Board of 
Education submitted a proposal to the National Association of State Boards of Education (NASBE) for a 
state planning grant on early childhood education.  NASBE has recognized Virginia’s commitment to early 
childhood education and has awarded this $15,000 grant to the Virginia Board of Education.  In addition to 
Virginia, five other states received grant awards: Georgia, Indiana, Missouri, Nebraska, and Oregon.  
 
Summary of Major Elements 
 
The funds from the NASBE early childhood grant will be administered under the auspices of the board in 
support of a three-year project.  The project requires the board to commit to a team approach, establish 
ongoing collaborative partnerships, attend a planning conference, and develop and implement a work plan 
that advances the project outcomes.  The project team should be composed of representatives from each of 
the following: 1) state board of education, 2) higher education, 3) community colleges, 4) the state 
department of education, and 5) the department of health and human services.  
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The following primary outcomes have been established by the board to improve quality learning 
environments for preschool children in Virginia: 
 

1. Identify and create a plan to increase the number of licensed preschool teachers and qualified 
teaching assistants that addresses recruitment, preparation, and ongoing professional development; 
and  

 
2. Establish research-based guidelines that provide a shared language to school divisions as they 

develop, select, and evaluate preschool curriculum that aligns with Virginia’s Foundation Blocks for 
Early Learning.  

 
 
Superintendent's Recommendation: 
 
No action is requested.  This report is for informational purposes only.  
 
Impact on Resources: 
 
The funding from the grant will support the activities required.  
 
Timetable for Further Review/Action:  
 
Within the next few weeks, the board will return the signed Memorandum of Understanding to NASBE.  
The NASBE grant state team will assemble in July or August to review and discuss the state’s proposal.  
The grant team will also attend the NASBE planning session in Alexandria on August 17-18, 2006, to 
determine timelines, and other requirements for implementation of the grant activities during the next three 
years.  
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